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To date, no study has been‘reporte& in thefresearch
literature that spec1f1ca11y analyzes the soc1a1 1nter-
ventlon methods ‘of Black, school based soc1a1 workers who

work pr;marlly’W1th Black youngsters._ In fact, very few
. - 'l . i - . ) . . .‘A -/ - .. - .
empirical studieS‘have beenfundertaken to- identify and .

examlne tre tasks and strateg1es of social workers in - .. .

public school settlngs of any descr1ptlon. Moreover, N

‘moSt analyses of the re1at1onsh1p between the pub11c school - s

system and the Black commun1ty have not focused d1rect1y .

2 =

on the nature of social 1nt ventlons, ‘but indiréctly on =~ 7 .
the,achlevements and asp;ratlons of Black children, There-
fore, the primary purpose of_this‘exploratory study by the - .

- -
i

Mental'Health hesearch and Development:Center of the Insti-

tute;has been to devgxgp~d‘ta wh1ch w111 be 1mmed1ate1y D

useﬁul in improving the dellvery of mental health ser;1ces -

to Black students. o C i T
B it was 5dt1c1pated that 1mportant 1ns1ghts would be, -

gained into the professional pract1ces of Black social - C . - i’,/

- -

~ workers in predom1nant1y Black pub11c school Systems 1f data

ER e % y
.

 were gathered from the soc1a1 workers themselves and sub . .

P, ‘ . “« M -
- - v - ~ » - »
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- .
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_ - :
jected to rfgorods analyses. W1th this obJect1ve, relevant . :
:

|

. relat1onsh1ps between ‘the characterlstlcs of the social .

e

workers interviewed‘and significant elements of their prac- .

. tice were closely examined. Thus the insights gained into
) g gair

the nature of Black social interventions in the puplic sthool
‘ ,system prom1se to be useful in such practical app11catlons
y , ; > .
‘ - as: the development of curr1cu1a for schools of social work;

v "the orientation of new, Black social workers to job, school,

LS

’ and commun1ty expectatlons, and, especrally, the adm1n1stra~

“.tion and conduct of 1nnovat1ve soc141 work pract1ces 1n

-

predom1nant1y Black schools. .. . . . !-"

:; . One hundred seventy e1ght Black social workers in seven

-~

large urban school systems were 1nterV1ewed for thls study, P
Rejponses to a deta11ed‘quest1onna1re were e11c1ted through

personal 1nterv;ews conducted”by trained interviewerss Re-

»

spondents were quest1oned in two broad;areas: 1) théi{?ﬁ%Sic.

=

*e

‘functlonal characterlst1cs (e. g., work context 'educition,‘

- N 1
-~ L

profess1ona1 or1entat1on etc.), and 2). the1r school social . <.
1

work pract1ces (types of tasks performedy frequency, etc.).

f
i:
The1r responses const1tute the data base for the exploratory j;
". . . .

investigation presented in-this report. : L~

’

. ’ Briefly stated the ?uJOT f1nd1ngs of this study- are as

follows. ‘. ) /

3
l
i
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;Sjj The prémary treatment‘strategy used .in working

3) Most respondents (80%) reported having a ﬁigh

. - ] ' . ] "4

1) The vast majority, of the respondents (82%) were

female, had earned‘ﬂaster of Social Work’ degrees
(73%), and were hlghly exper1enced haV1ng had

an average ‘job tenure of 19 years. “

2) Few of(the respondents (17%) had undertaken

field placements in school sett1ngs dur1ng

.

the1r graduate studies, and most (77%) had to

ieatn the expectations of therriJobS'onrtherr

own after being hired to.work in public school = - - “. .

. » ‘4 . ) ) »-

systems.

degree=of'autonomy in,their,jobs, and ‘two-
th1rds or 64% expressed a h1gh level of satis~ - -

fact1on w1th their work.

-

4) The pr1mary profess1ona1 technique 1n th1s ~

study ‘involved. casework serv1ces to the 1nd1-

' . . -~

vidaal ch11d. B )

N ) ‘ :
with Black students was to provide personality . /

B R
support. This "fact suggests that one of the

maJor problems Black school social workers

- &

have been conrronted with is poor self-poncept--

that 1s, lgw 5e1f-esteem and low self worth--on v

r -~

the part of Black students. There was 11ttle

%

ev1dence to suggest,that the Black school so¢ial

X, ) ~

-




. o aggre;sitg,,h05£fle, or enraged Black youths.

6) Situational factor n-shcﬁlas number of schools

»

. . . 4. . . - i "‘ .
= ) . .""attitudinal/theoretical. factors such as career .
'profeés%onal,partici- o]

+ commitment, eduéation, and
N . . T - ‘ ‘ - ‘w

-
-3

. P
4 - - . ‘ ) . . T

‘espondénts indicated that their suggestions
For change were generally ﬁqicoméd;and accepted;

.

however, they reported having little contact . o
‘with'executiVe-le#élfscthI administrators,
These two factors taken together suggest "that

respondents' poténtial fory effecting change has

~

.been underutilized. ; .

+

At’Ehe end 6f¢Chapter}VL, nine specific hypotheses - .

. P . -, ‘ ,
based upon these and relatéd fiﬁéings are presented for .
future investigation. | / : ' ' )
.t ‘ e ‘ j ¥ ° .
] _ p ) - .
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© I. INTRODUCTION

.
< €

Problem Formulation .

Social workers play a nnique and pé&en;ially significaﬁt
role in the tonduct- of urban school systems. 'In~genera1,
the school social worker is responsible for 1) Workiné with .
school admlnlstrators, parents, community agenc1es, students,
teachers, and other school staff in the 1dent1f1catlon of
f1nanc1a1, medical, nutrltlona;, recreational, educational,

,culcural; and social needs of children{in’schools and 2)
initiating cooperative planning for meeting these needs..
More épecifically, school social workers deal with ohe‘social
ills confronting students through 1) clinically oriented
act1v1t1es "aimed at the problems of 1nd1v1dua1 ch11dren and o
2) systemlc activities a1med at addre551ng broad social
. problems 1mpact1ng on at-large student populatlons.
Many'ofour larger urban school systems are becoming -
‘ m1nor1ty dominated, particularly by Blacks,‘and‘the role of
the school sqc1a1 worker is ‘also 1ncrea51ng1y be1ng filled
} by minorities. At the same time, these urban school systems \~
. :have become singular manlfeézatlons of ;;;tltutlonal rac1sm

and class oppression and, as such, cons¥itute an increasingly

* - - ( ) - .
complex environment in which to grow up. Black and minority

14

g




school soc¢ial workers therefore play, or should be playing,
vitally significant roles in the;contemporary, urban, public
educafion process. .

—

" The school learning experiencé prepares the minority
child for the world in whichshe or she currently lives and
for the future. Minority school soc1al workers, therefore,

serve in one of the most slgnificant of the community{s

institutions. .How the minority--specifically Black--School,

social workers function and what they do in the predom1nant1y
x

—m1nor1ty populated urban school systems has potent1al 1mpl1-

cations for educatlonal pol1cymak1ng at all levels of govern-
ment as well as for the social work profession; Yet, very
little is known of th1s important subject and few relevant
empirical stud1es have been undertaken.

- .
A v
, : . h

Purpose of Study

In light of the significance of Black school social
workers in today's urban educational systems and the lack

of empirical studies of the1r act1v1t1es and 1nteract1ons,

" an’ exploratory study of the subJect was undertaken. This

. -

study was chosen with three basic purposes in mind:. 1) to
1ncrease the general knowledge base, 2) to clar1fy concepts
and 3) to outl1ne areas for further research regard1ng the

role and pract1ces of Black school soc1al workens.

’
.

3
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Oblect1ves : ‘ . 4

In keeping with the broad purposes outlined above, the

'ijgctlves of the study were;

1) to identify the functional characteristics of

- " Black school soc1a1 workers,
i "x
<
2) to examine basic methods and technlques used 1n

-

d1agn051ng'1nd1y1dua1, family, organ1zat1on and
o community problems and resources; :
‘33_ to identify the theoretical frame df reference
- ',' used by these practitdqners by analyzing the
- tasks and client orientation of Black school
social workers; ‘ ‘ -, i
4)  to analyze organizational and attitudinal - g

varidbles which influence,the“%ieatment strat-
’ . .. -

} A~ -

L o ., eg1es of the social workers; and : 2

i S) to develop conc1u51ons and hypotheses concernlng

the role and function of Black professionals 1nk

= 3 l

i, : the school setting. .

s,

~

b

Literatuie[Review'

There are few emplracal studies of Black profe5513nal‘

v -

supportlve-ezsonnel in the field of education and no
. Lt stud1es spec1f1ca11y on the Black school social workefl
,Most analyses of the relationship between the school sys-

'tem and the Black commun1ty place emphasis on thé Black

rl [}

-

\ ' ' )
, - ) ¥

e et i e it s .
-
<
-
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child's ‘achievement and level. of aspiration. Although
‘ severalAarticles havp&been written on the significance ]

of race in soc1al work practlce, they tend to be con-

Y

cerned prlmarlly with helplng whlte workers relate to-
Black clients (Flbush, 1965; Gochros, 1966: Saunders,

1969; and Reeves, 1971). While this particular coh: .

*

cern has merit, theoBlack social worker.wno—wants'in-
formation 6n§mechanisms for developing,meanianul

‘(
relatlonshlps ‘with Black cllents w1ll frnd llttLe

X
guldance in the current 11terature. Consequently,

4

. the 11teraturi that has been’ reV1ewed for thls éxpor-

- 4

atory study focuses on the follow1ng issues of concern

4

to school social work practice in general: l)~the

relatlve value of pract&tloner orlentatlon in helplng
. !

Students (c11n1cal Vs. social) and 2) the identifica-

tion of behavioral tasks and technlques employed by

school social workers.x , : . . ﬂ

\
\ ‘W1ll1am$ (1970)- and’ ost1n (1969) have examlned

,~. v

VoL 1 - 'f
the 1ssués related to the -11n1cal~VS..the social
- \ R
oriéntatipn of‘social«workcrs and‘the behaV1o§al tasks

and teéchniiques that social workers have employed in

'worklng with their c11ents. QoStin((1969) analyzeéed

the nrofel51oéal tasks performed oy echool social ’

i
-4

.workers and de,ermlned the imﬁortance of‘thes#rt5§ks

”




LI . . " g, . -
for the attajinment of social work goals.within a—school

setting. Factor analy51s was used to 1dent1fy clusters

. » ..

, of activities; The Costin- study suggests»that -there , 3_ .
_are two distinct schools of thought., Accord1ng to this’
study, it can be argued from,an hlstorlcal perspect1ve' ’

that the target of 1ntervent1on and the techn1ques T

-

utilized” by social workers have changed over time:,’ . i .,
VDur1ng the early part of the twent1eth century, school
soc1al workers were pr1mar1ly concerned w1th sccéial .

reform and focused the1r 1ntervent1on strateg1es on

=~

.school and nelghborhood cond1t1ons. After World War ~

s

'II the empha51s sh1fted to c11n1cal concerns as there

was & tendency for school social workers to use inter-

PN

vention technlques that spec1f1ca11y‘perm1tted them to
render psycholog1ca1 services to- 1nd1V1dual,pup1ls or

parents. . e C ' e
e ’ ; L \
Although theorleskof social wofk practice assume a s’
|

confl%ct between the reformat1ve and c11n1cal or1enta~

A
o

‘tions, one study falls fb support such an assumpt1on.

5pec1 ucally, Taber and Vattano (1970), using a study

}

sample of 821 pract1c1ng soc1a1 workers, concluded .
[ ]

(through the . techn1que of ‘factor analys1s) that the L

[y

assumed confB1ct was not borne dut by emp1r1ca1 study.




jf“

[y

.

-

-

Ny femiiy.

i
®in light of the' fact

i

-

and values under1y1ng school soc1a1 work pract1ce ‘and found

that the maJoflty of the workers quest1oned

be11eved that

“family ekperlences explained more of the var1ence in school

A\ -~ &

d1ff1cult1es for students than school exger1ences.‘ When

.f.

)

e .
,asked for the1r preference regard1ng 1n€ervent1on targets

(students, peers,Jor parents), the mayor1ty

of theSc school

/ % e
soc1a1 workers 1nd1cated that they wanted to work wIthethet

: . LA 5
garents. RN M

>

g : {
The preference of school soclal worker%

o

w1th‘1nd1v1dua13 (pnrents oT students) rathe

P d

wade structures suggests that<the cli n1ca1 c

‘

) st111 a very 1mporta t frame bf reference 1n

strateg1e$.
size the strengths,rather than the |
ar The d?sire .
parents raises gome i i |

L 4 t

R
Billingsley (1970), ?taples (19717

po1nted1y quest;oned 'the COnceﬁtuai

-

that the tafget;of intervention should

These social sc1ent1sts have tended
Feakneeses of
of school soc1L1 workers- to
nterest1ng0pra,tica1’iﬁsueé--esoe
that some soc1ai sc1ent1s€s such

ami Ladner1(1971) ‘have ~

.basis fpr §uggest1

%
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that tac1tly label Black behavior as patholog1cal They
*‘~_have suggested that a cultural d1fference model m1ght serve
» as an alternatlve to the genet1c 1nfer1or1ty and- soc1al

pathology models. Ut111z1ng a. soc1al system frame of ;ref-

s

erence, B11]1ngsley {1970) has demonstrated the virtue of a

% \ 4
noncl1nrcal approach to a551st1ng the Black communlty-- . B

-]

espec1alﬂy the Black fam1ly--1n developlng the educt1onal

7.

potent1ahs of Black children. - o

Although school soc1al workers prefer the 1nd1v1dual

st

caseworktapproach, it is’ Clear £rom a review of the liter- . .

e redef1n1t;on of* the role and

ature‘thhtJthere needs to be

* . ) . ] ; Tt
function of these practitioners -in the school sett1ng 1t-
: ’ o U ’,h!»f

I . -
self. It is also clear tha there is a need to exper1ment A

with new methods of interverntion. Stuart (l970)4emphaslzed ~
that thefprimary clients for the schoél social workers

«ﬂhmmouwomﬂwwmmowwcuw+n

~ should be the teachers. T social workers wére t6 work

directly w1th the; teachers, a larger number of students
< 0
w?uld beneflt from their serv1ces.i There have been other

Suthors-(Gottlieb andiGottlieb, 1971;'Vinterfand Sarri,

S)*who have also stressed that school social workers

i

shduld attempt to mod1fy rganizational and administrative

: patterns w:th1n the school in ‘order to overcome ‘school-wide

patterns of negative sanca1on1ng, negative record -keeping,

£

Pl [ .
- an negatlve expectat1ons w1th respect to, students from low-’

P S IR S

. 1nrome families.! g
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Method = '_ \

.o : . -
Sampling Procedures. A series of personal inter-

views were conducted with Black'school éocial workers

-
«

,pract1c1ng 1n relat1ve1y large,, urban school systems o

w1th 51gn1f1cant m1nor1ty student populat1ons. The o

- - - T e

school systems were further required to have at least . f;ﬁ
twenty.Blaok school soéial'worke;s and to be~geiativelyi
close’ to Washlngton D. C. Cities selected according to ' ,i. ¢

these cr1ter1a were Atlanta, ‘Baltimore, Ch1cago, Dettolt,

S

Gary, Ind1anapol1s and New York. -

- -

The next methodological task to be'addreSSed wae the f

deveioﬁment of a sampling frame. In thlS connect1on the
4 i

follow1ng four potential ;ources of 1nfdrmat1on were ex- a ‘;,T;
plored: the Natlonal Assoc1at10n of Black“Soq1a1 Workers, e
the National Association of Social Wo}kers, the National

,fs;,.
Council on Soc1a1 Work and the Nat1ona1 Bducat1on Assoc1at10

1t was found however, that none of these organ1zat1ons o }{
L. - .

compiles data on membefsh1p by race. *Co tacts w1th student 1
social services. off1ces in each of the CftleS resulted in- 2

the successful 1dent1f1cat1on of Bl ack sthool social workers

,5chool systems in the seven cities Iere contacted_

-again, and all agreed to participate in he study. Letters

were then sent to 308 Black school social workers explaining

-

|
|
and a comprehen51ve llst for the seven c1t1es was: developed . l
!
“the purpose of the study, éoiioitinéuthelr part1c1pat1on,

- *

21 -
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and request1ng personal interviews. The 6ver3;; Iesponsé -

’ rate was 584percent. The . d15tr1but1onrof part1c1pants I f
interviewed was as follows. R R
o g ~ Number of Blackj . Number . Response - f
. City School” Social Workers JInterviewed Raté. .
- = K . i . . 3 ,' - ) ;
) Atldnta 28 [ LI 5 £ ;
‘Baltimore IR 75 a2 0 sy L
-3 2 . R ’ L :
Chicago : 40. 23 - - 56% jg
) , ' N .E
Detroit . -~ © 56 41 - 71% s
Gary . 30 . 24 . 80% '
/ N .
- ~Indianapolis V 22 - 20 . 90%
.~ New York . 100 26 . - 26%
- . - ~ s T ’
’ TOTAL N - 308 ) 178' © .- - 58%

The - number of respondents (178) and the mix of citigs is
‘felt to be more than adequate in view "of the exploratory
naturedof,the study.

Quest10nna1re Development. The instrument was deéigned
) h

to comp11e 1nformat10n about the, respondents in two, ﬁunda- ' . .

- L4

mental areas: 1) basic funct10na1 character1st1cs~and 2) - { il

,ﬂgeneral methods ahd spec1f1e techniques they employed 1n

14 . -

‘their jop5»as school sdcaal workers.,. -

The questionnaire collected data on. the foiloying ten -

functional characteristics of respondents, seeking content
+ . 27 -
,information as indicated:

« P *
__444,_ — — ’ - - - P - - - - e . R — . - - * R - -
R




1

2)

3)

,5). ’

?
kd

General Characteristics: job title, immediate .

4

supervisor, city school system where employed,

etc. - e L

Demographé; Profile: age, sex, income, years
living .in c1ty where’ employed etc.

-

Professxonal Part1c1pat10n " membership in pro-

fe551ona1-organlzat1ons, participation in con-

ferences and in-service training sessions, pro-.

-

fessional journal articles read, etc. .

ke

Education: degrees held f1e1d of study, etc.

Career Commltment 1ength of serV1ce, factors

~1nf1uenc1ng Job selectlon, satlsfactlon w1th job,

etc.

Perceived Autonomy: ability to define‘responsf-

bilities, have suggestions accepted, make’changes,.
degree of job -supervision, etc.

Organizational Socialization:” initial job _expec--

tatlons and how learned ‘how]and what job changes:
have taken place, 1nf1uence of other staff upon

performance of job,’ etc: ‘

5 oy

Client Orientation' psychodynamic or social en-

V1ronment orientation toward students, attltude

regarding factors 1nf uencing student's behav1or,

L~




s

————

- - i

- 9) Work Load'- number of schools served, number of o

e X pup1ls—served, size of caseload, educatlonal.level

. : of students served, etc.

; lO). Schpol Compat1bllrgx> office space provided
‘ understandlng of soc1al work by those in work
env1ronment ba51c function 1n school system, etc.
The methods ‘and technlques employed by the respondents

. 1n working w1th Black students were. el1c1ted through a' . 7

- '\”( * .

~ series of closed "nd open ended quest1ons. ‘Theé Black school-

/ -

‘ ‘soc1al workers were f1rst asked to rank the frequgncy W1th‘
ff L WhLCh they performed certain tasks uslng a LIkert ~type scale. ’;
. ;’ ] "The class1f1cat1on of tasks was modeled after Cost1n S
{ _ (1969) study d1scussed above, and 1t covered the follow1ng '
four“areas‘of bas1c da1ly act1v1tres.
1), dlagnostlc tasks ) . ) . ﬁ{
2) tasks related to work1ng with children

o d 3) tasks related to work1ng with parents

5) tasks related to work1ng w1th school personnel

- . i
! Responses were, obtained for a total of 57 individual tasks.

- The final. segment of the’ quest;onna1re concerned strate-

‘ gies. for working with Black students. The respondents were .
. - asked to identify particular strategies or techniqnes ‘that

L}

had proved successful .in working with. Black students. .

Attention was spec1f1cally d1rected at the problem of poor

%;““"'”‘ : sel§;concept among”Black students LT LT

>




- .

_ . The questionnaire used in the study uas pretested with‘

X Aten Black soc1al workers in, the Washington, D.AC., school

system before the field 1nterv1ews were conducted. - L,

» -,

R Data Analzfis Plan¢ Responses to the‘205-¥tem question-

-. - naire were edited, coded keypunched and placed on magnetic
tape, Summary tableS»were'developed for each data item.

Open-ended questions were examined and a determination was

.

. made on the uigfulness of each question. Major open- ended

questions that related to treatment techniques resulting in

broad ranges of responses ‘were subJected‘to content analy51s

<

by a professional panel for the purpose of developing a man-

ageable number,of meaningful response categories,
. - A .

X

Factor analy51s was’ used as a data reduction technique

g

‘ for developing a manageable~number of tasks out of the 57

£y

;tasks to which the Black school social workers were "asked

to respond Indexes, consisting of groups of relevant data

'1tems, were constructed for six of, the basic functional

items were used as measures of two of the other characteris-
t1CS. Employing these data reduction techniques, the orig-

1nal 205 questionnaire items were reduced to 14 respondent

characteristics (independent Variables) and to 23 treatment

methods and tasks Idependént variables)‘ To further facili-

¥ - N5 -

tate conceptualization of the data, all of the variables

LI % ,A"; * M

characteristics of the respondents.: Individual questionnaire

ERS




‘ cross tabulated and‘measures of association were developed

) Black school soc1al workers. To satisfy*this bfoad need, ‘Qi

.
@ - .
. »

- were-dichotomized on a !"yes"/"no" or a "hi"/"1o" basis. . .

F1nally, character1st1c and method/task variables were
- LS f_

Assoc1at10nal patterns between the- var1ables were analyzgd -

Data L1mrtat10ns. The study is exploratorv in nature,

. with the purpose of develop1ng a general knowledge base, N

Aexam1n1ng relevant relat1onsh1ps, and develop1ng hypotheses

P4

for further research regarding soc1al work PraCt1ce by

.

a large number of Black school social workers was surveyed

However, because the survey group const1tutes ne1theﬂ a’ - l ,

) r . "
census nor a probability sample, caut1on must be” applqed L .
in genera11z1ng from study results, part1cularLy where the -

overall population of Biack school social workers i's 1na,'1 .
. = - - . A RN -

. s .
. ’

volved,
Other limitations on. use of the data resultéfrém’the
relat1ve1y low tests of re11ab111ty (coeff1c1ent alpha)
found for the functlonal character1st1c 1ndexes. While
l:thls does not pre§ent a major problem?1n an exploratory i:t'.
study, 1nterpretat;on of <the indexes should again, be | P
done with cautlon. A detailed dlscussronlof these and T
;other rellability and validity tests carried out on the o

data is contained in Appendix A;

a




]

- ~“Drganization onReport

Ly C -t

* co- T -

In order to fac111tate presentation of the data, a

aetalled d1scuss1on -of the methodoIogy and the analyt1ca1/
statlstlcal techn1ques used havt been left out of the body

of the report and placed in Appendix A. Chapter II, "Func-
t1onal Character1st1cs of Black School Social Workers, and

Chapter III ""Methods and Technlques," prov1de a basic pre-

sentat1on of the results of the survey. Chapter IV, "Analy-~,

a4

.sis of Tasks and Cl1ent Or1entat1on of Black School Social

)

-

* 4 . » ]

Workers," andéChapter v, "Var1ab1es Influenc1ng Tre%tment

2

2, .Strategiés and Schdor Soc1a1 Work Tasks," contain anai?ses ,

)

b ]

’1of the déta. The. results of‘the factor anmlysrs techniques |
- employed in the study are discussed, "and the relationship
bet)?en basic £unctlona1 characteristics of respondents .

and the methods and tasks utilized by. them are explored,

,oonclus1ons and recommendat1ons for further research are .

»I —F_E'd’w"‘
presentedain Chapter VI o - ] ! ¢ .
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II. FUNCTIOVAL CHARACTERISTICS OF’ )
° BLACK SCHOOL SOCIAL WORKERS .

: -s.> The’ focus of this chapter is on the basic functional
. . s = - .

characteristics of the subjects studied. ‘Specifically, the

following .basic, functional characteristics of the Black’

-

. school soc1ai workers are presented and discussed: general,

characterlstlcs, demographlc profile, proFe551ona1 partici-

>-~ .

' ,patlon, educatlon, caréer commitment, percelved autonomy,

a,organ1zatlona1 soc;allzatlon, client orrentatlon, work load,

4 *,

and qchool conpat1b111ty . .

Y

General Characteristics - o v

The largest numbér of subjects was employed by the

Dettoit pub11c schooi system. As shown in Table 1, the -
®
number of subjects Iﬂ each of the other six cities is nearly

equlvalent The large paJor;ty of the subjects (76%) held

the, Job title "School,. ocial Worker." The small percentage

s

‘of subjects (1%) haV1ng the title "Social Worker/ Attendance
Officer' suggests that the h15tor1a1 atteridance-officer role

has been largely dlscarded from the work role of most school
Ey

social workers. 1In COHtIaSI, the Job titles of the immediate

supervisors of respondents~y§re nore yarled, falling within
. - « > ‘ . : . .

r . A

<

w.

.



" Table '1

- General Characteristics

Number =~ Percent
of Cases Distribution

. -1) Detro1t............................ 41 - - . 23.0 o
g 2)- New York cierese st iies ettt snaenne 26 14.6 -
3) BaltimoTe.....e.eeeeiceoncennnonnns 24 " 13.5 .
) 4) Gary-......‘.............;._.A.......’,. 24 13;5
’ 5) Chicago...cevveireereeensoncenseness 23 o 12.9
6) Atlanta......eiiueeriirerienaninans 20 11.2
"7) IndianapolisS...eeeeieeveccennenenns 20 S 11.2
o : 178 . -%1_15_“0, il

Job Titles of ﬁesponéeﬁts " -

*1) School Social Worker............... 136 T 76.4
2) Community Agent............ certe e e 14 -, 7.9
3) Social Work Supervisor............. 6 3.4 .
4) Teacher Social Worker............:. 6 3.4
S) Social Work Consultant..s....:..... 5 2.8
6) Family Service Worker.............. 4 2.2
o 7) Regional Specialist.....ceeveeue... 3 1.7
. 8) Social Worker/Attendance Officer... 2 1.1
9) Psychiatric Social Worker.......... 1 0.6
10) "Pupil Petrsonnel Worker............. -1. 0.6
| - : 178 100.0 . B
Title of meediate»Supervisor - 0 . ’ oL

-, 1) Consultant/Spec1a11st/Coord1nator.a 63~ . 35.4 . .
: 2) DirecCtoOT..e.ceeveemecenoeoneosonase 41 23.0
3) Supervisor.........cceveeeincenase. 38 21.3°
4) Superintendent............c.00une.. 23 _ 12.9
5) School Principal.......covveivevenn 11 6.2
6) Consultant § District Supervisor... _ 1 2. 0.6.
: - , N 77 .+, 100.0

5 2 .-




-

such.major categories as "Consultantlspecialist/Coordinator"> .
\ - . ! g ,

(35%): "Director” (23%); and "Supervisor” (21%). For dnly a

few subJects (6%) did the ''School Principal” serve as immediate

. supervisor to the school social ‘worker. ' Lt

-

Demographic Profile

: | ~ Consistent with the'historical develnpment of school |
social work, a large majority ASZ%) of the 178 subjects. in’

this study were female, the1r mean age (42 years) was within
the m1dd1e -age rdnge; ‘and. the1r income ($13,500) fell w1th1n

- the lower m1dd1e-1ncome range. On average, respondents had

Vd
»W/ © - resided in the urban c1t1es of their employment fbr 27
.“,:’./ / . .
?i ; years.
Professional Participation ¢ ) .

This variable contained quantitative information to-
assess the subjects' level and mode of professional partici-
. - - S| 4

pation. As shown in Table 2; a majerity of the‘Blaci school

social workers (66%) attended two or more conférences 1n the

past year. Seventy four percent held membersh1p in’ two or
- h more profe551ona1 organlzatlons . In-service sess1ons were
-held in the work settlpgs of nearly a11 (93%) of these Black
profess1onals. The ayerage number of in-service tramnlng
sessions held was seven andbeach respondent attended, jon the e
. . average, five(in-serv1ce tralnlng‘sesslons. The group, 1nd1-

’ “




P

: [
- 4
18 ‘ .
. i ' B -
IR - Table 2
. .- Professional Participation
N ST \ ) Numbér - M}Pércent .
! S } .. Yes- No Yes No -
Atténded two or] more T
conferences in|the . Vo
’past g)’eall-,. L) !; e 0 0 0 600 8.0 0~ 118‘ 60, 66‘.-_31" 330 7
& A member of twojor . ’
more professional " -
organlzatJonsl...:..;w, 131 47 73.6 -26.4
In- serv1ce sessilons . -
L held::at work 'in the ) ,
e paSt year.--o so e p e 166 - 12 930‘3 607
Number of in- sgrv1ce
. - training sesslons L
- held at work ecece 2 0 070 v 0 'E
Number of in- serV1ce_; SR L )
‘training sessions . o
) at work atten%ed.....r. Syt
; vy
‘Number of journldl ,
"articles read in the ‘ , .
" past foui_mOntPs....... ot
MSW degree. hel;c}g., ceveses 131 47 - 73.6 26.4
] i
- . LA S
3

U
. . i s
e e s s

Mean - ’
' . g' )
1
i .
b
f' ‘_
o
6.5 & ’
D‘ bA!,
Se4 |
|
3.5 '
* %

o ——
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* . [ - . i

{’ ‘ | \.. ‘ ) : ! ' ’ ~
cated that 1n the past four months they had read an average -

- - - . N - . - .

i *  -of three Jgurnal.art1¢1es. Table 2~1nd1cates that,threee.
- " \ a ’

T " fourths (74%) of the subjectsshad earned Master of Social
N - - - Ry 7o e

. ‘Work (MSW) degrees.

. ~
* ¥ - ¥ .
- .

Educatlon .-

{

Table '3 shows that=a11 of the respondents had been :

&

_ awarded a Bachelor's degree. The mean»year for rece1v1ng
Pt the degree was 1952 and 74% 1nd1cated an undergraduate .
“ ;' 4 major in the social sc1ences. '
- As shown in Table -4 approxlmately eight out of ten of ~
the respondents (82’) had rece1ved a Master's degree. The-

mean year for earn1ng this degree was 1962--ten years “from

the mean year for earning the Bachelor s degree. Table 4;
further 1nd1cates that sllghtly more than half (51%) o‘ ‘

. the school soc1a1 workers have pursued graduate sfudy be-
yond‘the Master's level. A. large mafirlty (83%) revealed Q‘: o
‘that they‘had rece1ved their Master's degrees in the "soc1a1

/

work" area and that-"direct serv1ces" was the predominant
area of concentrat1on (90%).

. .
) Table 4 1nd1cate§ that "field placement" was required
’ ’ in the Mastervs study programs for_nlne out,of ten of the

€, - . - [ . . ‘4 *
" respondints 91%). At the same.time, only a small percent-

ad -, .
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Educational Fields Studied

aduaté%Mﬁjor'

:en:ceSJ L r‘
Z2) Foreign Languages.....,......J ...k

iences

1
-
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"1) Social Sci

Q
(]
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O
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Bachelor

Year ‘Bachelor

Undérgf
8) Physical Edu

*DegreessHéﬁd:
-3) Natural Sc
4) Education...:
5) Business § P
6) Applied Art.:
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! *tf Table 4 ) - ’ .. ;-
%lf ; ,Graduate/Professional Education- t . ‘
N * . ' LA 27 A - . o = .
. R T i o
I I R fs gxu-bcr percent | !
0 ; - Yes No Yes. No Mean .
;DecreFS‘H¢kd. . ' il .
i : i - i i . H
guag:et'i,éégfee.ﬁ,,....ﬁ..,.r...h .. 146 32 82.0 18.0 PRI
iYear Master' degree received...: . . ., 1962 H
‘Graduate wor ,beybnd'Mggter's.u.. .75 70 51,7 48.5 : N
,“'Qo;tota%c!dekree.htr.....;.:..v.. ve 20176 S i i
: R o l © Number - -Pefcent - !
- . Il ) . of :Cases Distribution
- Discipline of| Master's Degres \ N R
g 1) Sbéigy‘ﬂéik;...;..,;.;i;pr..;.... 121 83,4 " - :
: 2) EQUCAFION. oo e vunpazsnmessorveses 12 - 83
- 3) Guiﬁapcg{& Couns€lingi.coeocoeees 7 - 4.8
L . 4)f?sychp;ogy..,:...;frr.:.L;....... <3 2.1 . .
- 5) OLREL. chvoorrornsnensroremsriion: o 2 1.4
:; L. . e i - . m R Iii",“
o "Area of[Concentration Within -
. Masterfslbisciplinéf
' o .~ T T . . . ‘ . .
PoL.on Direct! SETVICES.covrvronineneere 127 . -90.0 -
b 2) AARInFSEratione s seroernioerinte 11 . 7.8 X
: 3) Edufagion.J.,m.f.:.,”....g...,... _3- 2.1
’ I I35 - - TO0°0 .

\
——
3
«

; R o Numbér  Percent
. f . ) Yes No Yes No- ’e
Spcci?l quuirements ) - - L L. .
. Field P&;poment Required . B : ] LG
in ﬁaﬁter's Program,coosoceiorores 130 13 "90.9 L9.1 . ’ N ) -,
o , _ Number . Percent
A B , of Cases Distribution .
} } U ’\ - N . ’ : -
Type of Agency(s) Where Field x ¢ -
Pldcement Undertaken ’ .
i . . : ‘
- -10;¥e§ic31/H¢;lth; Others...cowee-e 27 2013 .
. 2) gamiix, Children's Ser-" . .
: o jees; OthOTS..v.cwecnrovncrecee 23 1733 . -
- _3)~5choolsw(Sleméntarx;"Jr. § - -
7 13d. Highy COLlege)esssorvores st 22 1615,
43 {Pdblic Welfare, Family, — ~
o CRildren's Services.....coeoivee 12 o10 : .
+ 3)lplblic Welfare; OThers.....c-vee 10 745 1 »
46)‘Medica1[H931;h;_Fanily, . ’ ‘ . ‘
- Children's SeTvices:i..o.isecerres 9. 6!8 ]
7) Medi;al/Health;'S;hools; e - !
T Others.esiisueriieiaerizaiettet 9 618 * v ) o
8) Family, Children's Services; . { - o
Medical/Health; Corrections/ : , o
Criminal JUSTiCe.:civornosmmenine 6 413 , ! s
9) Corrections/Criminal 4 - ! g
77 Justice; Othersi..c.ecosrsioeccse 5 318 { '
10) Family, Children's  Services; , ) - ] q
t o Schools.......'.’,.z,.........,A.....,a’a- 55 . 318 j .
11) Public Welfare; SChOO1S. covroonsss 4 £ > 2310 _ y
©12) Corrections/Criminal Jus® . { '
-, tice; Schools; Medical/ . . ; b
Health; Public Welfare.....coocee- 1 018 i L
’ . $9.5:4 © 10030 L
’ Discipline of Post-Master's Study | . ! P
1) Social WOTKe cocvranaresnoameosnee b 41 54L7 ‘ r
.23 Educa;ion..ﬂ...zr...z.......:.;h. 2§ 33,3 . . . o
, Q 3) Public Administration,....e.eeees i g.g
JE[{J!: 1) ?s)cholog).ju..... — vl 057 '
- LTEE—— = 5 P




-, major d1sc1p11nes in which thb school soc1al workers did -

- e
.
.
ot
. B
.

cent and 33 percent, respect1ve1y

Career Commitment

" .dents had been e%ployeg as social WOrrers was 19 years. Ten R

_in the1r -current pos1t10ns. It is further shdwn“in Table S.

!

|
. B i . : .
age (17%) did their field placement in school settlngs o7

-

(elementary, Jun1or and senior h1gh and collegel,_\_hg,two

-

kthe1r post-Master's study were soc1a1 work and educat1on.

As presented in Table 4 the number of profe551onals listing

the d1sc1p11nes "soc1a1 work" and "ed&cat1on" were 55 per-

i - t. .
i . -

; .

; _

. The career commitment variablé rle

e
.

¥

flects length of

employment in profession and position|, job satiéfaction,

N . . ¢ *
etc. Table 5 shows that the mean length of time the respon-’

years was the mean time these profess1onalsrhéd been working - “

that a high percentage of the school éoc;al workers (719)

had- prlor occupat1on5"at the profess%onal level.: Three-

fourths (74%) ailso reported that the Aajor factor influ-

encing theirhentering the-field was thF "nature of the

- -

work." - i

t;,“‘

As 1nd1cated 1n Table 5, only a small number of school

-

soc1al workers (69) stated that "prestlge,and f1nanc1a1

» Ko !
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Table § - T L
- ) _ ‘Career Commitment T Ty u'i“ -
: g ' . T ‘Numbeér Perdent - !
) - Yes' No  Yes- No- Méan
Experience: S : LT
. Trained as Social Worker....... 152 25 85.4 14.6 . .~
Years Employed as Social Worker - 18.7
- Years in Present Job..........~ T a 9.9 |
. Number* - Percent ¥
L. Cot T . of Cases Distribution
OCCugation’or'Rrior Job T R . -~ -
' 1). Professional. ,..,g.:..d 127 - 71.3
-2) Clerical..:....... S eereenes 23 . v 12.9 -
- 3) Service ‘Worker........coe%> 6¢ v 3.4,
4) Farm quker. ...... e ssecns e 3 , 1.7
5) Non-Farm Laborer.. cenens .3 .7
: , 6)~Manager/Adm1nlstrator .o 3 i 1%7 .
- . “7) Sllcsr... ) 0.0‘. -0 0-90 o0 ¢s 00 0 e 00 2 1{1
; . . 8) Operative........ccevioeeenn 1 -0J6 ’ — E
. . 7. 9). Public Protectlon.,ﬁ.,.u... T 056
10) No Prior Job......e.euues o 9 541
T I78 I00:0 z
Factors {nfiuenqing Job Selections ! [Z‘
. > 1) Nature of WOTK.........eo.. 131 L7414
- 2) Individual § Environment*. 32 18%2 .
3) Prestige/Financial Rewards. o1 , 6i2 - A
- . 4) Opportunity to Serve/: . N T
Family Influence......... e o2 1£1
i /._ N - R ‘ m papo s _’m,‘: - .
. : Number ‘Percent - 7
) . - o - : . Yes. No Uns re Yes VO' Unsure
4 ~ Job Satisfaction ) T T S
‘ satisfaction Derived from Job.. 114 58 64.0'33.1 Z.8 .
’ Plan ‘to Continue in Present v ) j -
. Occupation....... eeessoasss 126 38 14 70.8 21.3 7.9
o |
. . - . - Number l Percent
- : . - of Cases sttrlbutlon
| Reasons -for- Plans to Con- S
tinue or Not Continue .
. . in. Present Occupation -
- - T
. 1) Satlsfactlon..p.....ﬁ.....; 81 55.9 '
~, - 2) Need for Change............ 27 18.6 :
i & 3) SalaTy...coveeens hevsesanes - 19 6.9 : ,
. 4) Retirement......ce.e0.. e 9 e 6.2 -
5) Change in Status ........... 6 4.1
- 3) Unsure ..... resenes A T b ! 3.7 .
- _ 139 S {1 ]
‘ i :
/ *Family/Teacher/Principal/Other ’
.~ , " ‘ 345 : —_—
\‘1 ‘ Vs P . . :. - -. ‘:' %: . ;




rewards" served as factors influencing their job.selection.

*

More than half of these professionals (64%) indicatedethat
*they derived satisfaction from théir 5obs; A 1arge'numher
(71%) also revealed that they planned to continne working in o g
their present occupations. Over half (50%) reporged that
the reasontthey planned to cdntinue working in their,posi~
T, tions was job "satisfaction." About one in five respon~'3
dents (19%) cited the "need for change" as. the primary
5 reason they'did not plan to continue working in their present o

#

¢ " positjons: ' T B - .o,

-Perceived Autoncmy ¢ '

The -content information related to 'perceived.auton-
omy" enables assessment of the. degree of selfedirected

independence as viewed by the school social workers. “As

<

Table 6 1nd1cates, a large number experienced positive
- attitudes concerning the extent to which they were able

to develop their own area of responsibility. - 'Four= ' p

fifths of the respondents reported they Couid develop

kheir own area of responsibility to a "considerable '
OnS: - _ .

L€

extent" or' "completely." In contrast, slightly-more ..

than half (54%) stated that they were able. to make changes

in their work activities to a “cénside?able gxtent" or

& - - .

"completely." A third (34%) chose a conditional response .

14 - -

for this category
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Y

“Extent Able to

“Carve Own Area
of Respons1b111ty

Extent Able to
Make Change ‘in
Work Act1v1t1es

How -Often Work

Suggestions
Accepted
How Often Encour-
aged to Make
Stuggestions

o

Degree of Suber-
vision-on Job

3

. h ' 25 ¥
; 3 ;
i - R . “
1;'Tab_1‘e 6 <.
Perceived Autonomy+ . i
|
: :
’ Considerable o Very ~ Not:® .
Completely " _Extent _ Somewhat L1tt1e At All ’
24 118% 30-——4 2
13 . 5' 66 . 3 160.9 X 2‘. 2 - 11;0 ‘1 2
11 * 84 6ox 16 - 4 7.
6.3 - 48.0 34.3 9.1 2.3
Nearly All Rather . R
The Time -0ften - Sometimes Rarely Never. —
41 50% . 68 16 2 .
23 ‘ .28.1 38.2 9.0 1.1‘
4@ T q0x T 7 3920 ‘2
2§38 39.3 21.9 11.2 - 1.1
o '
‘ gj --Could Be , .
Too Much Improved - Adequate. 2
5 " 50 113% A
3.0 29.8 67.3 \

+In the set of f1gures for each case, the flrst represents
number, the second: percentage

*Indicates category in which mean scale value of the
responses falls . :
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Approximate1y~hsif‘of the respondpnts (51%) rep&régd that
their Suggestions were accepted "rather often" or "nearly ali

the time," A significant percen%age k38%), howev@f,alsoseiecfed
the conditional i"some,t;imes"’I‘esl:»on.s‘eﬂ.for this category. Twé; .
‘thirds of the respsnaenfs~(65%) reported they wére frequently

l encouraged to makeé work suggestlons. As for job superv151on,

' two-thirdy’ %679) 1nd1cated that it was ”adequate." A small

_percentage (3%) stated they had ”too much' on-the-job super-

LN

.vlslon. 3 ?:” e
y Organlzatlonal Soc1a11z3t10n ) , o SRS

Since, the schoql social workers in thisustudy are

functioning within a.dynamic organizational.system, the de- ,

‘gree of their socialization into the organiiation of the - :
school is an impoffgnt variable. As shswn in Table.7,‘i ' e . :
nearly half of them (48%) stated that initiaJ. job expegtations
weré ”fairly well"'known.‘ A moderately h1gh number of these
profe551onals (34%) 1earned JOb expectatlons "on the1r own."
For a majority ot the school social workers (59%), assistance

'1n 1earn1ng ;ob expectatlons was primarily obtalned from
;h?1; superv;sors. Table 7 shows that "asklng” and "reading" L

~ were the major nieans employed to learn” JOb expectatlons.

Only -a véry few ¢ honl, social workers (2%) who were pxovided , ° N
o - - . =¥ (”!

N

"orientation" to learn the éxpecfations of their jobs.

o L - : )
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Table 7
Organizational Socialization Processes : ) "
Related to. Job Performance.

‘ s« Initial Job Expectatlons ’ Ty ] :
e - : - Vety = - Fairly Not Very ‘Not At ’3";
' ) , - " Well . . Well - Well . All Well %

) . B - '9‘:%'
Extent Job»Expectat1ons N 34 . 85* 1'?~;43 16 - >
. Initially Known. . 19.1 .,  47.8 Y 24.2 9.0
* - [t “x =
* : . . i . <
. I : Numbér | Percent -
' o of Cases ~Distribution %
"How Job Expectat1ons i -0 i , o
Were Learned . L. ©oeE R
1) Self and Others.a........ 76 - 43,2 ) . 15:22
2) On One S OWD.......J‘..... R 60 3.401(_’ . -"-4-‘ »
3) From Others......cecunss 40 : 22.7 . . =® R
S Coa i, 176 100.0 - - A
School Personnel Assist- . . - . -~
ing in Learning Job : T S R
Expecbatlons : , : ST e :
1) 'S\lperVISor.. e 2 0 00 o‘oooo e s 0 " 68 , 58;”6 - ‘ = i
* °2) Senior Social Worker..... 21 . 18.1 % z
3) CO workerooog‘oooooooooo‘o - 16 - 1308 L —
4’)‘"A11....C.............D'.. . /6 # 5.2‘ j:‘
5) Principal/Sect./Teacher.. - 4 , 3.4 ¥ ol
«6) Other Pup11 Perss Worker. - 1: .. 0.9 L
X m 100.0- ‘_‘:;‘
Mefhods Used to Learn Job . ' :
Expectations . »
1) ASKING..ieevunesuneuduns 45 34,4 o
7 2) Reading.......coveivenanns 30 : 22.9
‘ 3) Coord./Supv.. Programs.... 23 - 17,6 - . , i
4) Previous Experlence...... 20 15.3 K :
5) Confer with Superiors.... .5 3.8
6). Requests and Reports..... > 5 ) 3.8
7) Orientation.....ceviveoes . ‘ 3 2.3
, . . 131 100.0 ,
] . . i~ v
“# 4+ In the set of figures for each case, the first represcfits g
number, the second percentage o -

* Indicates category in wh1ch mean scale value of the responses
falls. . . s _ fmam *
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job changes. Table 9 shows that high-level administrators--

_Black school social workers agreed with the statement "ef-

28 - > B o

Table 8 indicates that a large number (72%) répdrted
imbortant job'Ehanges.to have occurred. A siéableima-
jority (?8%) agreed that the job changes were for ‘the
betterf_ Beepondents indicated that '"legal decrees' and . -

"changes in.job definitions' were the two majot sources of
+ - - * *

such as the superintendent and director of pupil personnel . N

services--exerted a major influence‘on the schobl spcial

-
»

worker performing his job. In contrast, only a small percen-

[ .
t » I

tdage reported that other colleagues have great 1nf1uence

upon their own peérformance of work rolesh ’

* . . . - .
. >
. »

A P . ‘
- x -

Client Orientation P i . & ~ " Z
» ..‘*'i}- - <« i'_“ . ‘?} E

C11ent or1entat10n, as a key Varlable, focuses on > -

the intervention or1entat10ns of the Black school soc1a1 g .

worker. In terms of their attitudes’ ‘toward psychodynamlc " P

concepts, Table 10 indicates that nearly halt of %he

o

ard

fective help to any c11ent depends on understanding of un-

consc1ous motivations" and "the highest goal «of soc1a1 case-

’

work is to free the client from inper confllct ", A moderately

-

h1gh number also dlsagreed with the statements that attentlon .

should be focused on analyz1ng and understandlng the person- _;

H -

ality dynamlcs of 1nd1v1duals (statements 3 and 5). Table

10 further shows a falrly high number of the respondents

¥ .

4 -
- bt




~

. W j
. -,‘i ?;
‘ ‘ ERARN 29
. “
v o . .
Table 8 )
Y Organzzat1ona1 Soc1a112atlon Processes ’
. Related to-Job Performance.
: Changes in Job Performance’ 2
Number Percent
. “ Yes No Yes _ No
Important Job “Changes Have Occurred..:. }274 50 71.8 28.2
Job Changes Were for the Better........ 97 “28 77.6 22.4
. . . ) | | |
L - 2 Number - Percent
C of Casés ~ Distribution

. How & What Job Changes Occurred

1) Legal DeCTeesS..cveeredevenecanenons 36
2) Changes in Job Definitions......... 34
“3) Staff-Faculty Changes, In-" . S
s Serv1ce Training........co0veieonees 24
4) Dec n%sal1zat1on............»...... 18
5) Better® Staff Cooperation ,. . e
» Wlth Cllentooooooﬂtooooutcuosooououn 11
6) Work Conditions Improved........... 2
" 125
"7 ‘ ‘
v Lo o 3 -
) ! ! "I‘ ’ . ’ [
i w‘
3, &
‘ L4 l, ) -
% ' .
, .
" ’ & ’ 14
« » "

.

28.8
27.2

19.2
14.4

8.‘8
1.6

o
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Very Great . Great Some In- Little ]
Influence Influence fluence Ihfluente fiuencé
School Board 35 - - 46 47% . 38 . 10
19.9 26.1 26.7 - 21.6 5.7
Superinten- 38 68% 40 22 - 9
dent 21.5 38.4 22.6 . 12.4 5.1
" Dir. of Pupil’ 36 55 - 39% 29 14
Persarinel 20.8 31.8 22.5 168 8.1
~§ervices . R .
Supervisor 23 59 508 35 9
: - .13 33.5 28.4 19.9 5.1
Printipal 14 45 68* 37 % 12
‘ 8.0 25.6 38.6 21.0 6.8.
Assistant 1 16 46 ¢ 54* 45
Principal 0.6 9.9 28.4  33.3 27.8
Self and - 15, . 49 64* 42 8
Colleagues 8.4 ) 27.5 36.0 23.6 4.5

£

r

-

~

~Table 9 -

Organ;zatlonal Socialization Prbdcesses
’ Related to Job Performance:
Influence of Other Staff Upon Perfbrmance of Job

4

No In:

N
N N
IR T TR N

[
r

f In the set of- figures for each case, the first represewts

_number, the-second percentage.

*-Indicates category in which mean scale value of the responses

falls. .-

-
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- - Table 10 S :

. Client Orientation: - Attitudes Toward -
: Psychodynamic- M1ndednbss Cbncepts

2 - ‘Relatively S
] - - - . Agree Neutral  Disagree .
— 1) Effectlve help to any client 86* 66 - 24,
i ’ "depends on-understanding of 48.9 37.5 13.6
' --unconscious motivations_ ) ‘
2) The lighest goal of social ' g4 76 ., 15 -
casework is to free the cli- 48.0 43.4 , 8.6
ent from inner’confrict : : : . ‘
3) The large soc1a1 problems of - 40 79% 57 o
- " today can- best be understood . 22.7. 44.9 . 32.4
when they are analyzéd in : e . I .
térms of individual behav1or ’ ’
. “dynamics
S 4) The reason the delinquency 32 - 73* ) 71
o . and family' breakdown are get- 18.2° 41.5 " 40.3
= ting worse is that the known . 4 it
. " treatment methods hdve never . B .9
- "~ -+ really-been given a chance on S ’ .-
. a large scale -, "
5) The_pr1me goal of social work 35 68 - 73*
. " .service to the unwed mother is 19.9 - 38,6 41,5
_ . the dlscovery and resolution of .° ‘
) “her personality dynamics whHich . L T,
v . +Ted her to become pregqant -
P . .8
6) Soc1a1 workers can change so- . 18 48 - 110*
ciety only through the medium ] 0.2 , 27.3 62.5 .

of the feelings of the indi-
viduals and.groups.who are -
social work clients 2

4

¥ In the set of ‘figures for each case, the f1rst represents

number, the second percentage -

o * Indlcates category in wh1ch mean scale value of responses
- falls. - ,




‘Table 11

-

Client| Orientation: Attitudés Téward
Social Environment-Mindedness Concepts®

. @
<

Relatlvely
Agree Neutral Dlstgre

I) Some ‘workers should spend more - 4% 69 ] . 33 - i
time helplng communities- to 42. 0 39. 2, -18.87_
accept the mentally ill rather - =
than working thh pat1ents to- ) ‘
adjust .

.
s e e & pu—

Case-by-case treatment can
never ‘make in-roads on socie-
ety's basic problems

VS
E=N

-The opportunity structure in 64 66% -
which people find themselves - 36. 8 +~ 37.9

- is» the central condition de- - ) Ty
term1n1ng their behavior ’

4) Social workers should be more 43 87%
- — concerned with the impact of 24.4 4 49.4
~ <the enV1ronment -on clients ‘ o
and less concerned with per-
sonality dynamics

Socilal work has more interests - 31 81*
and goals in common with the 17.6 . 46.0
public health field ‘than. Psy-

chiatry -

In combating juVenile delin-
quency; “social workers should
work more with the neighbors,
and schools than with the
delinquent and his parents -

o

* In the set of figures for each 'case, the first represents

number. the second percentage.

* Indicates caregory in whlch mean scale value of responses
‘falls.

A
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5(40§3 diSagreegfwith-thestatement that known—treatnent' .

,methods have—nener'been given.a chaneekon a large Scale when )
A appliei to 'social problems such a$ delinquenCy and family
,break39wns. In addition, tﬂere was only a small number'({O%j

agreeing With_the:statement that "social workers can change

- " society only .through the medium of the feelings of the @
individuals and groups who are social»WOrkfclients;"

. ’ t

“For the social env1ronment mindedness concepts, Table

fe

11 shiqws a fairly high number of the. school soc1a1 workers

selected the "relatively neutra;" scalS\to;resnond to all %3

14

" six soc1a1 enVironment-minded 1tems. At the same time, .a T

rather higﬁnnumber of. respondents agreed with statements 1,. “

P

2, and 3, which empha51ze env1ronmenta1 effects rather than ' ;
9 " clinical tr?htment. When responses on both the psvchodynam1c- )
- ' m1ndedness and 'social env1ronment -mindedness concepts are
compared, it is clea!\that these responses are not consistent
with the subjectsf attraction for providing clinical treat-
ment to .the indiv1dua1 and working in the commun1ty to “bring’

about env1ronmenta1 changes . B z,

Table 12 1ndicates that the*factor "parents creating

*

successfpl student,schoql behav1or‘predominant1y 1dent1fied.

’

' : p051tive attitude toward school“ Was the p0551b1e -cause of ’ ‘
‘

The "family experiences" factor was also selected as being
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Table 12 ' ‘/i | ,

i

Cllent Ortentatlon. Attltudes Toward >
_Factors Influencing Student Success

L s

-~

* - -
Respondents were asked to 1dent1fy causes of successful stu- -
dent school behavior from the following, I'ist of factors, or
.combinations of these factors:

<
(a) Intr1n51c reward. of 1earn1ng
(b) Parents Creating positive attitude toward school
(¢) Teachers skillful - in classroom social behav1or

, -

) management . .
(d). Teachers sk111ed in precentlng mater1als ~
‘ , “Factor Ment1oned Singly or in Comblnatlon
process ;nfluenc1ng T (a) (b) . (c) ‘ (d)
Student Success . Rewarding Parents D1§c1pline, Teach1ngt 3

Rewarding..,......... . s - L T
Parents......o00veu.. 13 "13 - -
‘Discipline..v.veescys 5 v 31 y 0 . -
Teaching............. "1 16 .z 3 "
Discipline/Parents. . 30 - - - -
Teaching/Parents....., 8 - - - - -

- Discipline/Learning..’ - 30 - .-
Teaching/Ledrning..... .- L 8- . - ‘ ;
Parénts/Learning..... ' . - - 30 -~ g - 8 -
Al"l‘otoo-o'o-io'toon,a'r’a(o 43 , * 43 '4_-3_ ] 54_.;.

Total ‘Responses - 105 141 82 . 54 -




Table 13

Client Orientation: Attitudes Toward \
Factors Influencing Student Difficulties

Respondents were asked to 1dent1fy causes of academ1c and
* behavioral difficulties for students from the following 11st
-of factors, or comb1nat1ons of these factors . i

(a) ‘Genetic and health factors

{b). Family exper1ences

(c) Peer experiefices ,"
(d). Experiences in- schbol . '

w7

Factor Mentioned Singly or in Combination ~

. - gmle
Area of Student - (a) (b) -(c) (d)
D1ff1cu14y "Health ° Fami})y Péers School ‘
Health............ 2 - - - © 7
. Family.........e.. 5 - .14 - - :
PEETS. . .5 s an naihs 1§ 21 1 - 3
Schools.iv.... 9... 1 25 1 5 | ¢
Peers/Family..:... 6 B - - |
School/Family..... 12 - - - !
Peers/Health...... - P - : j
School/Health..... - - - - i
_ Family/Health..... - - 6 12 f
All....covovvuneen. .84 84"  _84 _84 LT
"Total Responsés 111 162 92 _ 101 ¥
7
43 ) 3
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the-major cause of academic and behavioral difficulties for.,
f students (see Table 13). School social workers_preferred 7
zthe "parents" to’be the target of intervention for hefping
> " to solve'the;problens of their students. Signrficantl;,
"teachers" and ”peers" were‘not,frequently‘selectéd'as
targets of intervention. Althongh the respondents selected
the parental factor as hav1ng a strong influence on the

;: - 'ch11d's school ‘behavior, they nevertheless worked d1rect1y

R w1th the children exclus1ve of their fam111es.

‘Work Load

Si;ghtly more thaW half of the school social workers
el : o T

(52%) did notmconsider}their caseload too large. The mean
‘number'of cases was qd; the average number‘bf sohools
5served was generally 1arge, having a mean numher be~
t tween 1,000 and 1,500 pupils. Approxlmately 70 pervent of
;, j the school soc1a1‘workers served pupils at the elementary
f ' ; school levél. More-than a tenth (143%) served pupils at the.
‘ senior high school level,; less than a tenth, the junior high
" .school’ level; about threevpergent served both elementary‘and

junior high schools; about two percent.served pupils at'all

" levels, about one percent preschool ch11dren and only one

. respondent (0. 6 ) served both preschool and elementary

-

school ch11dren., ' . p
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‘especlally high in the1r understand1ng of the work-role of

School;Gompatibiiity o e

The school compat1b111ty ‘'variablé has both a structural

-

and a perceptual component. The structural component is
concerned with)determiningpwhether “he school social workers
have adequate physical facilities to aid in rendering

of services to—Students. The perceptual component 1s con-

-

cerned with determ1n1ng the perceptions of the ‘school soc1a1

o

workers and how the1r co-workers view them and the1r roles.

<

Table 14 shows that four~fifths of’the respondents (82%)

réported having office space in the schools tnuy serveo.
A high proportion (63%) reported sharlng an off1ce w1th ,
other schooI personnel. The majority of school social

1 4 A § N ) '\\\\
workers who shared an offlce also reported that this arrange- -

o’

ment 1nterferedAw1th the1r ef?ect1veness. Four-fIfths;of
f»r

the social workers questloned (62%) 1nd1cated ‘that "lack-of

privacy" was- the ma;or reason for this 1mpa1red effective-~ .

ness.,

‘ -

Table 15 shows that most of the school personne; listed .’
had a fairly good understanding .of the role and fupction of
the school social worker. The "psychologists“'were rated
school social worksrs. The school social workers also gave

high positive ratings to school "principals" for their

knowledge of the problems social workers experienced. In




_ _ Table 14
“a ‘ - N
School Compatibility:
Structural .Component
L N - Office. Space
- . - ﬁ
’ .Number ‘Percent
= ' of Cases Distribution
. +Yes’ No Yes' " = No~’
Office, at Schpol......e............ 145 31 81.5 17.4
Share 0ffice with Other Pérsonnel.. 92 52 63.4 35.9.
Sharing Office Interferes T - _
with Effectiveness................ 57 34 62.0 37.0

3) Lack of Space................... 4

’ . Number Percent
of Cases - Distribution
Why Shar1ng Intereferes o T g
with Effect1veness. -
1) Lack”of Pr1vacy...............?? 49 81.7
.. 2) InaMequate Facilities........... 7 11.7
6.7
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' Table 15

SchooB Compat1b111t¥
Perceptual Component

7

Understand;;g,of Soc1a1 Work by Those 1n'Work EnV1ronment

How Well Others Kno#
What School Social | '
Work Really Entalls

1.

Jlijsychologlsto

»
o

Principals

2)

Attendance

‘3)
. Officers

4) CounselorTs

$§fNﬁrs@s

6) Assistant-

Principal
Parents

. Teachers -

Students

s
.

M

How Well Superlors
Know Problems

§

i

. .

!
|

™

»Extremely Quite Rather

-

Not Too Noﬁ,ﬁt
Well Well Well fWell - AlY Well 1
73 64* 24 6 z \
43.2. 37.9 ~Y14.2 3.5, " 1.2
37 69% 49 18 1
21.3 39,7 28.2° 10.3 _ . 0.6
23 isx 41 . 16 1
17.8 - 37.2 *31.8 124 0:8
29 50%* 53 18 - 4
18.8 32.5  34.4 11.7 2.6
30 - 51 . 40%* - .28 e
19. 6 33.3 - 26.1 "18.4° [ 2.6
16 58 51# 18 5
10. 8 39.2  34.4 12-. 2 3.4 .
15 43 72% 39 . 7
8.5 -+, 24.4  40.9 2373 4.0
K . s ) .
8 50 63% 48~ - o3
4.6 29.1. 36.6  28.0 1.7
8 D34 63% 58 9 .
4.6 . 19.9 36.6° 33.7 5.2.%
' Very Fairly Not.Very . Not At ’
Well Well Well = All Well ,
71 69* 31 7
39.9 38.8 17.4 3.9 "

-

+-In the set of figurés for each case, the first represents L
number; the second:.percentage: BN

falls.

-~
v

_* Indicates. category in whlch mean scale value of the responses
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contrast, '"teachers" and "parents" received the. second and .
e third lowest ratings. "Students' were rated the lowest in
"understanding' of school social workers' roles and problems.
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IT1. METHODS AND TECHNIQUES , :

K This‘chapter focuSgs-bn‘broad.diagnostic,tasks; ._)
including those related to~yorking with-childfen, families,
and school personnel., Strategies for working. Qith Black
students and the: identification and treatment of Black Lo
students with poorfse%§rgqncgp; are also discussed. The
inveétigators were particularly interested in seeing

S -
S

. whether Black school social workers had :eveloped or were

developlng, new intervention tasks and strategles to serve
Bla;k students more me§p1ngfu}1y::.Hepce, the part%p1pants
were asked to identifymthe tasks and strategies they used ';‘ Lf
w ’ in-@o;iing with Black xpungstérs. These- tasks and strat- .

. 3

eg1es were thcn~conceptua112ed as dependent var1ab1es. o :

-
>

D1agnost1c Tasks T . . . L.

14

a

|
- . . Part1c1pat1ng 'school sdcial workers reported spending L
‘the greatest part of their t1me (see Table 16) on diagnos- o l
- K tic tasksﬁthat generally in&olve "distinguiggzng ﬁetweeh'
; ,nbfmal‘aﬁd problem behavior in a child" and "reéogﬁiiiﬁg‘sp;-
| ;ifip.social and g&ucatiohal factors which limit a pupil's

. i’? - .. c

» { h . -




: : Table 16

£

. .Basic Daily Activities
" Frequency of Diagnostic Tasks®

&

ence with the child and/or his

.famlly

4

i

N

~ - » — i )
- . D i
/4] u-q..C—, Y
Q o
= . o o
. L. -~ o4 i o! -
Diag..ostic Tasks — E-‘ o | g =i
SO ’ . - - ES| Sw
T @ A4 A ot 23} B
0o O 2 e Ny b
PO, [ ) [OJg)) Qo »mn o’ Q
IEg |ox Jox | 22| wE:. S
- .40 (o = 0. I
B <O |ow |Cw | ma| =z
D1su1ngu1sh between normal and . 87 | 33%% 12 21 113 - 1
problem behav1or in a child. 52.1{19.8 JJe2)12.6; 7.8 0.6
Assess the ch11d's funct1on1ng 69 31* ;20 122 124 1
in relation to his neighbor- < 41,31 18.6] 11, 9!13 2714.4 0.6
hood patterns and other cul- : ' S
~ tural 1nf1uences o
Obtain psychiatric, psycho- 38, 18 | 24% 551 :34“ 2
logical,; or social casework 22.710.8114.4 30.5 20.4-1.2
consultations when problems i . .
in d1agnosxs occur N
. Obtain from parents:informa- 73 29% 120 30 10 6
tion about the fam11y S func- 43.5 17.3]11.8 17.8 6:0 3.6
“tioning. > ) ’
Obtain from parents:informa- 73 ¢ “34*‘223 21 14, 5"
tion aqn the child'’s behav1or 42.9 20.0113.5 12.4 8.2 3.0
at home and his previous ’ ' ) :
devglopmen; and experiencés. A
Recognize §pgc1f1c social and 96  33*% 16 17 5 2
educational, factors which limit 56.7 19.5/ 9.5 10.1 3.0 1.2
a pup11's progress. : ‘
, . i .
Oota1n 1nformat10n from other 50 .35 ,25% 39 16 2
agencies that have had experi- 29.9 21.0:15.0 23.3 9.6 1.2

*

.

] Mean scale value o£ the responses.

number, xhe second percentage.

E

-

,’+ In the set of f1gures for each case, the first. represents
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& progress.’" At the same tinme, school social workers reported
| f spending less time dn diagnostic tasks that pertain to
e obtaining psychiatric, psycholdgical, or social casework

.consultations wHen problems in diagnosis ‘occur" and "obtain-

ing information from_other ageneies that-have had experience

[, . ' with the child and/or his family." T L

S

Tasks Rélated to Wgrk;qg,with Child:en - .

As shown in Téble'lj, about half thei?espondents Te-
ported that fhe& Wwere génsgé;fly helping.thé,ggééf 1)
.céntrol or express his feelings appropriately;‘éj‘develop
néw attixd&es or modify old ones; and .3) understand the
‘ways in whiéh a child's emotioﬁal,pr soéiél problems may
affect his academic performance. In contrast, about 60
percent of the respondents did not devote more tﬁaﬂ a few
occasiohs per month to tasks that focus on: uéilizing a wide
range of a&tivity programs through which pupils can experienge

and‘identify new skills in groép interaction, wo;kin% with
grbups of children, usiqg the groué’b}oééss. Nearly half
the requgdents spent iéss than a few occasions e%ch»pontﬁ
facilitating services. and activities that hqip to déveloﬁ
skills which Qiil imp;ove‘the family's influence with tﬁé‘

child. The data show that, for a ‘given month, about' 40

percent of the fespcndents spenf only a few moments'each
I e : >

1_1‘ (

0 | 56
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Aruitoxt provided by Eic: B

. Table-17 .
T T
~ - . . _Basic Daily Activities: Frequéncy of,
b . Tasks Related to Workipg with Children™ “*
N 7 . n. *
: ‘ ' ',g " s ¥ >
e SN G S
. Tasks gla g |ER
R EEY ok § et e
* LR B <« [ o [ -2 g
- * ov oo -| oo g [n & [
. Lo f>x (13 2xX |wxcgi >
* ~0o o g ] LTX-Y o
<O-juna % |na loex! =z
- * B ER - N
. . Work with_ah individual child 60 |35 |33 20 13 4 .
o in a casework relationship. 36.4 121.2120.0 [F12.1 ] 7.9} 2.4
* ¥ork with groups of children, 20 21 30 29* |54 13
using- the -group process. 12.0 | 12.6 }'18.0|"17.4°] 32.31 7.7
Help the ckild gain- insight 66 {31 [22¢ 116 {23 111 -
N into ‘his-emotional problems. 39.1}18.313.0| 9.5)13.6] 6.5 _
. Help him identify the con- . 73 |25 23 a1 |12 |8
flicts and behavior-which 43.2 1 18,9 113.7]12.4| 7.1¢ 4.7
. interferes with constructive
interaction with others
. /Melp the child d%elop his . s J260 l2s 117 1 t 7
= ) personal, education goals 49.4 [ 15,3 |-14.7 }'10:G }. 6.5§ 4.1
or values. . s 7 t
+ Help the chi}d contro} or 75 [37% 13 f19 |12 |4
-express his feelings appro- 46.9)23.1] 8.1}11,9] 7.5 2.5
- priately. - - A
174 ] v - ] N - A
Utilize individual and/or ’ * )52 29 28%- 132 22 5
group.discussion to develop 31.0}17.3}16.7.)19.0 ] 13.0{ 3.0
. individual understanding and N
the growth of a positive self-
. concept. -
Offer the child opportinities g0 §31* |23 f1s fis 4
to talk out”conflicting feel- - |47.6118.5}113.7] 8.9 ]| 8.9} 2.4
_ings- and.goals in order to - i .
establish priorities. . .
) ) Facilitate-services and activi- 38 0)26 [21% [s1 Ja4 |6
i’ - ties that help to develop skills 22.9115.7 112,71} 30.7 | 14.5] 3.5
. which will improve the family'’s
. influence with the child. ! .
Utilize a wide range 6f activi- . 23 23 20 27% |57 11
. ty programs through which pupils 14.3 114.3112.4°|16.8 } 35.4] 6.8
can experience and identify new . -
'skills in group interaction. ¥ .
_Help the child develop new s |31 {17 {18 "{is | 4
attitudes or modify old ones. 49.7 lsfs 10.0 | 10.7 ] 8.9] 2.3
3 ” _ -
) Interpret to-the child reasons 58 43* 116 18 22 416
for his behavior and his rela- ]35.6126.4 9.8 | 11,0 13.84 3.7
. tionship to others. E N .
<N ) Help the child understand his 82 |28* |13 [19 J19 |6
¢ chi .
' abilities. .149.1]16.8 7.8 '11.4 11.4] 3.6
. L
.. Interpret to the chiid-the na- 43 43 20* |18 37 11
. y ture of his parents! suthority 26.4 | 20.9 {12.3 | 11.0 | 22.7} 6.7
over him. .
Help the child understand his 64 34* |25 20 15 1 8
relationships to important +|38.6¢20.515.1112.0] 9.0[ 4.8
. adults in his 1ife. 15
T Clarify the school’s social 52 42 20* |23 22 5
and academic expectations' and 31.8|'25.6 { 12.2 | 14.0 | 13.4] 3.0
> regulations® with the child. -
Interpret to the child the na- 43 33 26* |24 31 {10
ture of the school's authority 25.7 §19.7 } 15.6 | 14.4 | 18.6} 6.0
over him. ' }
LT %,
Communicate to the child the | 63 30* {23 27 16 6
- . ‘improvement which can be 38.2|18.2 1 13.94116.4 ] 9.7] 3.6
expected in himself and/or - " ! S
. T family. ;
Explain the ways in which 85 29% 119 23 ' 8 3
child's emotional or social 50.8117.4|11.4}13.8 4.8' 1.8
probiems may affecf his ! %
’ academic performance. : % ’
K

second percentage.

57

*In the set of figures for each case,

the first represents number, the
A v -

*Indicates category .fn which mean scale value of the responses falls.
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’dlscu551on to develop 1nd1V1dua1 underatandlng and the growth

Tasks Related to Work1ng7W1th Fam111es .

" most frequent;y performed 1nV01Ve clar:fylng the nature of

45

¥

month 1nterpret1ng to the child the nature "of hlS parents' -

L

authorlty over h1m. However, : the frequency with whlch they =
: ) 7 -

interpreted to.the child. the nature of the school's author-
Ity over him varied among those studied. -In addition, about
a third of the respondents revealed that they ‘spent dnly‘a

few occasions pj{ month utilizing 1nd1V1dua1 and/or group

of a positive’ self-concept.

-

= . : 2
o

As shown in Table 18 well QVer h&lf of the school soc1a1

et

workers reported that when worklng:W1tb'familles,the tasks

&8
the ch11d's problems, maklpg suggestlons as to how parents

can improve re1at10ns w1th their child's teacher:and with
¢
his school, and clar1fy1ng the. school's—soc1a1 and academic—

expectations and regulations. In add1t10n, he1p1ng the par-

¢

ents see how they contribute to their child's problems, en-

couraging the children and families to ask for and make use
: /

of community supplementary or enabling serviees; and helping

L’

. parents develop realistic perceptions of their child's aca-

"demic potential, perforhance,'limitations, and his future

prospects were also reported,‘as indicated in Table 18.

. These tasks were performed several times a week, if not

wl

almost constantly. At the same, time, school social

-

]
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. . - ’ - Table 18 —
-Basic Daily Activities: Frequency of _—
Tasks Related to Working with Families+ A -
= - — X
- e
R B N AL i I
- * » | \ “ =X -
Tasks o | £z |fa '
A B [ b fem s Ko )
-3 . S I ] D e " -3
. ®c -0 oo o A D )
- ~0o |.>x }lux jxx | we >
<O N = B bl o
- —— - —ta . Og e
—- o Make regular visits ro parents 42 3% 122+ 136 -
- to maintain a liaison between 25.1 1-20.3 f13.2 |:21.6 |
home -and school in order to -} )
. reinforce parents' interest -
and -concern for .their child's T .
. school life. = = - 1 b .- o~
- Plan or conduct educational IR B 2 j11 J3s» |s9 119
meetings with groups of parents 4.9 1.2 ] 6.7 |21.3 |53.3]11.6
to increase their knowledge . - - 1.
about their clfildren's devei-  * -
. opmwent,” their rolée as parents, - : )
_ and so on-. . . : I X
Cen . - ‘Clarify with the patents the 167 39 21 f21 15 1§
. nature of the child's problesns. 39.9 123.3 {12,5 |512:5 {'8:9) 3.0
N -1 -
Heip parents-see how they con- .| 54 38 16% |38, 120 | 2
- . tribute to their child's prob- 32,1 122.6 1 9.5 p22.6 112,01 1.2
. ~ leas (for example, through-their .
B N " own marital problems, pcor home ‘ .
’ conditions,. or b{ their particu- ‘ ST I
. - Iar methods of c iiz care).
) Facilitate services and activi- - ] 50 32 22 133 {28 4
ties--that help .to modify -the 29.6.118.9 13,0 |19.5 16.6 | 2.4
parents' attitudes, their-un- — ’ .
. derstanding and acceptince of. . )
their children and the. school,. — 17 . .

'Help.parents develop realistic 19 37 -115% |39« {lb 15 a
perceptions of their child's 129.9-122.6 1 9.1.123.8 ;11.6 ! 3.0 -
acadenic potential and perfor- : -
mance, his limitations,. and his .

" - future. _—
) - Interpret to parents who are 41 27 22¢ |35 37 i 7
ignoring school regulations = ° 24.3 116.0 {13.0 ).20.7 ;21.9 ) 4.1
" the nature of the school’s - ‘.
v, authority qu‘igg expectations. 1
N . - i H

Clarify with the parents the. 34 33 18* 126 ;22 1 3
school’s social and. acidemic 34.6 121.2 111:5£16.7 ,14.1: 1.9
expectations and regulations. P ) { ! ; -

. H
. Make suggestions as to how the 57 40% f28 128 i10 g 4
psrents-can improve their re- ° 34.5.123.2 }17.0}17.0 ; 6.1 1.2 -
lations with their chiild's . ; 1 i Ty
teacher and with his school. . :
. § . : 'y

Encourage children and families 61 F30% .35 28 12 s
to ask -for and make maximum use ,36.1:17.8 '19.5 '16.6 , 7.0 i 3.0
of community "supplementary’” or [ . N f -8
"enabling" services. . i 4 f - )

o, " Check on attendance by making 45 120 13 132 41 is
. home visits in casés of pro- 27.1 12.0 . 7.9 [19.% '24.7 9.0
longed or ‘unexplainéd absences. . . - o ]
) ‘Tdentify and-point out to ap- 29 15 250 45 g5 g :
. - - propriate individuals and 17.4 9.0 15.0 26.9 26.9 4.8

groups -the relative -effective- : ) S s

ness of -new approaches chosen. : I
a - B N

Work with groups of parents to --10"" 9 11 37% 77 17
organize and channel their con- ‘6.2 5.6 6.8 23.0, 37.8 10.6
cerns about the problems of their
school system, .

"In the set of Zigures for cach case, the firsc Tepresents number, tne
second.percentags. . i . .
. *Indicates category in which mean scale value of the responses falls.

: Q . . ’ -t
. 59 . o

.
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«workers revealed“that 1itt1e‘of‘their time was Spént on .

. indicated that they on1y~occa51ona11y devoted time to Iqent1-

L L. S : . .
.mopth}work1ng with groups ‘of parents to organize and channel

‘prolonged or unexplained: absences.

&

plannlng or conductlng educat10na1 meetlngs with groups
of p?rents for the purpose oF 1ncrea51ng théir knowledge

about the1r ch11dren s development their role as parents, ‘ﬂ

-

%

etg. In add1t1on well over half the school social workers

&

fying. and poihting out to appropriate individuals and group$ .

the relatire effectiveness of new approachés chosen. Over 80

percent indicated that -they spent only a few moments each_

their,concerﬁ%,about the problems of their school system,
and over half spent no more -than a féw moments each month

. I - - r
checking on attendance by making home visits in cases of

L

‘ .
Tasks ReIated&to Working;with School Personnel

A ., R e
Table 19 indicates that when working with other school

personnel, therpredominant~tasks of the school social workers

.

related to their 1nvolv1ng the pr1nc1pa1 in plans concernlng

a case and suggestlng ways he may help deal w1th the problem.
About a th1rd of. the respondents d1d this nearly constantly
and another fourth d1d ‘so several times a week. . About half

the respondents further neported that on'several'occasions a

R

.
. . ' : ,
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a8 - s ~
i © Table 19 -
LI Basic Daily Activities: . - - b
Tasls Related to Working with School Personnel
- - - . = - 71, - - -
- -0
- (] N = L8
. L] -
s | "5 [ -
’ - | le |lex
Tasks , * : ~ ‘ g‘: 2:“ !
& 3 [ 1 < ot it | 3
0o 4.0 0 =g LI
ow (1.4 o0 (=] o o
L3 Sx |ox |22l dE > .
~0 o e . o O 0 -
<O V) o8- o B0 ) x
. Describe to othur special service 40 |22 - f21* 1567 j27 .6
personnel the rangs-of -services 23.2 |12.8 {12.2 [32.6]15.7 } 3.5

‘the social worker is-able to pro- - ‘
-vide. . ’ A E
Involve the principal in-plans .. | 52 {43 [26% |31 ja8 {2
concerning -a case and suggest 30.2 125.0 |15.1 }18.0§10:5 ¢ 1.2
ways "he may ‘help deal with the . A 16
.problen. “. . - '

* Nork with school administrators, 23 |21 13 -40% {53 |13
individually or ‘in groups, to 13.6 122.4°3111.2 {23.7§31:4 ¢ 7.7
examine the symptoms and deter-* o :
mine the causes of problems, in - . -
the school system. - .

1 -

“Consult with other special service 34 30 30 |45 j26 2
‘personnel to .develop and coordi- ot 20.3 118.0 [18.0 26.9{15.6 } 1.2
nate an overall -treatment approach i b
for the-child. ’ , ’

Acquaint teachers with community 20 17 f22  |a7% is4 9-

services. ’ 11.8 f1r.1 [13.07)27.8{32.6] 5.3
» . . - - t N

Help the teacher recognize -possi- 45 33 p25* [34 |25 6 .

ble differences in the values of 26.8 ['19.6 |14.9 |20.2]14:.9 ; 3.6
the child and teacher. . A -

Heip the tescher discover the child’s 47 132 |z23* |43 j19 | 4
resources for achieving success. 28.0 .19.0 }13.7 |25.6{11.3} 2.4

. -Discuss with the teacher the na- s1 |36 |z4* |34 |18 5
ture of her .interactions with 30.4 |21.4 }14.3|20.2{10.7 | 3.0
the child. i - -

. z - Al"‘ —
* Refer -teachers with problems. 5 1. 7, |16- j104 {28
: . 3.2 0.6 4.3 9.9/64.6°117.4
Assessment of school prograﬁ's 45 23 24 146 {26 4
strengths and problems as these 26.7 113.7 |14.3 )| 27.4115.5] 2.4
relate to needs of children in -
a particular situation. - -
2
Select and periodically revise 31 13 12 57*% |51 4
the plan for service and.-its " 18.5 | 7.7} 7.1 |33.9{30.4 | 2.4
goals. * . - o o .
- - . F2 .
Consult with school administra- 28 14 22 40* 156 13
tor in the formation of admin- 16.2 8.1 112.7 {23.1{32.4} 7.5
istrative policy which directly
affects the welfare of pupils. ’

rPaiticipaées-on school commit- 17 8 13 [47% |70 10
tees to .improve effectiveness 10.3 4.8 1 7.8 |28.5/42.4} 6.1
of all the special services. R .
Assist in in-service training - 4 .3 13 29 105% |13+

. of teachers or-administrators. 2.4| 1.8] 7.8 |17,4}62.8{ 7.8

" Encourage administrators to 29 7 |16 |31* |72 11
‘develop cooperative working 17.5 | 4.2 | 9.6 |18.7]43.4 i 5.6
relationships with community i
agencies, . .

Help to bring. about new .outside- ;12 -5 6 |30% {83 28
of-school programs through work i 7.31 3.0} 3.7 |18.3]50.7 37.1
with part-time employées or i . :
other interested persons. § y ,

< . f - i
Work with community agencies, 34 13 18 34* 163 g 6
individuals in identification 20.2 7.8 10.7 |20.2:37.5 3.6

and coordination of unmet needs
of the community. .

b3

!

oo

1
i }

‘jn the set of figures for each caEef the kirst represents number, the
second percentage. : T '
*Indicdtes category in which mean scale value of the responses falls.

T
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e - -week, time wag spent on tasks such as discussing-with the - ‘

teacher the nature of her 1nteract1ons w1th the ch11d

helping the teacher d1scover the child!'s resources for
achieving,’ success, "and he1p1ng the teacher recognlze p0551-

ble d1fferences in the values ofthe ch11d and teacher.

e

JIn. contrast,- over 70 percent of the school social

‘.

‘workers revealed that neafly none of their time was devoted ’
I P - 2 - -

to referring teachers with problems. Over 70 percent of the

respondents assiéted less than a few times each month with

the infserVice training of teacher§vor;administratgrs. o

o

Table 19 shows, moreover, that 86 percent of the school
social workers devoted no more than a few occas1ons each
month, to helping bring about new outside~of-school pro=
grams through work with part-time“empldyeeS“or other inter-

*

ested persons. Nearly half the respondents participated

. less than a few times -each month, if at?all, on school

committees to improve effectiveness;of‘all of the special

v
T

services. . v
| About 60 percent of the scliool %ociai~workers indicated
» Wthat they worked directly with school admfnistrators at most -
7 a few times ber menth, ' Spec1f1ca11y, over half stated that J
nearly none of the1r time was devoted to encouraging admlnls-
trators to develop cooperative working relationships with

community agencies. About 60 percent worked‘with‘school

administrators a few times per month to examine -the

62
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so - L :

Symptoms and determ1ne the causes. Qflproblemsaan_themschool

system and nearly two-thirds of the respondents consulted with

*

school adm1n1strators a few times each moﬁth (or much less

o
o . P

frequently) in the format1on of adm1n1strat1ve pol1cy direct- »
ly affecting the welfare of pup1ls. Table,lQ further indi-
cates that two-thlrds of these school social workers seldom

felt the necessity to select and perlodlcally revise serv1ce

moda11t1es and 'goals, Two~-thirds of the respondents ‘took

*

only a few occasions each month to acqua1nt teachers w1th

commun1ty serv1ces or work with community agenc1es.

' 6trateg1es for Worklng with Black Students -

o

A large maJor1ty of the Black school soc1al workers . /”:

(about 780) reported that they had 1ndeed found strateg1es ,//
which proved part1cularly helpful in working with Black h
students. Nearly 70 percent of the respondents identified

+

"personality support" as. thé most effective strategy and
nearly 4 pencent idehtified:"ethnic identifiCation“ as
part1cularly successful in work1ng with Black students.
About 16 percent of the- respondents cited "prov151on of
positive expériences through tasks and activities" as havigg.
produced successful results in the1r work, About nine’percent

of the respondents found strateg1es to 1mprove the student s

P <
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F'ed

1dent1f1cat1on as an indicator of poor self-concept.

S 51

self 1ns1ght and self awareness very benef1c1a1 while - =

~

another nine percent identified the use of community re- .
sources as having proved particularly helpful to Black stu- =~ .-
dents, Only about five pércent cited "life-space exploration

and inquiry",as a particularly successful social wdrk strategy.

Identification and Treatment of Black Students
w1th Poor Self -Concept ;'

When asked to reveal how they identified Black students

who had problems - because of poor self concept Black school

3

social workers indicated (see Table %0) that they relied

_strongly on their own ''assessment, judgment, and interpreta-

tion." Table 20 further;shows that the three major indica-
tors of poor self-concept were "éenerallhehaVior deecriptors,fw
"negat1ve responses toward self,'" and ''negative responses
toward others and env1ronment." “The large number of cases

in the "general behavior" category (74) indicates that the

PR
L2

respondents focused attention on the overall behavior of the

Black student before they identified his problem‘as'relating

. to poor self-concept. An even more important observation

was that few of these Black. profess1onals mentloned racial
"Personality support" was the strategy most frequently

employed to help Black .students with poor sélf-concept.. Few
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s - .

- -

of_the school :social’workers reported using "ethnic identi-

N 2
fication" and "community resources" to help Black students

;
with problens of poor self- concept. . ‘ . ' [

-
b
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i . . . " . . ”
: L Table 20 :
. Identification. and Treatment of . v 71», ) , v
o . Black Students with Poor Self-Concept »
‘ .
- . i - -
- " = . Number LT -
s How Black Students with Poor Self- of Cases | ‘Percent
. Concept~Problems are Identifiad: - RCCIE Y20 N S - >
" L "hool Soc1a1 Worker s Assessment, : H . .
b - Judgment, Interpretat1on. P 147 e 86,0
2). Observation § Evaluation by Others.. ~41 51 - 24, .0 v
) Self- Reportmga ........... eeeaeaeeen o =2s. - “14.6 )
. : - Number e ) Number . .
Indicators of Poor Self-Cons:ept of Cases] Indicators of Poor Self-Concept of Cases
1) General Behav:lor Descnptors 3) Negative Responses Towards P ;
General Behavior..... . cceiiiiiine. 74 Others:.and- Environment
Verbalizations.....,.ceeeyeeeeeccaesas. 37 Aggressiveness.....eeeen.. P 25 .
General Attitude......... eeeeseessenans . 6 EVasSivVenesS...coceueeceetacecsasansans 10 -
Total ' 17T, - Student's ‘Percepntions of N
- : -How- Others View Him..cu.eeeeeeeeeaanns r 10 '
2). Negative Responses Toward Seif - ) : Destructivéness.,............ eeeceneas ° 9 &'
Withdrawal......ccoeeeeedeioass desane e 26 Acting OUt.....ccieeesnnecnsccnnns eaee 7
“Low Self<“ESteem..cccueeeiieirannsennsane -25 Attention Seek1ng ........ eeieeiesesane ) .
MOtivation....ceeeeseecnnncns Gaepeaeans 14 Non-Competitiveéness. ..veeeeeeeneeann e 2 K
Insecurity....oceviieienniinnnennns e 7 .Compldints About Parents.............. 2 .
Depressive (Depress1on) B N R 6 . Total Compliance............ tedesarann o1
Lack .of Interest.....cocveueenccnannnss 3 Extreme Passivity.....cceeieeeeennnns 1
R Defeatest Attitude.......ocvvviuuinnnnnns 3 Inability to Stand Critisme........... |
) Defensiveness..cceeeieeecicecsaserannes 3 ApologeticC... iiieiieiinnnnn wesanane ee 1
- Loners...... e etereaaaneaas Ceteenianaas 2 Total o 73
‘ Drug AbUSE.....iiiiiiiiiiiiaieiieaaaaas 2 R . i
“-Projection....... T T T T e e eeecaaen 2 4) Quality of Educational
. Fearful......... e tsceeseccecssaesacenan 2 Performance § Attendance -
’ Negativeness.............. e PN “ 1 Academic AchlevementsS...iceececeecnais 31
Poor Moral Character........... xo..... 1 Feelings About Educauonal Ach1evements 15
ANger..ioieiieeeeeseeseceneoccnnssanaas 1 Attendances:..... Lsseseseetessacannnans - .8 .
ANXIOUS. 'eevevuassansneerosnnnanans S 1 Total .- ‘ -1 '
) BLL -, ‘ 4 .
S) Quality of Personal Ap’pearanc’e
. LT - General Appearance. et sseccenseann cenes. 22
’ y - . Dress..cceeeeieciecscecsans eeseteaccnns <17
’ s POStUTE..ccveuunnns P eeeeeataasanens aes "_5
J ; Total . KL
. b 6) Mention of Rac1al Ident1f1cat1on ’
. Overblack.......c..ooiviteaiiieenan... 1
: _+How He Seés H1mse1£ in Terms
, . of Being Black..........cedviuueenaie 1
’ ‘ Knowledge of the Contributions
. . of One’s Race..........o0uuuts PN 1
Total. ) A R ~
4 53
, — , . ¥
5 T . ‘Number - : ‘ .
Strategies Used: ‘ +| "of Cases Percent : : ¢
'N 3 IBG) ¢ . -;
1) Personality Support .............. Teee 124 ’ 75.0
2) Provision of Positive Expea'1ences . ’ ' ] ,
.Through Tasks and Activities. ceee 38 22.9~ ’ ‘
. 3) Self-Insight and Self-Awareness . i R
« Orientation. sqecveesesionsaaaan 30 18.0
4) Life-Space Exploranon and Inquiry, . 22 13.2
5) Ethnic Identification................. 17« 9.6
6) Use of Community Resourges............ ) 8 .. 4.8 .
Q- : . ~ 66 - '
‘ EMC . ) v, - - ) o,
- i




N Iv. ANALYSIS \OF “TASKS.’AND CLIZNT: ORTENTATION
G " OF BLACK SCHOOL-SOCIAL WORKERS - . ~ =

-

*
¥
. I L, * . .

Y Two subsets of data collectéd in the,survey were sub- .

"+ Tjected to factor analysis.‘ In one .cdse, factor®analysis was’
< ‘used as .a data reduction téchnique ‘and, in thé ‘other, to

¢’

test an hypothesis. The results of thése analyses are L
~ - . - . . ,
: discussed in this cheapter.

. N
- ’ “
. Ld *

«

.

’ (;2 Factor Analysis of Black Schodl Social Worker Tasks t .

+ e B T . R -
- -4

The 57 tasks used in the questionnaire répresént a

scaled down version of the 107 items used in the Costin "~

B o

. (1969) study, whicb measured the relative 1mportance of the
}r - tasks and theé extent to wh1ch they could be performed by
others w;th-less training. .Unlike the Costin study, the

7

measurement scale employed in thlS study relates to freguency s

of engagement in a task For this purpose, a five point

- N

|

|

| |

© . . scale was used—-ranging fram "almost oonstantly"‘(s) to -
|

|

|

9

'"less than a few times a month"k(l) . ' ,

— " Using the varimax rotationumethod, 7 fagtors of fela- o o
tively clear and intergretable‘content emerged out of the 57

'tasks'listed’iﬁ Tabl?s 16 through 19 and have been labeled x

as follows: - . ' E 3

5o
7’

55 ’

67 _ | | '1..
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Casework services to child.

InformationAgathering and services‘to parents.

Commun1ty leadership and part1c1pat10n.

9«; :
Involvement ‘and poilcymaklng with school per-
sonnel ‘ ‘

Heme visiting.

Interpretation of authority relationships to

parents and'ehjld. L .

A . . .
7) Planning and assessment of school services-

el -
s . A A

“A minimum factor load1ng of .35 was used and all but
three of the tasks met this inclusion_criteriOn. A list of
the tasks and their factor loadrng values is contained in
Append1t B.: ™ ‘

Casework serv1cés to ch11d This factor’ conta1ns the

basic means cf heﬁplng the child to understand the nature

of his or her problems (e.g., he1p1ng the child 1dent1fy
conf11cts and behav1or which interferes w1th constructive
1nteract1on with others; hglplng the child gain insight into
his ox her emptional'probiems; cemmunicating.to,the child
"the:improvement which can be'expected in self and/or family);

" Information catherlggfand services to parents. This

Y

factor relates to ways of obtaining 1nformat10n from parents
and community agenc1es for d1agnost1c purposes and of maklng

contacts w1th parents and’ communlty agenc1es for asslstance

» . .o




-

. r oo oL
in treatment of the child's problems ‘(e.g.; obtaining

v

from parents informatidn on fhé child5e behavior at home and
his or her previous development and experlences, clarlfylng
with the parents ‘the natufe of the Chlld'S problems; consult-
ing with other special service personnel to develop and
coordlnate an overall treatment approach for the Chlld
encouraglng ch1ldren and ¥amilies to ask for and make maxi-

mum use of commun:ty supplementary Pnd enabling services).

l

Communlty leadersh;p and partnc1patlon. Working with

. droups Of.parents and community agencies to help improve the

social cllmate for students is the prlnary theme of this

-factor (e.g., plann1ng or conduct1n& educatlonal mgetings

with. groups of parents to increase thelr knowledge about

s S f 1 = ¥
their children's development“the1r§role as parents, *etc.;

|
working with groups of parents to channeI their ‘concerns

‘about the problems of their school system; worklng with

community agencies and individuals in the 1dent1f1tat1on of
l
I

4

"unmet needs in the community and the coordination of efforts

Ll
«

to meet, them)s T .

Involvement "and policy mak1ng with school;personnel

ot

The pr1nc1pal activity here is work1ng w1th other school

personnel to help identifys and sole student problems and

develop school policies (e.g., dlsguss1ng with the teacher

. the nature of interactions with theé child; copsulting with

school administrators in the formulation of administrative

pélicy which-directly affects the welfare of pupils).




. ,
. -

Home‘visiting,( Tﬁis'factor quite clearly and simply e

relates to the home visiting tasks of school social workers
(e.g., checking on attendance by making home visits in casés

of prolonged or unexplained absences; making regular visits

to parents to maintain a .liaison between home qu'school in .

order to reinforce parents' interest and concern for their,

L4
+

child's school 1ife).

Intérpfetation of authority relationships to partents
and child. This factdr, 1like "home visiting,'" was unequi- :
vocal and self-explanatory. (e.g,, interpreting the nature of v

the school's authority and its expectations to parents whd

are ignoring school regulations; interpreting to the child

>

.
the nature of the school's authority and the parents' author-

ity over him or her).
LY i * r

Planning and assessment of school services. The tasks

associated with this factor involve working w&th school
“administrators to assess the nature of sociall;roblems .
affecting the séhool system (e.g., working with s&hooi
édministratbr; individually or in groups to examine the
symptoms and to determine the causes of problems in. the
schooi system).

fhe seven factors that emerged from the factor analysis

are sensible in their interpretation and represent logical

L3
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’

counseling with the child and his parents.

constructs of patterns underlying the basic activities of'-
Black school social workers. . . -

The frequency of engdgement in ‘the tasks was ascer- '{
talned from the respondents on a flve point scale. &Table 21

zr

shows the rank order of the factors accord1ng to the me?n of
the scale soores of the tasks contained in each factor.

In addition to presenting a description of the funda-
hen;al structure of Black school social worker»tasks; the
factors‘provide a few general insights about Black school
social worker practices. Perhaps the most interesting oat-

) 1.
tern revealed in the tasks @s_the"distinction between ser-
Viceslto the child and services to the’parent. Although
direct comparison with the Costin sfudy is difficulr because

of differences in the scale and in, the number of tasks used,

¥

the two studies are relatively similar. In the Costin

study,” which was based upon a predomlnantly whlte group of
238 school social workers, 2 of the 9 factors developed

invol#ed services to the_parents and to the child; namely,

)

casework service to the child and his parents and educational

*

]
*

In the present study, however, the treatment process

Factored out separately for the parents aind for the child.

Of the 25 tasks included in the factor 'casework services to

the child,” only one task related to working wifh‘garents

(helping parents develop realistic perceptions, of their

71 -




Table 21

Rank Order of Black .School -
Social Worker Activities-

' Number

Standard

-, . ; : ngtor.
h Factor ~of Tasks " Mean | Deviation
Casework services to 25 4.478 .370
- ' child"’ ' ‘ -

" Information gathering 19 - 4.437 . .345
§ services to parents ’
Interpretaion of au- '
thority relationships 3 . 3.354 . .009-

'to parents § child . T -

Home visiting 2 3.882 3177

Involvement § .policy- . : |

making with school 6 *3.597 - .766

personnel -

Planning § assessment. 21 ' 3.302 -—-

of school services ~

Ve
; Community leadership - D 3.143 .552

.« G participation . .

-t
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child's academic potential and performaﬁcc,‘his linfitations

and his future prospects), That task had a factor loadlng of

only .35--the minimum acceptance level for 1nc1u51on. t

"Working with the=childf§'teachers” had a more signifi-

cant association with «thils factcr‘thap "working with the

parents.”" The folldwing three teacher-related taéks asso-

ciated with ''casework services to the child" involve sensi-

tizing the teachers so that they_may better relate tou

prbbfcm students: ' .
o Helpfng'}he teacher recognize possible dif-

ferences in the values of the child and teacher;
&.

o Helplng‘khe teacher discover the child's resources

for achieving success;_and

.-

o Discussing with the teacher the nature of her
4

—

interactions with the child:

"It 'is interesting that task¥ relating to "providing
R a e B - '
services to, parents’ asSociated more closely in the factor .
ana1y51s with\information gatherlng than tasks relatlnk to
.;/‘ @ .
"working w1th the child." ~This suggests a d15301nted role

PN

of the parents in attefmpts to help the child. The parents

are regarded,mqreyas sources of 1nﬁormat10n for diagn@siqg
and,treating the child's problems than'as co-intervention
targets. Other information provided by the respondents
appears to verify this notion. When asked to identify
préferreﬁ intervcntion targeté, 106 (60%) of the respondents

.

- -

N
It
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* ¥

picked the parents. Yet, when asked to describe treatment

$trategies actually emploxed; 114 listed individual ccunseling
. techniques while only 14 stated family counseling techniques,

It appears that one,contekt in which the parents and

- - * -

child are treated as a unit,is when it becomes necessary to

interpret authority reiationships. Where the factor an-

alysis did not reveal an association between parents and
child in the treatment process, the two were associated in

"the.factor which emerged related to the interpretation of

' authority relationships. - o .

- “As in the Costin study, task factors related to policy
making and community leadership ranked lower than casework-

_type activities. .The implication is that Black school

social workers; do not engage in policy making and comminity
~ * - .
leadership activities as freduently as in casework activities.

Because frequency of engagement.in an activity does not

- R

necessarily translate into importance, it is not apparent

from the data that the respondents regarded policymaking 4

~

+and community leadeiship activities as 1less 1mportant than .

casework act1V1t1es. The data also do not suggest a

.l

t

two types of act1v1t1es;, What is suggested is- that

-
- . P

‘both types of activities are important 1ngredients of

the Black school social worker s role in large urban school

- e

systems. . . .

' "schismﬂ 1n the school social work profe551on over the ’ -
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Facter Analysis of Social Worker Client Orientation : . -
"Intervention in the school system should be premised

upon some conception of the nature and function of so-.

o s -

¢ial work practice, One question arises: Should r'

’ .

]‘ social work address social problems by concentrating on
\ . . )
individual problems--individuals adapting to their environ=

~ment, . or should emphasis be on the envfronment--changing
"

‘the environment to meet the needs of the 1nd1v1dua19 Gordon

W " (1969) has exp1ored these two conceptual approachesﬁby

-

considering the coplng.ab111;X>of the individual and the ¢

-

nature of the impinging e nv1ronmene. In analyzing so-

—

cial worker-cllent orlentatlons, the strategles, technlques,

and ‘tasks utilized were assessed ;n terms of ogeratlonal

enactments based on their basic premises about the individual.
: ; ‘

13

and the environment as appropriate social intervention tar-

' | gets. - . -
A recent study by Taber and Vattano (1972) provided

¢ a framework for examining worker~client orientation. The

¢

authors sought to deéermihe whether”clinical and social

or1entat10ns of social workers are recognizable and whether

or t these two or1entathgs are in mutual epposlplon. “On .
—_— R

“the latter point, they cited considerable sbc1a1‘wqu litera-

ture that has placed clinicai and social orientations in

opposite positions. If a ‘social worker thinks that changing

~social conditions is the main function of the social work~’
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jproﬁession, thennhe/shefwill not think that” intervention
swith individUaIs is tenable. The authors compiled a 62-item
scale reflectlng c11n1ca1 and social statements and used the
scale with a nationwide sample of 821 soc1a1 workers. The
‘hypothesis tested'stgted that one might expect that "...social
workers agreeing with 'clinical! statements'weuldztepd to
diSagree with 'social' statements, and vice versa. Conse-
quently, gIlnlcal scores would have a substant1a1 and negative
,\correlat1on with soc1a1 scores among the totdl sample of
"social workers (Taber and Vattano, 1972 p 39) UtlllZlng
a factor analysls technique, the authors found five separate
factors, ‘psychqdynamlc m;ndedness, social action, social
env1ronment mlndedness, title- protectlon .and tralnlng, and,.wa
attltude towaTd private practice. The study found that "the
presumed strycture of attitudés-—tﬁe two camps notion--did
not emerge in theé responses of practicing sbciat workers"
and cencluded that 'the clinical-social division defined in
the soc1a1 work 11terature does not characterlze attltudes
- of professlonal social workers towards. their field (Taber
and Vattano, 1972, p. 39)

Respondents in the present study were questioned on thez

twelve items which compéséd the psychodynamic and social

enV1ronment'factors in the Taber and Vattano.study. The

z 14

twelve attitudinal concepts and the reactions to-them by the

survey group are shown in Tables 10 and, 11. It was intended
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i
through further analyfisiof this -data toﬂdgtermin?A}) what
subse£s-of"factors-wou1d emerge-ffop fhe 12 items; and 2) -
whether there was mutual oppgsitioﬁ to the gocial
—énvironment-mindédngss and pSychodynémic-mindedness ori- ),}
entations, as tested and refuted in the Taber and Vattano
study.' ‘

The investigators used a factor analytic te¢hniqu¢ with
the 12 items. One_ of the 12 items was eliminated becausé‘it'
did nét_load high enough on any factor. Factor analysis _ -
enabled refinemént of the two factors into the following
’four facfors{

1) PsychodfgamiCrmindédness--emphasis on the un- o

- 5
conscious, . . i

2) Psychodynamic-mindedness--emphasis on ego-
functioning, E
3) Emphasis on the Social environment, and
3 4) Community education and preventioﬁ.
Thié refinement was not found to be useful from a conceptuéi‘
“standpoint and, for ‘the purposes of later analysié, only the -
two majoj factors were examined.

In examining the interrelatedness of psychodynamic-,

mindedness and social environment-mindedness factors, the

5\
\ . a

. conclusions were similar to the conclusions of Taber and

Vattano. There was neither a strong positive relationsh@?

nor a strong négative relationship (r

*

.087; p = 0.124).

ot -

-~

77
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A Y

- «

Such evidence indicates that the two factors are not dia-

metrically opposed orientations in social work practice, as

,Pérceiv d by our studyAsamplé; and would xherefofe tend to -

»

support the- further questioning of that proposition,

~




' head1ngs

mlzed That 150»&11 of . the 1tems were collapsed to a

I
faei 3

V. VARIABLES INFLUENCING "TREATMENT STRATEGIES
AND SCHOOL SOCTAL WORK. TASKS

-—«...N___“

=

e

*

and 81°ments of their school social work practices were

exam1ned Associatidnal patterns in the data were observed,

and propositions derived from the relationshipS—were postu- ,

Y

lated. The results of this phase of the’ 1nvest1%at1on are
discussed in this section of the report under th

e f01%9w1ng

PES——— e‘,..-
£

e Treatment Methods Spec1f1ca11y Employ d

Work1ngtw1th Black Students, i .

e Treatment of Peor-Self-Concept ProhlJms,vand

e RButine Tasks and Activities. - 'j N
. » & ll

Assoc1at1ons between the character1st1cs bf the re-

. |

spondents and elements of their. profess1ona1 ?ractlces were

developed by cross tabulat1ng the two types_ of variables.

mial

To fac1l1tate this process all of the varlables were d1ch§to-

I

level--yes or no, high or 1ow--thus reduc1nchrops compar1-

son of two variables to a 2x2 matr1x. Each o

‘ ¢

the functlongl

‘characterlstlcs was then pa1red w1th each of the treatment

L3

teghn1que 1tems, and chi-square significance values were

* 3

67

Relevant relationships»between respondent character15t1cs

L 4
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computed to measure the degree of assoc1at10n between the

pairs 'of varjables. For the puzposes of the study, 14

respondent characteristics were treated as independent

[ - ’ M.

] variables and 23 treatmént technique items wére treated as

-dependent variables. Definitions of each of the indexed and

" other Vgriegieg can be found in Appendix A. The respondent

characteristics used’were‘as\folloy: .
. AL Professional Participation flnﬂex)"
L B. - Edueatibn ‘(Index) - ‘ '% "
C Career Commitment (Index)
3 D Percelved Autonomy, (Index) ! )
E. ’Organlzatlonal Soc1allzat10n (Index)
Fi Psychodynamic-mindedress Gin@ex) :
B G Soc%al Env;ronﬁent-mindedness (Inde%x)
’ .U H. Work Load: Number of Schools
I. Work Load: . Caeeiqad ’ 1
J. Work Load: Caselcad Considered Too Large '
. K. Work Load: School Size
g f ‘L. SchoolzCompatibiiaty: Office-at_School <«
. M. School Compatibility: Share an Office o
N.  School Ceﬁpatfbility: Eeel Sharlng Office
$ ‘ Interferes
< The treetmen technique items used were: .
1. Particular Strategies Found Useful in Working w1th

. B Black Students (Yes or No) ‘ '




IR

Types of strategies used were:

2. .Life-Space Eiplpration
3. ~ Personality Support . :
: T Py

4.  Self-Insight and Self-Awareness Ofientation

S. Tasks and Technlques for Involving Students in
anool Act1V1t1es

[y

6.~ Use of Commun1ty"Resources

§ 7. ~ Ethnic Identificatdon .

Means of i&entifying poor selficoncept problems wertre:

PR

Y. Self-Reporting . -~

-3

9. Observation and Evaluation .by Others

.

10. School Social Workef's Owﬁ'Assessment

“e

Types of straiegies used in working with boo}-self-céncept
f-—(PSC) problems were: C . ' ” )
11. Life-Space -Exploration

12. Personality Support’ ) ) . . <~

13. Self-Insighf énd Self-Awareness Ornentation

14.  Tasks @nd Techniques for Involv1ng Students 'in

«School Activities
. i s

15. Use of Community Resources

16. Ethnic Identification

kY

Basic Black school social worker tasks énd activities were:
’ >
17. Casework Services to Child

[y

18. Information Gathering and Services to Parents




o '19. - Community Leadership and Participation -

. . - N i £ .
’ 20. © Policy making with’School Personnel

L

.. - i ’
21. Home ViSiting - L . !

S 22. Interpret Authority Relationships to Parents and
v ) Child

L

- 23. Plan and Assess School éervices

The results of dichotomizing the variables are shown in

L.

Tables 22 and 23, Table 22 contains dichotomized measures

ve ]

of L4 eharacteristics,of the‘survey group, and Table 23

PO s ] R .

. contains d;chotomized measures of responSes to 23 various

. : aQ ~

elements of school social work practice. . .. : -

‘A matrix of the chi-square,significance‘leqel values
. )

resulting from cross tabulating the two sets oﬁﬂvariables,is

. - -

shown in«Table 24. The levels of 51gn1f1cance of the asso-

C1ations in TaBle 24 rangegfrom no 51gn1f1cance (1 00) to 'al'

in

high Slgnlflcanqe (0.001). For example, ‘Table 24 shows a "

‘highly significaﬁt ascociation (. 002)'between "policy N
v
making W1th school. personnel and profe551ona1 or1entation."

ngever, the-aSSOC1ation between' ""self- 1n51ght orienxation"

- : ~N
and "pxofessional participation“ (. 97) was not 51gn1f1cant.‘

&

Because of the exploratory naturée of the'study, 6ne ) ' .

need for stringent sngnificance levelg in looking for general
Y] -
R patterns in the data was not only unnecessary, but was tod
. X . .y s
oy v v N :
restrictive for analytical purposes. Consequently,’ two

.

. ‘ . , ) i :
levels of significance values were examined to Metermine

/ .
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Table 22
- ' Data Reduction Results:.
Respondent Characteristics .

..
H

B . -

(O B ~ EECE—

. . . Number ] Percent
Characteristics ‘ Hi/Yes Lo/No Total Hi/Yes Lo/No
— ( . . - - —
Professional Orientation 118 60 17¢  66.3 -, 33.7 "
(Index) . ~

. Education (Index) . 125 53 178  70.2  29.8
_Caveer Commitment (Index) 123 55 178 - 69.1°  30.9
Perceived Autonomy 162 . 16 178  91.0 9.0 .°
(Index) ) A )

Organizational Socializa- 54 124 178 30.3  69.7

tion (Index) ,

Psychodynamic-Mindedness 55 123 178  30.9  69.1 -
(Indef) . . . “' © ' . 8 "
Sééial Environment- : 89 89 !“”ﬁ178 50.0 5040
Mindedness- (Index) - / ' r

Work Load - Number of ~ = 30 148 178°  16.9, 83.1
Schools - ' .
Work Load - Caseload Size 81 - 97| 178 ° 45.5  54.5

Work Load - Caseload Con- 88 81 178 - 52.1 - 47.9
sidered Too Large- ’ - > '

. - Work Load- - School Size 10 15%‘ 165 . 6.7 93.3
.School_ Compatibility - 31 145 176  17.6  82.4 :
Office at”School #~ : / o . o

. -School Compatibility - .= - 56 93 149 37.6 62.4

> Share an ‘Office L / 5 s
School Compatibility - ° 34 60 94  36.2  63.8
Feel Sharing Interferes =~/ ., | =~ ) , ’ .
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‘ .. . Table 25 * k
L - - Data Reduction Rebults: ) ¥
" “Treatment Méthods *
. Number .Percent
" Treatment Methods ) Hi/Yes Lo/Nov Total Hi/Yes Lo/No
1. Specific Strategies Used 127 . 35 162  78.4  21.6 , “
for Working with Black
“Students ’ .
’ Types of Strategies Used:l N
2. Life-Space Exploration 6 107 113 5.3 94.7 -- Lot
3. Personality Support . 88 . 25 115 77.9  22.1 ’
rd * N
4. Self-Insight § Self- 12 101 .- 113 10.6 89.4
Awareness Orientation -
» ! .
N 5. Tasks § Activities- 20 .93 " 113 . 17.7 4825 . .
, 6. Use of Community Resources 12 101- 113 10,6 89.4 - :
7. Ethnic Identification.- - - 48 827, 130  36.9  63.1
Identifying Poor. i o
“Selt-Concept Problems: ) ‘. ;
) 8. Self-Reporting . .25 C 139 164  15.2  84.8
9.”0bser'{ration‘ & Evaluation 41 123 164 25.0 75.0
by Others . . : .
10. School Social Worker's " 147 17 164 89.6 -~ 10.4
Own Assessment -
Treating Poor =~ ° :
Seif-Concept Problems: ) ) ’
11. Life-Space Exploration 22 131 153 . 14.4 85.6 ’ .
12. Personality Support 124 29 153 81:0 19.0
13. Self-Insight § -Self- 30 123 153 19.6 80.4 co- ‘
u . Awareness Orientation Y, .
14. Tasks § Techniques _ 38 115 ° 153 24.8  75.2 . =
> 15. Use of Community Resources 8 145 153 S 5.2- 94.8
" 16. Ethnic Identification 17 147 164 .- 10.4  89.6
\ . . ’ . ‘
5 Basic Tdsks & Activities: ‘ '
\\ 17. Casework Services to Child 143 35 178 80.3% 19.7
\ . . ) .
18. Info Gathering § Services _ 145- 33 178 81.5 18.5
. - to Parents " , ’
) 19. Community Leadership & *. 67 111 _ 178  37.6  62.4
i ‘ Participation - * v ’
¢ ., . 4 i il
20. :nvolvement in Policymak- 121 57 178 , 68.0 . 32.0 .
ing with School LPersonnel . -
i . ‘ R R o
‘«' 21. Home Visiting . 1;8- 60 178 66.3 33.7 .,
J 22. Interpret Authority Rela- 98 80 178 7 $5.1 449 . -
. / ) . tions to Pareats § Child . . 2 —
. 23. Plan § Assess School 97 81 178 ' S4.5  45.5 N
/ Services . - “ . ’
Qo 7 ‘ ’ h : . ’

“ERIC.
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v

" in the’ standard research design; we were 1nterested

74 - A ca e

associational patterns in the data: 0.10, and 0.15 to 0.11.

-

Where the latter level of 51gn1f1cance would be unaccgptable

establishing broad patterns ‘for exploratory purposed, and it

. .
was deemed useful for that purpose. Associations involving

H

“the lower significance levels ‘are denoted intTable,ZS.' .

able 25 contains pairs of variables with sigqificant_
chi-square.values (i.e., 10";15 to <211 are 1nd1cated by an

asteriskj. 1In addition, the direction of the associdtion 1s

R

, also indicated in Table 25. For example, Table 25 shows

- tion for a particular treatment technique.-. . .

\ , , L
f'on the use of a%specific tréatment strategy, those who score

|

H
H
i

whether a "Hi'" response for a given.charaogeiistic has a.

significant associational influence in a "Hi" or "Lo" direc-

I

1]

In certain cases the association will go against the

trend indicated’by the respondents, and these instances are
marked by a minus sign (-)'in Table 25. A reverse trend -
exists when, for example, most of the respondents who scored

'""Hi" on a characterlstlc also scored "Hi" op a partlcular

'treatment method. The data pattern may, however, reveal an

underlylng cur{;nt that shows that those who scored "Hl"'on

the characterlstlc were 1ess likely to score "Hl" on the

t
treatment method than those who scoréﬁ "Lo" on the charezcter?
f . .
istic. ' In this particular example, the implication is that

although the data express an overall trend for ."Hi" scores

Y f -

-

‘e

o

g
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" 38,

"Hi'" on\the characteristic are less_likely to score "Hi'" on

the treatment method thaii those who score "Lo" on~the

characteriétic. v . j .

e ]

A detailed break out of each.of the 2x2 arrays for‘ gil
of the paired ¥ariables identified‘in Table 25 is.presented
in Tab1e§'26 through 38. For easy reference, the letters -

» -

used to de51gnate respondent characterlstlcs in Tables

24 and 25 are featured prom1nent1y in Tables 26 through

- . ~
- -~

-
h e A
=8

Methods Specificallf Bmployed4Workfng with Black Students

*

The implication of this question relates\to'the issue

*
- . » ’

of whether the Black school social workers have developed

specific strateéies for worKing,with‘Black students or do

the& not treat Black students any differently than they

treat students of other racial and ethnic'backgrounds. A

3

51gn1f1cant majority, nearly 80 percent of those who responded

'to the questlon, inditated that they had“adopted spec1f1c

strategles for he1p1ng Black students. ,; f g
There is “an 1nd1catlon, however, that a h1gh level of
”prof6551ona1 part1c1patlon“ has a reverse Lnfluence upon

whether Black school social workers feel special strategies

"are needed for uorking*With Black students (see Tables 24

and 25). Although half of those who scored h1gh on ''pro-

fe551ona1 part1c1pat10n“ used spec1f1c strategies when
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’ - ,  Table 26 | ‘
‘ Cross Tabulgtions
/ 1. Strategies Used’ 3
a - . Yes No Total - tes No
_h. Professional  Hi 81 28 109  50.0% . 17.3%. :
@ Participation Lo 46" .7 53 28.4% 4.3%
© .(.10) | - -  Total T27 3% 16z - ..
2. Life-Space _‘Explor,ati'on
= Hi Lo Total Hi Lo
B Hi 6 64 70  5.3%  56.6% -
. o . Lo . 0 43 43 0 38.1% . -
- T(J2)* Total & 107 T3 - . .
‘ '3. Personality Support - T
. ; - Hi Lo Total Hi . Lo-
: \ Hi ~ 51 19 70 45.1% . 16.8%
Lo’ 37 6 43 32.8%  5.3% .
~ _ (.15) .  Total 88 25 113 . .
20. Involvement in Policymaking™
y with School Personnel
" Hi Lo, Total Hi Lo -
Ve -
Hi - 90 . 28 . 118 50.6% 15.7% _
Lo . 3L 29 60 17.4% . 16.3% .
(.002) Total 121 57 178 ' ' :
*Chi-square significance level. . \ : - ,‘-
! / : .

i
B . i
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.B. Education

o (.002) -
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a - ’ e
Table 27
Cross Tabulations

.21." Home Visiting (ééc) .

‘ ' . Hi Lo Total . ﬂi

- 51 125
-9, .83 T 24.7%
60 178 _ . .

Hi 74,
Lo 44
Total, ‘IT8"

s
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.
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C.

Career

- Commitment

(.05)

14,

~

(.05).

17.

Table 28

Cross Tabulations® R

-

Use of Community Resources

Hi

Hi 4

Lo 8
.Total 1

1o

67

34
101"

Tasks and Activities (psc)

Hi

Hi 20 -
Lo 18
Total 38

ég
82
33

115

Total Hi

71 3.5%
42 7.1%

3

Total Hi
102 - '13.0%

. 51 11.8%
153 . .

Casework Services to Child

Hi
, Hi 103
“ Lo 40

Totdl 143

A

Lo

l_s_ .
3

Totalk Hi

. 123
55. 22.5%
173

57.9% -

Lo

59.3%
30.1%

53.6%.
21.6%

Lo

11.2%
8.4%




~ - v

Table ng‘

. Cross Tabulations
[ “ . ) ‘;
4 1]

A ] . ' §. Self-Insight Orientation

N

: _ Hi - Lo
Hi*

L

) D. Perceived 9:
. L Autonomy Lo 3
2 (.12) Total TZ 7101

[
. » ) ‘ . ,
¥ - <
. . *
* - - - “
¢ . .
[N 4
AR
o
o 1 (A 3
P ’
! - -
"
b '
» 14 -
} - é
. - .
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s S
) : g
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> o
. v v
‘
éw .
-~ ’
v
¥ ¥ ¢
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£
e v 3
» LN
) v ;
b ] t .
’ . . }
‘ -
.
’
L
L
¥
. Hd

113

Total -

rs
v
[
-
¥
v
&

© o,

94 % 103 .7.9% . 83.2%-
7 4 2.7'%:

*6.2%:
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3’ "1 . ’ ;I .. : :‘
: ‘ \ | ‘ 8L .~
2 "Table 30 | - : |
R ) ? Cross Tabulations . 3
: 4 * ) . | Y . ‘ - ) ‘
ﬁ . . .~ .. & Self-Insight Orientation .
T ' . | . ‘ ! Vi ‘
. Q _ Hi Lo fotal Hi Lo
E. Organizational Hi- g 27 “35  7.1%  23.9%
~ Socialization Lo - 4 74 78 3.5%  65.5%
s (Total - Iz T0L I ]
A .C.’ . o . - ‘ e ’ i" ’ . A 3 .
‘ 6. .Use of Community Resources o \
» AR g ., ., 'Bi Lo  Total Hi gg_‘\ ,

78 9.7%, 59.3%_

I3

5.: , : . A Hi . 1 3}4 35  _0.9% 30.1%
: . : . ) Lo~ 11 7
(+14) Total 12




— ¢« . Table 31

e L, "~ " Cross Tabulations

- 14

3. Personality Support

Hi Lo  Total  Hi Lo
G. Social _ . N _
» Environment-  Hi 49 8 57 43.4% 7.1%
mindedness Lo " 39 17. . _56° 34.5% 15.0%
(.06) , Total 88 25 -/ 113 . . .
ﬁ; V5. Tasks and Activities
- : Hi Lo = Total . Hi . Lo
.. Hi’ 6 ST 57 .~:5.3% 45.1%
) Lo 14 42 56 12.4% 37.2%
(.07) .Total 20 93 - 11% ' N
: 15. Use of Community Resources (psc)
, Hi Lo Total ! Hi. - Lo °
Hi 1 71 72 0.6%  45.4%
. C. ) Lo 7 74 =~ 81 4.6% 48..4%
. - (.10) Total 8 145 153 '
) - . 21. Home Visiting . -
. e * 3 . - ,
.t ] . _li]_._ _I£ Total. _I'li._ ; _!4_9_
e Hi - 52 37 ° 89  29.2% 20,8%
: . . Lo_% 66 23 89 37.1%  12.9%
v Total TI8-, 60 178 s
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e . *  Table 32 ;
S . v H
’ . ] Cross Tabulations - * :
. 6. Use of Community Resources ) :
= .Hi Lo Total Hi Lo - o
: H. .Number of Hi 5 14 19 4,44 12/0
-Schools Lo .7 81 94 6.2¢ 77.0% .
(. 04) JTotal TZ  -IOT I3 . ro
) A R
T . 9. Observation & Evaluation by Others : »
. Hi Lo, Total ' 'Hi Lo = -
T A Hi '3 23 26 1.8% 14.0% ) -
Lo . 38 100 138 23.2% 61.0%
. (.13) - Total 3I 127 169 .
? . ) .. 10. Schoel Social Worker's Own Assessment |
) : " H: lo. Yozl Hi .Lo :
s h Y > -
R . Hi 26 0 26 15.8% 0
— . . ‘Lo 121 -+ 17 138 73.8% 10,4%
- Total 147 17 164 . N
. ) o 11. Life-Space Exploration (psc) =
o Hi Lo Total Hi Lo
‘ Hi 6 . 16 22 3.9% 10.5%
P S © Lo 16 115 131 10.5% 75.1%
: -(.12). . Total 2Z TI3I 153 ; -
= 12, Perso?xality Support (psc) ..
R , : ML Lo Toral® Hi Lo el
e J e ©H 14 8 22 9.2% 5.2 !
<y . Lo 410 21 131 71.9% 13.7% -
(.05) Total 12%¥ . 78, - -I33 -
" . . . 7w . .- b
5 ? 14, Tasks" apd Activities (psc)
: : .
. ; | Hi Lo Total  Hi Lo Y ,
7 - - - ‘ . = ’ . Q
& ' Hi 10 12 22 6.5%  7.8% ‘. -
°. . . Lo 28 103 131 18.3%  67.4%
- L. 03y Total 3§ 1I% 133 .
I 17. Casework Services to Child .
{ ¥ v ; * . B . - L ]
., . e . Hi Lo .Total di Lo -~ - .
Hi° 18 12 30 10.1% - 6.8% ’ .
. . Lo 125 . 23 148 70.2% 42.9%
R (.00s) - Total Y33 - 33 3 : ,
3 d . a
i 21,; Home V:.»s:.tin.g& N s A
~Hi, *Lo' Total Hi Lo ' - ,
o . - t e Lt . — ‘ . ) !
Myt ‘ v Hi 13 17 Y 30 7.3% 9.6} . ¢
© Lo 105 43 148 sa,{s 24.2%
- .. . Total TI3 - &0 b ) ,
. 22. Interpret Authority Relation- ’
o . ship to Parents and Child
L SR Hi . Lo Totdl  Hi Lo -
oot # - . . R
. . Hi- 11- 19 30 6.1% 10.7% .. ¢ . £
15 37 61 143 o+ 48.9% 34.34
<(.04) 4 Total §F 3 - 178 . . s
: ) . ’ ! . /-
’ R ’ - /
/ .

. . ) “‘ . /' : '\-35. Lod
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L . o : Table 33 ° - e ‘
* CrQSS'Tabﬁlétgons

H 1 . B )
f . 3. Personallty Support .
} Hi_ Lo - Total '™ Hi * Lo
‘:1 v . v b

‘ ‘ "5.3%

A Case%l‘i‘)adc‘w Hi * 46 6
Y 9

@fleQ 42 19

*$ thal f88 5 . 113

52 40.7%
61 37.2%

16.8%

- L L?ﬁ?«- O
S o I'“yf;f, 'Tasksﬂaﬁd Act1V1t1es ) e,
L : © L HL gg--‘ Total- "Hi’, Lo
e HE © 4 7 48 52 3.5% 42.5%
e - Los 16 45 61-  14.2% 39.8%
L L 0D) i Tota; 26 93.  Ti3 \
. rfs ; ~ - ]
o 10, School Soc1al Worker s ,
R Own Asséssment .
.- . [y 7 -
: . Hi Lo ° Total ~ Hi Lo
- ann - I - -
‘ £ Hi 70 4 74 42.,7%. 2.4%
y - Lo- 77 13 9.0 A47.0% 7.9%
; (.10) Total 47 17 164 :
. ) 12. Personallty Support (psc) .-
» ‘ tr - - ./
. Hi Lo Total. Hi . Lo.
‘ B Hi 62 7 69 T 4055 4.6%
N _“4:_@*__,w"Lo_‘ 62 22 84 40.5% 14.4%
(. 02) Total 124 29 T53 .
) ’ 19, Community Leadership § Participation
1 ‘ - o . B -
) .~ Hi Lo Total . Hi Lo ~
. . —'T' - _—c - B oo
S JHL 25 .56, .81 14.0% 31,5
Lo - 42 55 - 97 30.9%

M

Total 67

23.6%
}
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. Table 34 » ‘ - .
. Cross Tabulatiops - i
- LTS, . .
T : 12. Personality Support (psc) - )
. SR . Bi+ Lo Total - Hi - Lo
.~ J! work Load Case- Yes 63 , 9 72 43.4%  6.2%
load Too Large " No © 54 19 ~° 73 37.3% 15.1%
« (.06)~ .. Total 117 28 145
! ~ - 3
: ' » :
$ ) ; R . ) .
* ’ '
. / .
/ « J :
. ' /
‘,3. . , .
’




Table 35
Cross Tabulations

11. <Life-Space Exploration

. '4
. Hi Lo  Total Hi Lo .

Work koad Hi 0 10 10 0 6.9%
Schodl Size Lo 20 114 134 13.9% 79.1%
(.02) . Total 20 124 144 -

‘ 12.+ Personality Support ‘(psc)

Hi Lo  Total  Hi Lo
P Hi 7 3 10 4.9%  2.1%

ok Lo 110 24 134 76.3% %H6.7%
(.07) Total II7 7 147

17. Casework Services to Child

) Hi Lo Total Hi Lo
Hi 6 4 10 ' 3:7% 2.4%
d Lo 1351 23 154 79.9% 14.0% .
(.10) Total 137 27 164
18. Info. Gathering § Services td‘ﬁarents
s " Hi Lo  Total Hi Lo
.« Hi 7 3 10 . 4.2% 1.8% -
- Lo 130 24 154 - 79.3% 14.7% ° p
Total 137 27 164
¢ - Pl
20. Policymaking with School Personnel
‘ Hi Lo - Total ~ Hi Lo
Hi 5 5. 10 3.0% _3.0%
* Lo 107 47 154 65.3% - 28.7%-
(.15) ¢ Total 117 zZ  Tod s -
- ) ) ,

93 T - o
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Table 36

Cross Tabulations

6. Use of Community Resources

. _School -Comp.

~Qffice at

School
(.02)
21.
(.03) .
‘ *

Hi~ Lo
Yes id 89
No 5 212

Total . 12 191

Home Visiting

Hi

. No ‘15

It

Lo
Yes. .103 2
16
Total 118 8

87
' Total Hi Lo
96 6.25 78.8%
.17 4.45% 10.6%
113 )
Total Hi Lg
145  58.5% 23.9%
31 8.5 9.1%
176
i
R
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- Table 37
. - M 4 .
: Crg§s-Tabuia§ionsf "
. 6. Use of Community Resources . "
‘ _ Hi Lo  Total ~ “Hi  ’Lo
M. School Comp.  Yes 3. 57 60 .- 3:0% ~ 57.0%
Share Office No 7 33 _430 7.05 33.0%
(.09) Total 10° 0 100 ° - .
. . é‘- Obséfvatioﬁ'& Evaluation by Others
Hi = Lo . .Total  ‘Hi ° Lo
g " Yes 20 69 . 89 114.2%- - 49.3%
- . , No 19 32 -¢ " .51 .13,6% 22.9%
LT (.09) - Total 39 T0I. 140 g .
’ ~ 14. Tasks and'Activities . . B
. : ' AN 7 Hi. Lo . Total . Hi - Lo
» N N ¢
. . ~ Yes 16 63 79 12.3% _. 48.5%
L No 17 34- 51 - 13.0%  26.2%
(.14) . . Total , 33 7 130 _ :
0 } Y - N . - . ~ ‘.'
19. “Comhlunity Leadership § Participation e
’ : - 'Hi Lo - Jotal . % Hi. - Lo
‘ Yes 28 - 65 95 ' 1878%. 43.6%
No 25 3% 56 - .16.8% 20.8%
('10)4 Total 53, 96 -149 . ! :
* 23. Plan § AssessISchobliServiéeS'
S . 'Hi Lo  Total  Hi Lo
< - ‘ . 4
- Hi 44 49 93 29.5% 32.9%
" Lo 36 20 . 56  24.2% 13.4%
- Total - 80 69 149 v .

(.07)




Tablie 38

-» Cross Tabulations

11.  Life-Space Exploration (psc)’

... Hi Lo
School Comp. “
Sharing . Yes 5. 46
Ipterferes -No 7 21
.14). Total 12 - 67
° 2. Personality Support
< Hi Lo
’ Yes 44 7
y -No 19 9
(.10) 16

Total - 63. _°

Total

Total

[>-} o))
O w

o Yy

55.6%

24.1%°




Strategies related to re1nforc1ng strengths, encouraging

-

! techn1que thal'those with low "“social environment-

mindedness." scqres.

a
»
2

-

90 ’ ' ‘ .
LA §

*

working wath black students,.zhose who scored high on this
'\-—‘__a___ e & -
measure ‘were less likely‘to say "yes" £o this .question-than

2 .

those with lower "proftsslonal part1c1patlon“ SQores.

-The treatment technique¢mentioned most frequentlv as a

=pec1f1c tool for working w1tH Black students is ”personallty

- -

support." ”Personallty support’ was deflned as a set of

L ~ -

self- exure551on, and helping to develop se1f -esteem in- the
¢lient. Of those respondlng to - the questlon, nearly 80 -
percent 1dent1f1ed this treatment approach as partlcularly

useful in working with Black students. . )
-1

L
-

* <

Proposition:  One of the major problems Bfack school sociai

workers are addressing with Black students is

"lack of self esteem and self worth The hlgh

» incidence oF this type of problem has apparent-

L3 &

* 1y evoked ;he use of ”personallty support” as

the technlque used most often in worklng with

-
- ’

-~ ~ Black students. 3 .

LY

Table 25 shows a significant relatlonshlp betwpen

soc1a1 environment- -mindedness' and the use of ° personallty

-

support " Those rated high on "social onV1ronment-

s

I3

mlndednessﬂ wereﬁmoré llkely to use ”personallty support' as

-~

-
3
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, N . ) . - N
- - y i = - / " ; 4
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Proposition:, A social environment orientation provides.a
= R ‘ useful context for nnderstanding\and address-

- : +

ing the problems of Black students at the

- »

T casework level. Respondents who ranked h1gh
\ s ogl”soqial environment-mlndedness" wer'e more

11kely to use "persona11ty support" when the

3 : - . '

- .. . . major symptoms of troubled Black youth are R

7 _low self- estéem and low self -wWorth. ; )
' 1 N

_The only other treatment technique mentloned with’ any S

5 Fd - o
deoree of frequency was "ethn1c.1dent1f1cat1on." This type -

of treatment strategy related specifically to éddressing_

,psvcholog1ca1 problems assoc1ated with be1ng Black. Thus,

this t}pe of treatment was also related’ to the '"'personality

.. ) support” strategy. Only one in three respondents stated
e ”'!
- they used techniques related to ethnic 1dent1f1catlon.

K]

- Propoéition: Black students face problems related‘to
L . being ‘Black in a racist soéiety. 1In relating.

* .to and helping these students, social workers

must be prepared to deal with this aspect of

- the Black student's array of problehs.




positive etperxences throughr”tasks and act1v1t1es.

- The third most

LY

.

-

r
-
-

A

-

ES

frequently, cited treatment technique

uséd ‘in working with' Black students Ais the provision of

The

method employed in thls technique is to. expose the-child .

BN

.

deveiop positive character'traits.

and activities,

and it is used to help build self-esteem and -

-~

7

to positive experiernces tﬂ%ough group or individua} tasks

Elchteen percent of the

&espondents mentloned that they had used- thlS eechnlque.

/7

-

Proposition:-

-

5.,

»

ConceptuaLiy, the technique of heLping to

proV1de stadents w1th positive experlences is

3.

’J

<

also closely assoc1ated with ”personallty oo

support"” and addresses the endemic Black |

~ %

problems of low self ‘esteem and‘self -worth; * - .
S ‘,‘ as well as the problems that relate to lack : -

of acculturation. . . - -

- .
k3
= - -
. - . \\T
.

Other types of treatment strateg1e§ C1ted less. fre-

b 4

'quently by the respondents were ”self 1n51ght and self- < N

and

- p
The technique of "self- 1n51ght

awareness oriefitation,' 'use or,communlty resources,"

‘"life-spaee ekploration.”

.orientation" aims at maklng the ch11d understand his or her . -

. own behav1or. "Use of communlty resources” applies to as-

L%

certaining whether adequate clothing, housing, economic .




ervices for 'the child

X

» support, and various other community
. . /7 I.

‘. —— have been provided. "Life-space exploraxjon' is primarily

~

undertaken to develop useful information about the client's

. past and pfeseng experiences. All of these treatment strate-
- r

% . . - . B - . * [
gies,* although cited as useful in working specifically with

s
Black students, appear to be general casework techniques
that do not coﬁceﬁtuélly tie-in with any pa;ticular aspect

‘bf the typical, troubléd, yodﬁg Black~ﬁ§yché.

— An interesting ohservation regafding the types of re-
sponses cited asruseful in‘working #itthlack students 1is
that, where mobt often themstrﬁtegies employed by-Bchk

" school social workers concentrated on the problems of low
seif-eétéem iad low selfjworth, no clear pattern of strate-
gies emerged from their responses'fbr treating the import;
ant 'aﬁd often trguslesome problems associated with Black

L

', student hostility and self-hatred.
if’

’ }/Poor Self-Concept Problemrs

!+ Low self-esteem and low self-worth are major:problems
confrontéd by Black school social workers. Responses to the
————— question regarding the type of treatment stratcgies used in

K __w;vdealing with problems of poor self-concept--a closeiy related

¢

if ni; identical issue~-indicated a clear association between .

the e of "personality support" as a technique'and the poor

<




94 . . . \ ' -

%elf-image problem. Elghty one percent of the respondents
cited the use .of "personallty support'" as an appropr1ate‘
strateoy fo treat{no problems of poor solf concept as. Table
39 indicates. ’

, The-numher,of-resgondents for the:two questions differs.
Only those who stated that they used specific strategies

. when working ‘with Black students (127) responded to the

first qdestion. All of the respondents (178) were asked to

0

'answer the 'Second questlon relating to strategies used in’

deallng with problems associated with poor sélf- concept In
both instances, an overwhelming maJorlty of the respohses

fell in the cadtegqry "personality support.'

-

The data indicate a fairly sStrohg pattern of correla- . -

tion between "work load' and the use of "'personality supportf

-

v -

jas a technlque 1n treatlng problems associated with poor,
self- concept H;gh use of ”personallty support’ was sagni- .
ficantly reldted to s1ze of caseload and whether the respon-
dent felt his .caseload was too large (see Tables 25, 33 and
34). There weére also negative trends assoc1ated between:
'personality support” and ‘the nunber of schools served and

'between ""personality support" and ‘the "average'size of the -

'schools served (see Tables 25, 32 and 35). "The:overall

trend was for those with a large number of schools and those _

se1v1n large student po ulatlons to use "personallt sup-
g pop y

»

port " but they were less llkely to use th1s strategy than




Table 39

Rank and Incidence of Sﬁrategies Used
. in Treating Poor Self-Concept Problems

N

.

A N
«

‘ Genéral Paor Self- .
.Treatment ‘Strategy Rank Treatment®* Rank . Concept — =’
z - , - . . -
Pegrsonality Support (1) 77.9 (1) 81.0
" Ethnic Identification (2) 36.9 (5) 10.4
Tasks and Activities (3) 17.7 (2) 24.8
. §elf-Insight»Orientation (4) 10.6 - (3) 19.6
Use of Community Resources (5) 10.6 (6 =~ 5.2
‘Life-Space..Exploration (6) 5.3 r(4) 14.4
* ﬁgiqent of Resﬁondents
£
!, - -
. . .
¢y , =
107
o«




" . * : . ! { - -
" thoseé who. served a smaller number of*schoqls and smaller o .

3 . Il . -

7 student populatlons. Thus,,there is an- 1nd1cat10n that

"school 51ze" and "number of schools served" have a bear1ng'~ L

on th selectlon of treatment Strategies. ' !

\ f The second most frequently.clted strategy for treating B

~

\problems of poor self concept was the '"tasks and act1v1t1es“
techrndque. lee personallty support," the use of the

"tasks andhactlvltles“ stratecy ‘correlated with the hum= " .

.

ber of schools seryed but in the oppos1te d11ect10n. Where

g N . -

the overall-” trend 1nd1cates low- use, of "tasks and act1V1t1es, -
& g-‘\

those wvho serve a large number of schools are more likely to
» - 4 ” A

_use, ""tasks, and activities'" than thosé with- fewer schools, h -

. {_,

» . ™

(see Tables 25 and é?)u ' - _—

Using the."personality support' strategy requires an

intimate ,and directly supportive relationskip between casef

worker and student. On the other hand, the use of '"tasks

2
2

and activities" (such as -suggesting students participate in".
~ N

- - T » s . . .

sports, drama, and other school and community actiglties), Lot

[ . . ’ K
while also supportive, requires less intimacy. This may be.

-
e »

the reason why serving a "large number of schools and/or a . .

large student populatlon has a negative 1nfluence on devel~

S
.

oping the necessdry worker/cllent rapport for effective » —
'personality support.", o , -




..
Propositionr hork load factors, such as the number of

¥ Fe -

N ) T schools- and size of schools served, affect

»

~ the level of intimacy with students. The

. - level of intimacy, in tuﬁﬁ; affects the types
) e - of treatment teghniques‘ehpioyed. A social = .

. . . ] * ’ .
worker serving a largz/number of schools and/

3 . . or large student populations is likely tc be
/. . . H

- ’ more impersonal in working with the troubled
"child: oo o

While one in three Black school social workers tited .

"ethnic identification! as a general treatment technique,
- - ; -
R only one in ten cited it for use in treating poor self-

concept. -The use of "ethnic identificatien"'drbpped from

second to fifth by the‘éurvey group as a strategy particu-
larly valuable for treating problems aSSOeiated'with poor

sel%-cqncept. The decreased use of "ethnic identification'

~ .
. .

in ,treating problems associatéd with poor self-concept )

. raises an interesting question. Because being Black plays
. s ! - <

* an important role in the self-concept of Black.students and

"ethnic identificati on” techniques deal with aspects of the

T -

Black studeﬁt s cultural and socio-psychological werld one
4 * %

might expect that each would complement .the other, Yé% the

~
S respondents 1nd1cated less appllqatlon of the teclinique for
? .
this type of ‘problem.than would be expected. -
- 1/ 1
L 1 S
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Proposition: Black school social ‘workers are not fully
" -
‘exploring and relating to the role that
race and racism play in those problems ' -

assoviated with the poor self-concept of

Blackistudents.
%

-

Other treatment techniques used for treating problems.

: L]
of poor self-concept were "self-insight and self-awareness

orientation," "life-space exploration," and "use of community

resources."” Each is a standard social work technique and

does not appear to have any particularly unique significance-
) L LY

for working with Black students. ;
In identifying students with problems of poor self-
concept, the respondents indicated that they relied most

B Y
on their own judgments. Other forms of identification

consisted of reliance on the evaluation of others and

.

on self-reporting by individual ‘students. Alt‘bough 85

percent of the school social workers expressed re11ance on oo
‘thelr own assessments, Tables 25, 32 and‘ 33 1nd1cate that

the use of act1ve "(own assessment) Vs, passlve (referral) ’
1ndent1f1catlon of problems of poor. self concept is 1nf1uenceq%ff
by the number of schools served and caseload size. School
.social workers with large caseloads and those - serV1ng a

large number of schools rely more upon their own assessments




*

+

than those with smaller caseloads and fewer schools. Con- .

-

versely, the data also indicate that those with a large

number of schools rely less upon the evaluation of others

-

- than those with a smaller number of schools. -

.

*

Proposition: Working relationships with school person--
e o nel and students become less integral as |
¢ . . -

caseload size and the number of schools - -

’
- .

served increases and school social workers

s

-

are forced to rely more upon their own judg-

ments in identifying problem students and

¥ .
less upon the tooperative efforts of others..

s . . . «
N

- - P .

¢ * « . -Tasks and Activities . AR

.

Chapter IV provides a detailed discussion of thé analy-

sis of tasks routinely carried out by Black schodl social =

workers. Cross tabulation of tasks and activities with the

respondent characteristics, however, reveals some additional

»

_rclationships and patterns. The'data indicate that frequency .

'

. x of engagement in the tasks is influenced by various character-

istics of the respondents. The characteristics bearing the

influencé are what might be described in,certain cases as

¢
. "theoretical/attitudinal" and in others as "situational.”

In most instances, the associations.revealing the influence

=

¥




+

of theoretical/attitudinal-type characteristics are easi-

A 3

PUEERN . -

oLy subjected to logical interpretations. Relationships —

in this category are as follows: Respondents rated high in

-

”professional orientation" tended to Have a high "involvement

in pollcymaklna w1th school personnel” (Tables 25 and 26).

Respondents rated hlmh on ''career commitment" tended to have k

&

a high engagement in "casework services to the Chlld“ (Tables

25 and 28). Finally, although on the whole "home visiqing“ -

.

i,
was regarded as a routine task, those rated high on "education"
t

3 - . - ]
-tended,.to use "home visiting" less than those rated low ion

"education." Those rated high on "social environment- R

- i . ¢

~

.

"mindedness' also tended‘to use "home visiting" less than| =

-

those rated low on the game factor (Tables 25, 27, and 31

All of these propositions constitute findings which A o

~ . . = L4

are-signficicant but are hot eptirely unexpected~~

except for the negative ‘association between high "so- . | \

cial environment-mindedness! and lesser use of "home vis-

- . i - 1

. ¥ . \ %
-iting." It would otrdinarily be expected, according to tra- L \

-

ditional th%nkiné, that school social workers with social . \

’

environment orientations would be, actively -engaged in home |

+ -

Visiting.'They would, atxleasg, not be expected to
= . . \ v -

use this type of activity less’than ?hose with 1ow social

.
-

environment orientations. There is no.apparent expianatlon

for this seemlngly contradlctory ‘assaciation,
. * N 1

*s
- - ’ ]

*

.

.
.

4 s



. ‘ : 101

[ . . - -

* Other factors influencing the school social workers'
engagement }n tasks and activities _are situa}ional in na- ]
ture. Respondent characteristic$ having the greatest in- '
i : . fluence are number and §ize'of schools served. Specifically;.
‘ alt?ough theée was a general tendency toward engagement in

\ all tasks, respondents serving a farge number of s<hools
tended to engage 1ess'in‘”casework services to- the qhild,“
""home visitiﬁg,” and-."interpreting authority xelationshigs
bgtween parents and chiid" than'gesPondents serving fewer.'

'« " schools (Tables 25--and 32). Similarly:‘réspdndents,servingf

- ! 7
" large schools tended to éngage less in "casework services to
X the child," "information gathering and services to parents,"”

'K\ and ”pblicymaking with- school personnel” than rgspondents

fsﬁrﬁing §maifer schools (Tables 25 and 35).

- - -
»

- . * » N ) A & A
- Proposition: Practical factors in the work lives of ,
T school social workers, such as size and ,
\ - ' ' . number, of schools served, have a major bearing

> on the type of practice carried out by Black .

sqhool‘sociai workers..

.
-

-

o
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VI.  CONELUSIONS AND HYPOTHESES =~ , - o

This study has examined the roles that Black scBool

social workers play in the development of educational and’

<2

supportive services. The investigatons'analyzed'tasks @nd' .-:
. I . T oo
techniques used by a sample population‘o6f Black.school

. - VR . N ) R . I I i
social workeérs in the delivery of mental health services to .

public school students. ‘ 5

s -

The following méjop conclusions were drawn from the

N
o
o i N

analysis of respondents' functional characteristics:

PR’

1) The vast majority of the school social worlkers were
¢ . ,

female (82%). Sinéé the fie}d of sodial work ﬁhs“ﬁistoriCally

been dominated by'females, this'findin% is consistent Yifh '

that trénd. - = S e

2) The. santple consisted of highly exbefienéed person-

nel. The>qveragé hﬁmber of Vears that the respondents had

" been employed as sociai work?rs was 19, Ten years.was the

a&graéé'time the responﬁeqts h7é}been ;qpldyed in the work-
role they‘ﬁére performiqg at the time of questioning.

Sj A lat¥ge majority of the school social workers (74%) . ° B

¢

'

had earned Master of Social Work (MSW) degrees. {

o . ] *
4)? Few school social workers (17%) had graduate field.
, ) T | . 2

placement -experiénces.in school:settings. |

- ) - . ‘ t s
4 .
| ) ; N

103




2. - »

T = 5) « When the school social workers.flrst began worklng
Yo ine the publlc schopls, they had to Iearn job expectatlons «
,_' pr1mar11y on the1r own. Also, only a few (2%) had the. .

. opportunlty to proflt from job orie tat10n experlences.

s

5-4'0

‘ - 6) Most of the schoel sofial workers’ (64¢) expressed a ] i o

~

. / .

high level of JOb sathfactlon and 1nd1cated that ‘their

-caseloads were.w1th1n a manaoeable Trange.

7) Regardlng pertelved autonomy, a large.majority

- - (80%) of the scliool soc1a1 workers 1nd1cated that they felt .

they had a high deoree of control over their jobs. - i
8) The, srhool soc1a1 workers agreed that executive-

level school adm1n1strators exerted more 1nf1uence on, their -

L4

jobs than m1dd1e Jevel school adm1n1stratros, such as pr1nc1-
pals and ass1stant principals. .

9) * Elementary level childrert were the primary‘re-_

cipients of the services of school social workers sampled.in.
. \ = .
this study, - o , '

< - ©  Based on the analys1s of the tasks and technlquesﬂzhat

N Y- -
Black schedl soc1a1 workers employ in their work with Black
. L. ' 3 i , . o <

T youngsters, the fihdings of- this study suggest the following

3

- conclusions: . ,
“a » . Ld

- - 0 * ', ¥ .1: . ¢
NP 1) The Biack -school social workers surveyed were for

Lo the most part clinically or1ented They focused their .
Y
attention primarilx on the emotiona% and social-behavior’




problems of their ‘clients and did so in an effort to help
the Black child function more effectively in the public =

school environment.

] . ", “. . . ’ - *
] g e -~ 2) The troubled child's family was preferred as a,
. ¢ 2 . ) a’.
' target for intervention in treating the child, but the
- r - .
- ot

school soc1a1 workers‘rarély worked directly with families.

7

S .3), The treatment strategy most frequently employed was
‘ “personallty support " This strategy was most often used by yi
thq Black school social workers when tney worked-mith Blackt
syoﬁngsters who had low'images of se1f~esteem

‘4) Thére were no. 1nnovat1ve treatment strateg1es

»
.

sugeested for worklng with Black youngsters who are aggres-

} sive, host11e, or enraged It also appears the Black school
sotial'workers are not fully exploring and relat@ng to the.

réle that race and racism play in those problems that are )

oo ' associated\with the poorﬂself-concept of Black students. L
"5) .Situational factors, such as number of schools
served'and caseload size, mere observed'to exert a more

, slgnrficant 1n£1uence on the type of treatment strdtegies .

employed by Blagk school soc1a1 workers than attitudinal/

theoretical factors such as career comm1tment, educatlon,

professional ‘orientation, and client orientation.

6) Despite the fact that Black school social workers

I3

indicated that their suggestions for change were‘generally
. " " welcomed and accepted, they actually had infrequent contact

with school'administrators. Consequently, the data

‘

« 1 4

1198
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.

suggest that Lhe potential of Black school social workers

x

v,

e "~ for 1nfluenc1ng the pollcy making process of the school
system was for the most part underutilized. -
R .
‘Based upon the major.findings of this -exploratory. study
and in light o% the fact tiat there are no direct comparableﬁ
* studies reported in the research llterature, the followrng

‘ n1ne ﬁ&pptheses are suggested for further’ study: : )

-

Hypothesis I. There will be a significant inverse

relatlonshlp between degree of professional part1c1patlon of

Black school social workers and their use of spec1al strategles
A

- g S 1
- -
£

in working with Black students.

_ Hypothesis II. The kind of strategies that Black .

; % )
school social workers select will be significantly related

Ls . . . i

to certain situational job faCtors,®such as number of schoolls
. . y | )

served and caseload size. :

[

. - ' : i {
‘Hypothesis III. Black school social workers use of 3

""personality support" as a helping technique will be'signifi?
= . N i

cantly related to the incidence of low self-esteenm problems

£

.0f Black students.. RN : , N

Hypothesis IV. There will be a significant inverse L

~
s
[ LA

Cr relatlonshxp ‘between Black school social wofkers' effectlve-,
> ness and thelr use of the casework service approach with - . |

Black -students.

4

.
P
B
*
s - ’ ' 1
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Hypothesis V. There will be a signifid%nt inverse
. < z . .
relationship.between Black school sogial workers' effective-

ness and their selection' of intervention targéts. /

Hypothesis VI. Degree of.professionai participation of

Black school social workers will be significantly related o

their involvement in policy making with other ‘school person-

nel.

»

Hypothesis VII. There will be a significant relg-

tionship between degree of career commitment and Black L

school social workers® use of the "casework services toe "the

L ‘ “
.

individual child" task.

+ Hypothesis VIII. There will be a ‘Significant ‘inverse

e

relationship petween the educéfiongl level of Black school

social workers and their use of home visiting as a helping

strategy. L 7

Hypothesis IX. There will be a significan{ inverse
relationship between the orientation of 'social environment-

mindedness' and Black school social workers' use of the

[3

social environment as a target of intervention.™

L]

-

hd —~—
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APPENDIX A: 5RE§EARCH METHODOLOGY

A. BASIC DESIGN-
4

- This exploratory study focuses on a,procedure to
" provide ev1dence for (1) the association of va: 1able- and

~ . (2) the formulation of hypotheses. A general proposltlon

,..
cpmt w0

whichroffers a Suggested “explanation for ghe factors
1 - —y 7 -
: . infldenciné the behavior of the workers sampled i5 cru-

I

cial in that it w111 serve, the'functlon of d1rect1ng our

,l R - s

fq ’ efforts to ordér the facts. Systems theory has been the -

-~

IR

basic frame of reference which has faC111tated the. process

>

. of asking_pertrnent questions in thi$§ investigation. ' T

Y > - .

> The 1nvest1gat10n has consisted of two parts: (1)

-
.~

a descrlptlve study of 1ndependent variables (profe551ona1
orientation, career commltment perceived autonomy, organi-
zatlonal soc1a11"at10n, school compat1b111ty, and workload
of Black school soc1a1 workers) and of dependent Var1ab1es
- (strategles and tasks used by Black school soc1a1 workers), ’
| . and (2) a b1var1ate analysis of the re1at10nsh1p between/

the 1ndependent and dependent variables. - . h

Later use, of the data may warrant look1ng more spe-

cifigalfy‘at a multivariate de51gn. The dnvestlgators

decided that such a design would not be the mést ap-

" propriate for this study. ‘In examining”the.rela-'




tlonshlp between the ﬂeoree to ‘which the school social worker
.Y

pggcelyes hms/her autonomy within the school system and the

[ Y

'types of intervention he/she yses, the 1nvest1gators did not

-

control for age, sex, or professional or1entat1on, all of

L_whiéh might later prove helpful in explaining-a portion of.

the variability. Again, our data and conclusions will suggest

édditional,hypotheses and further testing.

B. DATA COLLECTIO\ AND SAMPLING PROCEDURES

.

The ob3ect1ves of the investigators were as follows:~ (1)

.
e

to select 51tes in large metropolitan areas that presented

* [}

hlah concentrations of ﬁlack school social workers (20 or more)
and of Black studpnts, and (2) to select sites that were close
to Washington, D.C.

1. The S1tes S ' > .

The sample consisted of 178 subJects, a11 of whom were

-

Black school soéfgl workers.emplpyed in seven public school

-

systems. ‘ ' " ¢ - .

The table below indicates the following information!
(1) C1t1es Stud1ed ]
(2) Totai Number of Black School Soc1a1 Workers

in the Public-School System, o .

-

-
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¥

(3) Total Nupber of Black Schodél Social
"Workers Taking Part in the Study, and

(4) % Response Rate.

- Total # Total .# % Response
City ‘ BSSW - in Study. . Rate
. : ' N\ ' 4L
Atlanta 28 - 2.0 . 71% .
. Baltimore 32, 24 . 75% .
Chicago . T 40 - 23 56%
Detroit 56 SRS | 71%
Gary | 30 24 - 80%
Indianapolis - 22 ' 20 ) ’ 9G% ‘
New York 100 - 26 , 26_%/ '
Total 308 178  Oyerall ,58% :

. Note: Washington,'D. C. was used as a pretest site for the

study instrument., R S

’ AR

From a total of 308 Black scHool social workers, 178

. . . - - W

participated in the study as™indicated above, The response
s w- .

L

rate-~was 58%, Certain city school systems had\higher response
ratii/tha others. Gary and Indianapéjis had response rates

. .’ \ ] - . ] ~
of 80% d 90% respectively, whereas Chicago and New York had -

response ‘rates of only 58% and 26% respectively. . e
P . . \ .

L i = ¢
K - 1 “
A . . - A
» 4 E




2. The Subjects

The following demoéfaphic characteristics were used to

describe the re;;oﬁdehfs: sex, age, income, and years living
in city where employed. |
Females cBmposed 82% of the sample, compared to 18%
In regard to age, 23% were 25-34 years old; 29% were 35-44;
' 38% were 45-54; and 10% were 55 years old and above. There
was dlver51ty of 1ncome.' 1% had an annual income of less than

1

+$9,000. 46% had 1ncomes between 39, 000 and Sl% 000. 53% had

incomes above $15, 000

3% Procedures for Subject Selection

-

The final study sample was determined on a voluntary ba51s.

School social workers not 1nterested in part1c1pat1ng in the

study were not involved. . v .

N

The attempt of the invesgigators,,ideally: was to freat
the study as a census. fhus, there was ;o attempt made to ran-
domly semple‘social workers from within éhe various school dis-
trie;si Because participafion’in the study was voluntary,
various school social workers did not'take part in the study,

'?s the resu}ting 58% response rate indicates. Had the sampling

been random, considering the degree of participation, the’'re-

sponse rate would likely have been adequate to make inferences .

regarding the seven cities involved in the sample. However, the g

<

A E T
A
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response rate falls short of the 80-90% required by the U.S.

Census Bﬁreau«for census interpretatfbn, and the ¥ack of
random selection renders inference-making difficult. With
a s %:responée rate and no random sampling, bias is intro-
duced into the sample in making inferences to all Black

school social workers in the seven cities., Thiss sampling

problem thus becomes a limitation of the study.

C. INSTRUMENT DEVELOPMENT

1. Organization of the Instrument

#

. The instrument utilized was a strucstured interview con-

L3

taining 55 items, requiring an average of one, hour and fifteen

. ¥
minutes to administer a~d consisting of-three’ types of schedule

7 x =

items: (1) close-ended questions, (2) open-eﬁded questions;

-~

and (3) Likert-scale items. s .
By conceptualizing the nature of the variables in the
interview schedule, the investigators developed specific items

andlscales.' A total of seven indgpendent variables were
examined. Items used to operationalize the variables weré not
neéessarily pfesented in onquector of the instrumeﬁt but were
often spread throughout. In the instahcé where one intercon-

nected set of questions was used to operationalize a variable,
< - -

these items were consecutive so as to promote continuity in

¥ ~

responses. Open-ended questions were designed to provide some
. A ) . i BT

’
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a school system,
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' §
c . -2 . * L
freedom ta the respondent and to provide as few limltations

-'. b

as DO\Slble on the response potent1a1 ‘Close- ended questlons
provided more. structure for the respondents. ngstlons were

also used that 1nterre1ated with earlier qnes, based on the,
7

responoents' answers. For e\ample 3erta1n questions, if an-

* I

syered "Yes,'" allowed the respondents to answer the next ques-
tion. Those interviewed who miéht have fésponded "No" to+ that

particular item did not@anéwer the next qﬁestionn An example
might be '"Do you share an office?" "Those who responded "Yes" -

would then be asked "With whom do you share an office7"

Respondents hho did. not have an oﬁflce would of course not

14

answer the question in regard to sharing (See Appendix C, the
agtual instrument) . o8 . ‘

2. Pretest : ' S ’ c

-

The purpose of the pretest was to .determine the appro- LT
priateness of the questlons in terms of fornm, wordlng, and

content. Thée pretest of the ent1re instrument was completed

in Washington; D.C., with local Black school social workers.
Interviews Were’completed*with 10 of 20 Washington Black school

social workers, 9 of whom were female, with a median age of 34.

More than half of the group had a least 4 years experience in

“r » ) ¢

3. Description of the Specific Independent Variables
Developed in the Study .

s a- 5

a. Profe551ona1 Orlentatloh

/ P ¥ Y
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. , ” . . ‘ 5
Social workers have historically been concerned ahd aware: -

“of their professionalism. Many Eritq<ia have évolved in B

attemptlng to determlne ané\rate Vé;lous ocpupatlons 1n\t?rms

A \\
of their profe551ona112at10n. \The most freqUent\0{1ter1a

cited in the 11terature (Etz1on1, 1969 \Lynn 3965 ‘Hughes,
N 5\ e -
1973; Greenwood, 1966) age that the profe551on have

13 a knowledge\base all- its own, -_ . ) \ oo

- \\

\ 3) profe551ona1 a~thor1ty,

4) " a regulatlve~c0

5 a professional cgitura .
b e o S \
6) a period of training, qnd R
* O - \‘ A - \
¢« 7) external vs. internal control. \\ \\ \ \\ \;
. 3 g . .

¢
A number of independent varidbles considered in this\study
focus on various criteria of professionalization as well, because
the study involves professionals in an organizational setting.

The primary focus to bé considered in relation to -the Variabl‘\

-

6f professional orientatién 1nvolves professional part1c1g§t1om

h .\\s \; \§" }

and length and type of training., These two criteria are AnY

)

Variabiy’tied together. The professional culture develops):

ments. Thus, length of tra1n1ng as well as qual;ty of

become important. The NASW Standards for’ Social Seﬁylceﬁw n

[Ty
N
‘(J"'
it
g

. e . \ \ R
- \ 2) communlty saﬁctﬂon, i \\\
\ “-\-t i . \
y .

/

of\et}ucs, \\ \ \\ \\




. . >

\ xeducat1ona1 requarements " The Counoil on Social Work Educa:
4

A t&on (1969) prov1des gu1de11nes for structuring curr1cu1um 1n x

A schools of soc1a1 work, with™ the sanction of accreditation \<
v \ e "
\, being used tovsecure comp11ance. . Etzioni (1969) discusses the \

3 z

. . 1en th of tra1 ing. as an important var1able in drscuss1ng profes-
SN g H\ g. P

.

3
} -
N 51ona11zat1on. he considers a two-year graduate program (1ead1ng ,?

to the MSW, fh1ch\unt11 two years ago was the only profe551onal

L \ degree in soc1a1 “ork and which.is st111 the modal deoree) -
\ a - }
:\ ‘ \\gnsuff1c1ent‘td qualify soc1a1 work as an- est?bllshed profes- -

- R S
5

-

1on, and consequently he considers social work a]:em1profes-

sron, along &1th nursing, pharmacy, -library schenc

-..r

and otherts.

s* \ Anothel related aspect of profe551ona1 or1entat1on is’

r

h\ .that\of part;C1pat10n and comm1tment to the', Var1ous symbols
\ﬁ_ that are the heartbeat of profe551ons--the d;ssem1nat10n and '
g y sharing -g hndwledge through various act1v1t1es:—by means of
i\* v conferenc§s, rournals, tra1n1ng sessions, membershlp in profes- w/)

R

O A

; ’1
\ o

51ona1 or"am1zatmons, and so on. Epsteln (1970) developed an \

§
’S\‘x ' 'x“ ) k \ ‘ \

i % L 1ndex of profess1ona1 part1c1pat10n, 1nc1ud1ng such items as \

n % 3; pa t1c1pat1on in profess1ona1 organ1aat10ns, papers presented '\\E\

R\ 1\ kq$ rofe551ona1 gnoups, published papers, conferences attended, \\

\\% ﬁ\:‘ % d readershlp of profess1onal journals.

\’g\\\gq . 7i T:us, the key ‘concepts that emerge in our attempt to -
Yot N

) . | X
:\ by develop a4 mea;ure of the Var1ab1e profe551ona1 or1entat1on are
'54 ! +
~ . ‘ K
A y,\’ the p‘o ess1ona1 educat1on, as def1ned by levels of formal
i i ’ N
} .

. \ ot
Vo ‘\\tra1n1ng vithin thc un1ver:1ty system, - and 1nVo1vement in
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‘activities deemed symbolic of professional participation.

N ‘ i
‘Each of these two measures will have a separate index.

2 As a means of operatlonallzlng these components of
A -
pnofess1onal orientation, the 1nvest1gators ut1l1zqd

-

degree levels and work beyond degree levels in an attempt

to develoR a hierachy of profe551onal or1enta91on. The

doct rate was found-to appear so infrequently in our sam-

L

', ple (13) that this terminal degree was not considered in

AT \ oo o e . .
. the-dei1gn or data analysis, despite its obviously large

inpact bn pro§e5§ional‘orientation. The second approath

1 . .
at operationalizing professional orientation {i e., pro-
- fessional' part1c1patldn) was to determine the quant1tat1ve

- \ 1nvolvemené in tHe follow1ng activities deemed con51stent
\

with profe551onallzat10n. number of conferences attended

membershlp in profe§51onal organizations, attendance at

-

.. 1nserv1ce‘tra1n1ng sessionss number of journal articles : .

read during a specified period of time, and possession

%

of the Master's Degree in Social Work.- Additional data
have also been collected in order to provide an overall
\ p1cture of the study sample. Information (such as ared

of cdncentrat1on, fleld\?lacement year awarded various °
: \

\

degrees, etc.) has been pr0V1ded for that purpose,

; > ‘\\\‘ D . J ' .

" b. Career Commitment
\

aD1ffeKent madels for 1nvest1gat1ng career commltment and *

career development exist, Super (1957) 1nd1cates an approach

X

|




\
to analysis of the responsibilities and conflicts inherén;_in

. * . B ) . - ~
different stages of career choice, The sequence is as follows:

Stage 1) Adolescence as exploration: developing a

self concept.

Stage 2) The transition from school to work:).neality

testing. v |

A

: : . L
. - Stage 3) The floundering.or trial process: attempting

-to implement a self concept.

Stage 4) The period of establishment: the self céncept

T B " modified and implemented.- !

-

Stage 5) The maintenance stage: preserving or being
' ’ ' |

nagged by the self concept. _ \

. A

. Stage 6) The years of decline: adjustment to new self.
« P - 4

Thus, Super's typology of career choice and commitment:

stages provide a framework involvihg various aétivity dlterna-

% - . L
tives within each stage. Based upon the nature of the respon-*

. dents in this investigafion, the last five stages would appear’
‘to be most relevant, since there are no adolescents and since
. .

there are a number of reépondents near retirement. Super also ,
“places e;phasis on the internal workings of the individual and

the process that leads to choice. Emphasié is placed on self-’
'coﬁcept. Literature in the area of career commitment has

kbhangpd emphasis throughout the years., Super seems to emphasize "

2

P

1314
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%

the process more than the eveht. Our interest in investigating
this cdgcept was in.the area of actual decisions mieehand possible
prdject%ons as to what decisions might be made in tﬁe future, .
although certain process componenés were looked at.as well.

Emphasis was also placqﬂ on the commitment of the respondent
to his profession, to hlS job, and questlons were put to him/

her with that in mind. Allport (1937) dlscusses the . difference

betheen tentativeness and commitment in regard to choices that
4

"individuals make; that bifurcation is puiposeful to deC151on-

making in general and very much also to decisions regarding

career. Our questions wefe aimed at determining the degree of

commitment that the respondénts felt toward their particular

o * *

careers. ’ .

c. Social Worker Client Orientation

Historically, as an emerging proféssion in the edrly 1900's

and .an established profe551on today, social work has presented

the profe551ona1 practltloner with a changing and often con-

£116t1ng framework as to the target of intervention. Faced

with assimilating a large knowledge base that attempts to

bridge the gap between the individual and society, social work
,‘ - -
has developed various interventive repertoires involving

~

different methods and skills, Developiﬂg from the Charity

r

Oroanlzatlon Society Movement in the ‘late 1800'5 SOClal work,

took over the volunteer aspcct of charity. Early in the 1900'%
) - |

132




the individual te cope better with his/her environment. The

‘one presented by Pincus and Minahan (19753).

L
a Spllt developed between,(l) those soc1a1 workers intent on

changlng the 1nst1tut10ns through the Settlement House Move-
ment (mostly a neighborhood movement at the time) to allow the
individual a more fulfilling 1ife and (2) those social workers

who felt that the prime function of the.profession was to get

introduction of Freud's psychoanLlysis into the United States |

influenced much of social work., which in varying degrees attach-
ed itself to the nsychoanalytlc model (Lubove, 1960). The

impact of the Depre551on of the early. 1930 s moved the*profe551on
more squarely into the pub11c sector and brought on greater |
thinhing about the "environmental' aspects of man coping with -
his surreundings. In the 1950 s, with great strides having

béen taken in the social sciences,.social work again began to re-
think the balanceAbet&een individual and ‘environment. Educa-
tionally, social work initially presented training through field
of service--e.g., medicalrsocial work, school social work psy-
chiatric social work,- etc. Tralnlng was orlolnally not formallzed
through universities but was based in the agency on a proprie-
tary ba51s Later, as social .work professional educatlon moved
to the campus and was reformulated methods were, and st111

are, frequently divided into casework, groupwork, and community

organization work, with one aspect of community organization

being social action. Today, a generic approach to teaching

O

~

social work intervention is frequently utilized, such as thé

133
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The client orieﬁfation variable at;empts to measure the
perception of Black schooi social workers in relition to the._
functions. of social work. Should social workers pﬁrsué‘thb
individual's unconscious as a means of Bfinging about improveé
reiationships between iﬁdividuﬁ% ;nd environment? Should the
profe%éion.be moving toward§ changing inétitutions, where the
instifutions are considered the targets of intervention, rathgr
than individugls? Gordon (1969) has dis;ussed'fwo different

»

frameworks as possible entries for social work intervention.

v

. Their foci are the impinging environment apd the coping

v

ability of the individual, respectively. _ .

i

The: brief discussion presented above was intended to lay.

out some of the historical and current issues that make the

variable “'client orientation" so_important and essential 'in
. : ¢ .
regard to observing its relation to the strategies and tech-

niquéé‘utilized by the respondents in the study. Mercer (1969)f'

"in a different conceptual context, discusses the differences

between the pliniéal and social systéms pefspeqtives, but her

discussion is more emphatically concerned m%fh the area of

R

deviance investigation and the labeling process and is focused
on an interactional framework. Nevertheless, her findings
relate to the two different foci. Taber and Vattano (1970)

developed an instrument to measure clinical-and sbocial orienta-

A

s

v

-

134




'

125

- ]

tions it soc1al work. Similarly, they discuss the historical__ .

s10n1f1cance of the variable, 1nd1cat1ng that the literature

’,
»

of the daz leads one to the hypo‘hes1s tHat the “clinical"

and "soc1al“ frameworks for 1ntervention are truly contradic-

-

tor) Their tho‘maJ by premises are that the social and clin-

o

- c¢al orientattons ”could be. reflected in unambiguous and rele-

. -

vant statements, shdwn to have reliability and validity, and

A * -

uould have a s1gn1f1cant relationship with other relevant

. 1 .
' variables;. and that 'clinical and social orientations represent

opp051te ends of a single continuum'--that 1s, social workers

T

who tended to agree uitn"clinical' statements would tend not
te agree with sdtial' statements [Taber and Vattano, 1970, p. -
w . 371.m Starting w1th an item poel of 120, items not considered "
- satisfactory were dropped The 62.items that remained were.

prcsented to a random sample of NASW members and ultimately

-

«factor analyzed. Taber and Vattano (1970), came up with five

A H

- factors psychodynamic mindedness, social action, social .

? P
% - -

environment mindedness, title protection and training, and

. attitude toward :private practice In their conclusions they

P

1nd1cate'that "the presumed structure of attitudes--the two-

camps notionv-did not emerge in the responses of practicing

.
Iy v

soc1al worker's [Taber and Vattano, 1970 p. 421.'

AlthOUgu the original ‘item pool consisted of 62 1tems, the -

1nvcst1gators in this study utilized only those 1+ems found
B e

the two‘factors: psychodynamic mindednéss and social ~
>

under

135
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.

environment-mindedness.

Six items were found under each of

the two factors, and-subsequently 12 items were'utilized to

R Y

evaluate the c11ent or1entat10n of the Black school soc1a1

worker.

>

1

"By means of factor ana1ys1s,,the two factors bor-

rowed from Taber and Vattano (1970) were further broken down

b
into four factors, as follows:

(1) psychodynamic-mindédness,

P

with emphasis on the unconscious, (2) psychodynamic~mindedness

L

W1th.empha51s on ego functlonlng, (3)° emphasrs on the soc1a1

N
env1ronment

further breakdown of the previous factors represents a slight

reflnement

for purposes of analxsls in this study, the two factors of

~

\

-

and (4)  community educatlon and preventlon°

a1though certalnly not a substant1a1 one, and

psychodynamit-mindedness and social environment~mindedness

will be utlllzed, with 1nd1v1dua1 respondent scores belng

~

ta111ed along this contlnuum.

-~

causatxon and appropr1ate avenues of 1ntervent10n, it was

-

.

~

e

-

dec1ded to,exdmine two additional 1tems--name1y, the
!/

5

factqrs social workers thought cauced success 1n schools

and those which accounted for d1ff1cu1t1es.

{

»

The

In keeping with scclal workers' perceptlons oF behavior

.

Utilizing the data from ‘this varlable, the 1nvest1ga~

; tors thought that,

-

~

from a design standp01nt, there would

-

. . ~,
be a good means for evaluating the strategies and techniques’

-

used in relation to specific problems in the school settlng.

-

»

AL W

e

.
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-
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d’ Organizational Socialization®
= \’ = *
A The* development of a theoretical framework upon which to’ .
;'i" base discussion and elabgration of this variable draws from

~

varlous sources. Obviously dynamics of organizatidns must

.
-

be . con51dered the flow of authority, the requ1rement of ac-
rcountabillty. Because this study focuses on the functioning

* . X - >
o, . of ‘'professionals within organizations, the concept of profes- .” -
- . - ]
‘ ’ ’sionalization is also a vital on€ to comsider. Members of a

- profession (and social workers dre no exception) dre socialized

into accepting various norms and roles for themselves through -

it * ~

. their professional training. Entry into an organization often

puts them into ambiguous®situations. Becker and Carper (1966)
. list four components of professional 1dent1f1cat10n. (1) occu-
- . pat10na1 title and assoc1ated ideology, (2) work tasks, (3) par-.

«*

o ' ticular organroatlons or 1nst1tut10na¥ p051t10ns, and (4) the
significance of their position in the larger’ soc1etyw Profes-
. sionals moving into organizations often develop pulls Erom two

‘ﬁifferent areas: the norms of the organization and their

professional norms.‘ Scott (1966j has ingicated,tbat profession-

als part1c1pate in two systems, thz)profession and’the organi-
Fl \, N
zation. He also indicates that the "ex1stence of profe551onals‘
. T~ .

1

with a 'bureaucratlc orlentatlon' suggests that in practice

- many profe551onals accommodaﬂe.the demands of the organization
by giving up profe551ona1 cofimitments [Scott, 1966, p. 269]." .

.. Scott (1966) also reported a study by Wllensky, who found

. L
’ - M

j‘ . ) / | . . ,s 137 . - N
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that those in a-+particular organization who were profession-

*

4

ally oriented reported that their major problem§ s temmed

from a confliét between the requirements of their job and the

= -

standards of their professional groups. Thus, it is important

.

. « [ . -
,to develop various links within the organization as one becomes

associated with it. Kahn (1964) has discussed the concept

H4

of role ambiguity-itie lack of necessary information available

il

to a given organizational position. Role theory offers the

. . é
concept of anticipatory socialization and‘role;taking, where

there 1is an'attempt to play out' ahead of.time: some of the

F

expectations and roles to be assumed within the organizations.

I

In many ways, social workers are provided with some forms of
’ /’ : e

anticipafofy sogiali%ation when they-pérférﬁ f;eldwork'during
their tﬁ&-year gradgate program. lThéy learn, to some degree,
what expectations will be placed ﬁpon them'when“fhey gmerge as
full-fledged professionals. Obviously; %s studegts, they are '

not fully‘accountable and have only onei foot in the agency

door; neverthéless they get. some feel for, norms and expecta-
i .

tions., Soffen (1969) has’ discussed ghe need for}ggciél workers
“* 4 ! « ' ’ " g v i’
enfering.soéial work education (i.e;, teaching in a school of

* [

_social work) to develop some orientation through ipteraction
1 3

P . }
with those faculty already in the system. Olds (1969), developed

an instrument to ascertain the degree of socializatien that

-

social w8rk faculty received as they’entered the school of

4 . N . . 4
soc;ai%work. She found that many received little or no. .

.
[}

¥

. -
§
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orientation. Thus, it becomes important to reach an under-
standing of the means by which workers, and in this case, pro- =

, o .
fessionals, find out the expectations (through formal or in-

[\

formal means) amd horms within their organization. Vari-

ous items utilized in our questionnaire attempt to elicit

-

comment on various aspects of the individuals socialization .

into the school setting. -

Ly - t =
¥

Another aspect that is con51dered within ¢h1§’var1ab1e is

/ol
.;,. "

the 1dea of perceptlon of 1n£1ueﬁce by various groups. Respon-
~» . dents were asked to ;ndlcate the amount of control they felt |

was eiercised by various groups in relation to the pbliciés

gng action§ of‘their'jqb. Variohs studies have examined au-

'thority in organizations and its effect upon roles and role

*

performance. Gross (1958) in‘a study of }ole conflict within,
a schooi se%%ﬁngraexamined roles ii}the conteﬁtgof various
authoritative positions. Rizzo and associates (1970) have -
discuésed’vaf}ous organizatioﬁgl principles in relation to role
confiict‘within organizations. They have indicated that "ac-
- * cording to the chain-of-command principlé, organizations set
up on the basis of hierarcﬁiq} }elationships with a clear and

* . single flow of éuthority from }he’top to the'bottom should be
) most sétisﬁ?ing'io,members(;pé:shquld result in.more effective
- economic pe;formanceAand goal,achievement than pfganizaqjoqs

set up without such an authority flow [RizZo and’assdtiat%s,

1970, p. 150]." Thus, it becomes important. to discover what .
p es :

P
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the perceptions of authority are among those sampled in,this

study.f ’ ‘ , -

Various items in the questionnaire dqvelop'ﬁudh of the ’

%

* - ¥ * i
inrormation required. Questions 10, 11, 1lla and 11b attempt
to elicit the means by which the respondents‘discovered various

aspects of the positions they now occupy. Items 2la-g attempt .

to gauge the various perceptlons of the respondents with regard

to authorlty and control within the organlzatlonm<

e. Pereelved Autonqu

K

This Varlable contalns many of the theoretlcal implications

(

of organlvatlonal soc1a11~at10n. According to Engel (197Q),
"much of the literature on organizations.sﬂafes an antibureau-
cratic orlentatlon. Because'such factors as innovative beée-:
havior, upward and lateral communlcatlou, and individual respon-’

. ~N . 9 ~ .
sibility are not stron01y ev1denced in a bureaucratic structure, :

it*is portrayed ‘as nonviable for many types of organizations.

The reduced range of activities or discretions permitted with-

in bureaucracies -is asgumed to bring about lowered influence.

)‘ .

and autonomy for.those associated with them [Engel, 1970, p. 12]."

Because of. the frequent conflicts between professional and

. =
-

organizational norms, professionals may often perceive a lack
of autonomy. The strictness of the authority structure is, of
courseé, a variable that hay impact upon autonomy. Blau and

Scott (1962)\reinfofcc the«noiion that professionals may undergo

o

i.
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a loss of autonomy in a bureaucracy. Autonomy is frequently -
built into the concept'of professionalism. .Greenwood- (1966)

utilizes the terms systematic bod} of theory, authority, com-

munitv sanctfion,\ethical cohes,'and a culture in his discus-
AW .
sion of theggttributes of a profession. <The term "authority"

appears to be salient in consideration of percelved autonomy.

In operational terms, various auestions were utilized to elicit

-

from the respondents the degree of autonomy they.perceived

themselves having within the organization.

£ - %

. e . L. A .
Varving degrees of organizational rigidity often determine

-

the flexibility of job descriptions. Even where job descriptions
appear precise and immutable, the inforfial o}ganizational struc- °

ture may diiute job functions. Oftentimes jdb descriptions

are more an admlnlstraflve, budgetary functlon than a functional

— = &

~one in actually dete;mlning wh;ch activitiés a p%;son m1g§t per~,’
form. Tﬂe opén-endedness of éommunication lines may also serve

as an 1nd1cat1ox of ‘he degree of autonomy a peféon'may have.

Does information: that flows uphill receive any con51derat;on7
Also, the question of supervision must be con51dered Various
studies have looked at the degree and nature of super!p51on.

Scott (1965) examined superv%51on in a heteronomous profe551on5
al organization and found that workers Exposeq to professiqnél
training centers tended to hold higher standards for super-

visors--and hence were more critical of their supervisors--than

workers who had not had such exposure. In social work, of
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_(step 4) to graduate social worker (step 5). Supervision has

-both administrative and educational functions. The investiga-

— : - \ r's ’ £

course, supervision plays a majo¥ role. In developlng a typol-
ogy for social work manpower, the\§atlona1 Association of
Social Worker's Standards for Socia}xService Manpower 1lists

\
. s . , . \ . - .
supervision as an important variable in going from social worker .

»
L 4

_tors thus attempted to elicit from the fespondents comments

pertéining to th\‘degree of autonomy which they percelved they

- .

"had on the job. The variability of their responses have been:

" considered in relation to tHe dependent variables--the various

student s educational capabllvtlée to.the.entire social

school social worker, relationships with other school persomnnel

differences in tasks and techniques that the social workers

-

have enployed. ¥

£. School Compatibility

Historically, social work entered the schgol system in
" . - % ’I

the early 1900's. In the tide of Menvironmental orientation

Vs

~ . + . . e . :
that shortly thereafter was gaining ground, social workers -
%

in the school systems realized the need to relate the
‘environment, School social workers were,orlglnally
known as visiting teachers, consequently, settlenents
and civic organlzatlons rather than soc1al caseworkers

developed the earliest forms of school social work (Lubove,

1960). Even 1n7the early development of a typology for the

w——

N
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\ required deiingation.A According to Lubove (1960), "in theory,
the visiting teacher dealt with those for whém neither the atten~

dance officer, school nurse, nor classroom teacher was eqﬁipped,
Tﬁe teacher or principal’referred children vwhose educational
experience was obstructed by deficient scholarship,_demoraiizing
home cbnditions; misconduct, physical defect, and similar T
handicaps (Lubove, 1960, p. 39)." Sch601;§ocia1 workers

\\ ? \\hhve traditionally been peripatetic, Seingaﬁobile and

o ‘frequentlx interacting with many differehf-schqols. Thus,

_f/,‘ : it is important to consider how they. perceive others' reacfigHE

-~

N to them, as well as how they fit into the school setting struc-

’ turally, in this instance, in regard to office use, ﬁri?dﬁ?f”’

Fd

types of colleagues sharing the same office, and so on.
v -
This variable .may be broken down into two areas: a

struftural?compoﬁeﬁf and;g pggfeptual one. There are a seriesi‘//

/7 of questions which attempt. to determine whether or not the

{ . *
school sccial worker has adequaté physical facilities to help

support the ‘services extended to students. The questions re-
volve around whether the worker has an office, whether it is
shared with others, who his office mates are, and whether shar- -

ing is a problem. Different strategies and techniques might

be utilized by a worker in aa instance where there is privacy,

¢
rd

as compared to those employed in circumstancés where an office
is shared with others. Students may feel embarrassed to dis-

cuss different prcblems in the presence of others; hence, not

L]
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+

only confidentiality but the goal of making the cllent feel ' &

.
~

comfortable and open might be -compromised.
The second component of ‘this Varlable is the perceptual

aspect of school compatlblllty, the- means by which the worker

#

perceives whether co-workers think favorably of his job), whether-

they think it is important, and what they know about the job,

.

With collegiate relationships and interdisciplinary approaches

to problem solving so ensconced in organlzatlonal operations

-

today, 1t is important to 1nvest1gate individuadls" perceptlons

of hoyw oohers view them and their roles. Symbolic 1nteract10n,
theoretlcally, pr0V1des a viable framehork for 1nvest1gat1ng
this phenomena. Identity is formed and stays/in the process

of formation through an ;nd1V1dua1's perception of bow others
see him (Mead 1937 Cooley, 1922) Role-theory fits well into'
‘ the symbollc 1nteract10na1 frameworx and operationalizes many
of the concepts very ne}l. Carrlgaq (1973) 1nvestigated the
oercepfions of health professionals in relation to social-
workers! job activities in a hospital setting. She concluded

R .

that high consensus between professional groups existed

)

on theiextent to which social workers should be perform~

ing indirect p}o%essional services  in the hospital in
. neletion to the performance of others, and that methods of
increasing professional inperaction during the professional

socialization period needed to be deﬁeloped in order for the

soc1a1 work profe551on to achieve its fullest express;on ‘in |

~effective patlent care, SR
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g. Work Load ;‘ _ el
Mizocki (1970) has pointed -out that a shift in direction
for §chool sociai work was facilitated in the 1960's by ‘the
rapidly growing number of students and the rise in social
broblems. Specifically, the;schOOIS*faced a demand from the

community for educational innovation which would reflect the

’»

-

complei gharacter of the community and meet the educationai
heeds of the different economic, social, and éulta}al groups
in a given school area. Lundberg (1964) pointed out that
schooliéocial workers in the 1960's tried to reévaluate their
particular function in the schools and its applicability to
the needs of the school setting. He stated that evidence for

i

such a reewvaluation is reflected in transitions such as:
~ ‘ R

. - B
1) school social workers attempting to evaluate the -

appropriate balance betweee,professional time de-
voted to direct services Vefsus time devoted to
consultative service with other school staff;

2) schégl.éocial workers focusing more atteﬁtion on
group work as a ‘school social work method; :

3) school social workers attempting to focus on-effec-

tive organizational relationships with other pupil

personnel services;

4

4) school social workers' growing increasingly aware of
‘ <

the need for all youth to develop social and economic -

‘ competencies, g
145

. .
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£

In 1964, a final report of the Departmental Task Force on
Social Work Education and Manpower was published. In this
.report, the following prediction was made: "Enrollment in

public schools by 1970 will approach 45 million. On the basis

L

of one school social worker to each 2,000 school populatLon

by 1970 there will be need of more than 20,000 social workers.

At the present tinme, there are less than 3,000 social workers

' q;tached to public schools, leaving a gap of at least 17,000

[Departmental Task Force on Social Work Education and Manpower,

1964, p. 79]." .
The accuracy of thlsapredlctlon is reflected 1n “1zockzﬁ

'(1970) study, where he found that school soc1a1 workers employed

”1n public schools of the Metropolitan Washington area were

‘iss?gned to serve fr%g;three to Q%n different schools. The ratio
of students to school social workers’ average to approximately
3,500 students per school social worker. It was pointed out,
however, that the administrators and school social workers
participating in this study revealed that their school systems
also employed allied and ;re;professional personnel to ease the
" ratio. }

With the increasing volume of problems involving sociai
acting-out behavior within school settings, it is likely that. .
school social workers feel frustrated when they carry‘su;h

heavy caseloads and serve a number of schools.

\\
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4. General Discussion of the Dependent Variables

a. Social Work Strategies and Techniques . .

The basic intent of these dependent variables is to deter-

mine geﬁeral as well as specific strategies used by Black school

social workers with their students. Included were attempts to

determine, for example, whether the worker used a supportive p

4

framework for working with students or whether community re-

sources were considered important in coming to grips with the™

student's problem(s). Modality utilization is alsd considered

important; with what péople or groups of people, for instance

does the worker prefér to work, and with whom does he/she actu- .

- - - ) 2 3 » .,

ally work in intervening with the Black student in a school
) . . . he /-’

setting?

The following is a partial 1list of the questions used to

MEa§ure.major erendent variabfes:xhat’delineate strategies 3

used by Black school social,workefsx g -

. 1) #25: In the performance of your job, have you fo;ﬁd 6
any techniques or strategies which have proved par- . "
ticularly helpful in working with Black’students?

2) #25a: Would you plea:e tell me which ones?

3) #26: How do you identify afBlack student who has a |
poor self-concept? - . K

’ﬂT*“#Zéa: And how do you work with a Black student who . -

.
-

A
has a poor self-concept?
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5) #29: In solving the problems of children, which.one,

of the following groupg of people would you prefer .

7

as a target for intervention?

. ’ o @«
6) #31(iii): Taking into consideration the size of your

caseload; the number of*schools a§§igned.to you, and

© . [

the other work-related tasks you have to perform,
please rank the 1list of working activities on this

card in order of the one you spend the most time doing
-~

1] 4

-

to the one you spend the least time -doing.

. b. Formulation of Cateéories for 25a and 26a

3

To help measure relative relevarcy of techniques and stra-

»

tegies within categories, major aspecté of Hollis' (1964)

psychosocial framework have been utilized in combination with
p J

various mbre;gener;c\§uide1iﬁes from Bartlett's (1970) The

L

T ) . . e e
Common Base of Social Work Practice. Hollls'ﬂ%1a551f1cat10n

of treatment intervention strategies- follows:

-~

- 1) Sustaining proceduf%s,fincluding various forms

of relationship-oriented procedures, affirhiﬁg
confidence in the client's abilities, use of ‘
e « ; -

various forms of identification, building on

« [

. clients' positives, reassurance. .

. 2) Procedures of direct influence, including sugges-

tioﬁ and -advice, direct intervention on behalf of

the client, provision of strong opinion about a

+ »
1 ~ -

<
x
«

143
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. course of action for the client, use of should

as opposed to can or may in regard to clients.
&S5 -

3)- Catharsis or ventilation, emphasis on the worker

attemptlng to encourage the C*Jent'to pour out

¢ . feelings in*the interview, as Well as emotionally-

charged memories. : ) -

4) Re lectlve considerationr of the current person-

.situatioh configuration. \
.

5) Encouragement of the client to think about ithe

. dynamics of his response patterns oOr tendengies.
: 4

~ -,

6) Includes procedures for encouraging the clignt

to think about the development of ‘his response

.

tendencies or patterns.

Bartlett (1970) listed various techniques'as part of social

»

work method, including supporfr*clarification, interpretation,
° ’ - 1] . ]

development of insight, use of activities and projects, pro-

vision of positive experiences, stimulation of group %pteractibn,

utlllzatlon of available social resources, effcctlng change in

immediate environmental forces operatlng upon the 1nd1v1dua1

- ot .

Y groups. - ) ‘. :

/

(o)

- ¥ «

Based on the two frameworks mentioned and discussed briefl?'

[
7

above (Hollis, 1964; Bartlett, 1970), along with the variety of

~ Tesponses tanticipated’ from respondents;'fairly broad categories

- 1}

s have been developed to encompass broad as .well as narrow re-
S ' ,
sponses and to group differing orientations of the various

’

school social workers. - . ' .




~¢. Final Isst of Catecory Sets for Questlons 25, 25a,’
' 26 _and "26a

-

Following are the names and definitions' (constitutive and-

operational) of the category sets and categories described to

"this point.

(1) Questions 25a and 26a: ‘ . T

Life-Space Exploration and Inquiry. The worker attempts

- to elicit material about 'the client's past and present exper-
A L
iences, including Variogf demooraphlc materlal be11efs, and
feelings. Examples in this cateoory would be responses that

indicated that the worker was trying to learn about the stuf

~ -

dent's relatioﬁships;:attempting to'determine his/her interests,
’ 4 ° S * - ! -
exploring possible causes 6f any conditions of the client. N

M *

Any reference to the taklnc of a soc1a1 history taking, or \ S

>

i Xflndlng out about the student from hlS parents, would be rel-

evant in this category. . - ‘ oL

Personallty Suppecrt. Strategies presented here would be

Al ~

"those‘empldyed with the intention of making the client comfort- ,

”

able, reduc1n0 anx1et1es and tens;ons, and he1p1ng the client

Pl

feel good about h1mse1f " Included here wouid be tgg worker s

b o -t -

strategles for ‘emphasizing the reinforcing positives and

strengths of the c11ent,,encourag1ng self- expre551on, he1p1n0 _'l

L]

to develop self esteem, prov1d1ng overall encouragement and

praise, provldlng identification with other§ (Blacks in gen~

4 -

) T 10y,




W

ing self-examination, and helping the client in understanding Qﬁ

[ - -~ - . ]

eral, the worker, etc.), establishing rapport, trust, and accep-
v L
tance, and ego-bolstering.

-

b4

»

Self-Awareness and Self-Insight Orientation. In this cat-

egory’, the worker, through various skills, including clarifica-~-
rion, interpretation, confrontation, description, rand explanation,
attempts to make the client aware of, and understand, his/heft own

beﬁavipr. 4portant(concepQS subsumed here would be helping the

client to recognize and realize possible reasons for his behavior,
describing behavior and its meaning, awareness raising, helping

the client gain .ipsight into his talents and abilities, encourag-.

.

L L4

values.

Provision of Positive Experiences Thréugh Tasks and Activi-

ties. This category would have the worker actively secking and

- P23 ~

. finding activities and tasks for the client that would ultimately

*

be valuable in helping the;client develop in a positive direction.-

" The worker should éctively endorse the activity and direct the

client to it.* Included in 'this category would be such things ’ |
as the worker's .encouraging, placing, and’directing the client )

o ,. e . T
into participating in sports, music writing, reading newspapers v

and magazinég, grooming,.etc. Also included here would be the

» >

. 4 -
utilization of behaviqral modification technigues. This category

would provide more,of an action orientatdicn than the preVious ones.

L

Use of Community Resources. This category relates to worker

>

activities outside of direct intervention with the student, S

- , e, e
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‘nition of ethnic identification, the investigators attempted to

“American clubs, mention of identification with Black cultural

(2) Question 26 (Indi&ants'of'goor Self-Concept, Descriptive

" e . -y
- * *

¥

family school peers, o¥ -teacher. It has implications for more

intervention through communicy resources and 1nst1tutions out-

&

51de the school, such as making certain the client has adequate

Clothing, econcmic benefits, use of such activatiés as Big .

‘Brothers, AfroJAmericqn‘Club, and various neighborhood organiza-

tions. * . ’ A T Teos

N

Use of Ethnic Identification. This category investigates

g

whether or not the worKer use$ ethnic identification in discus- -

sing stratégies and techniques. "In developing a working defi-
' - ' .

- -

subsume a broad range of referencés to race and ethnicity. )
) . e

Examples of ethnic and rac1a1 referents were allusions to
racial pride, discu5510n of Black history, mention of Afro-

. . ]
and political leaders.

Consultants were used as.judges to determine face vaTlidity
and inter-rater reliability of categories f?r depepdent Variablés
25a gnd226a. Both validity and reliability were considered ac-
ceptable, ESee section on rélipbility'and Validityaof stiatégy’

.

categories 25a, 26, and 26a.)

Negative Responses Toward'Self)ﬂ AIncluded in this category

s : . . - L&
are indicants that represent more of an internalized affective

’
P “
* “ . H . '
‘ v
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’ N
- . : R
.
¢ -

frame of referencé, where actions vis-a-vis others may not al-

* L

ways be directly inferred. Included in this category would be
[ 4

. . . x K R . . B
such descriptors, as 1nsecurilty, motlvatlo?, projection, anger,

anxiety, depression, etc. : )
. a :

e ' ..Negative Responses Toward Others. Included in this cate-
gory are descriptors that imply more of an action orientation
‘in relation to others in “the environment. Relatioriships with L
others ate mote directly seen. Examples would be aggrqssivé; .

ness, destructiveness, complaints about pafents, acting out,

total compliance, etc. *

R Mention of Racial Identification. Criteria for inclusion’

(%

. . * N

in this category would be any mention of race in regard to self-

concept indicants.

General Behavior Descriptors. There are various respognses

that merely indicate that it is the behavior of the ‘student,

-

~ .

as to what particular behaviors indicate poor self-concept.
Those general descriptors are placed within this category.

. Quality of Educational*Performance and Attendance. Var:

per se, that indicates poof self-concept. No detail is provided l )
|
|

. : o - é
jous workers allude to" educational performance as being a way of .
. ¢
* identifying poor self-concept. Comments such as 'getting poor i

’a . : ”
rades,"\ "missing school too much," provide some evidence that
8 g pro

%

the worker thinks that these are significant ways of determining

s »

whether a student has a poor -self-concept.

-

'
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Quality of Personal Appearance. Instances where the worker-
. £
. . y \
mentions various aspects of appearance, for example, dress, pos-

e - -
ture, general grooming, would be important in this c?tégory.

The investioators analyzed the 178 responses and iallied
the frequency w1th which each of the above 6 categorles appeared

using the findings to get an overall perspective as to what

things Black school social workers looked for.in evaluating poor
A .

self-concepts in Black students.

(3) Questions 29 and 31(iii) "4

Question 29: 1In solving the problems of'xhildren, which

one of the following groups of people would you'prefer as tar- .

(S ] .

gét for intervention?

. ThlS item is not open-ended and the responses arey as fol-

'lows . o I

1) Parents

- N

2) Student’s ' .
3) Teachers- . . . ~
, 4) Students' Peers ) . .

?
The respondent would simply select one of the. above.chojces.

‘e

Question 31(iii): Taking into consideration the size of

your caseload, the number of .schools you are assigned, and the

other work-related tasks you have to perférm, please rank the

1ist of working, act1v1t1es on this card in order of the one éou

z

spend most t1mepd01ng to the one you spend the least time doing.

.
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1) Work with children ) ~
2) VWork with teachers

3) Work with school activities

4) Work with families
5) Work with community organizations

Looking at Questions 29 and-31(iii) together, one can see:
that one (#29) aims at evincing preference while the other one,

S »

attempts to elicit comments on the naturg of_ the actual inter-

vention. It is possible then to dévelop some sort of congruency

measure between ideal targets and.redl targets of intervention.,

2 .
- * . *

5. Procedures Followed in Developing Face Validit;\ﬁnd Intei-
Tater Reliability for Strategy Categories (Questions 25a,
206, and 26a). .

>

Since most of the categories of strategies used in the

. study were derived by content analysis of open-ended questions), °

it was necessary'to develop adequate validity and reliaQility
measures. |

Based uponlthe total nuﬁber of responses for each question
(applo\lmately 150 as an average), it was decided to sample

approx1mate1y one-third of the total number. Through a process

of probability-type, systematic random sampling, every nth (3rd)

.questionnaire was chosen. In instances where the answer was

left blank or where the question was not answered, the next
consecutive questionnaire was utilized. Where the numbers of

cdses utilized as samples vary, it is because the total N for

that quedtionnaire also varies. - s
: p ,
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Packages of the sampled;quéétionnaires were compiled by the

;; investigators, along'with a bodkiet, explaining and descfibing’

. ‘the various categories developed for .the strategiesf

- Y

Three social work consultants were called into the study

to judge validity.and reliability of the categories. Two of

) the three had consideralle practice and teaching experience and

wvere doctoral candidates in social work. The third was a prac-

. titioner with considerable experience,

~

The three-consultants were presented an introduction to the

* study and were told what was expected of them. They were to look

.at the categories developed in relation to the specific questions,

respond to them in terms of whether they were theoretically rel-

W

evant, ciear, exhaustive, relevant to the data at hand and to

themselves, and independently cbde the samble ofzquestionha;res

selected, in order to determine whether suitable inter-rater

reliability existed. - - , i ‘

Examples were discussed and it was assumed that the three

i , (,‘

- judges had sufficiently discussed thecase_to begin coding on

E]

an equal footing with each other and that their frames of

.reference were similar. Since the’ responses to the questions

, were in the handwriting of various interviewers from the data
" hd 2

- ‘collecting stages, there were occasions where certain words

’ . ’ -

"and phrases were unclear, although such incidences were minimal.

o~ y

x
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The judges were asked to communicate with each other when such

occasions ar :se‘and to come to a common decision about the
words or phrases. Aside from such instances, the judge§ were
- v

told that their cod1ng should be 1ndependent and that thcrﬂ
. %
hould be no communication among them as to whlch categories -

» - l - - - -
fi ted which responses. Frequent monitoring by .the investigators

foun that the coders were following instructions very ﬁell.

Instructions, other ‘than those appearing in the booklet
, .
Te provided prior to the start of coding. Those in-

vere essentially technical ones in regard to coding‘

itself, W
etructioqs>
procedures.

Discussion\ of the categories was held before and after the

L‘eodlng sessions. The Judoes all unanimously agreed as to the

face valldlty of anl- categorles utilized--intervention strate-
’gles, ethn1c identification for 25a and 26a, and also the means
of 1dent1f1cat10n of self-concept and the indicants of self-
»eoncept. Upon relating the categories to the data, they had
various additional comments, including various recpmmendatlons

-~

for poesible changes, some of which were later implemented by the
, investigators, .
In regard to inter-rater feliability,'ﬁercentage of agree-

ment was utilized as the measurement, The data found in the

- S categoraes was nominal data, and thus did not lend itself to

interval-level Pearson-r or factorial analysis of variance de-
H

sign used for inter-rater reliability. The résults of the-

inter-rater reliability are as follows ,

o
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#26 - Means of idenfificgtion of poor selLf-concept
3 of 3 judges in complete agreement 33 61%
2 of 3 judges in complete -agreement 20 , 97%
0 of 3 judges in complete agreement _ 1 2%
N/A - did not answér the question 4
= - 56

#25a - Strategies used with Black students generally

3 of 3 judges in complete agreement 23 51%
" 2 of 3 judges in complete agreement 17 29% )
0 of 3 judges in complefe agreement 'LS 11%- .
_N/A -~ did not answer the question ‘ .1“
| N = 45

#26a - Strategies used with Black students. with
poor self-concepts

y 3 of 3 judges in complete agreemenf 24 40%

f 2 of 3-judges in complete agreement ' 25 824

; 0 of 3 judges in complete ag}eement 11 18%
N =6

k)
. ——

From the eVidence presented for Question 26, three
judges concurred 61% of the time with two concurring 97%'of;

‘the time., In categories for Question 25a, the judges were in

14

_comﬁlete agreement 51% of the time and reached a majority of

-

agreement 89% of the time. In Question 26a, judges reached

unanimous agreement 40% of the time, and majority ‘agreement

-

. 82% of the time.,.
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h -~

b rs

The term '"complete agreement'" or '"unanimous agreement"
indicates that every coding was identical. Because judges were
able to code more than one category, there were frequently two,

thré?, or four categories coded. Complete agreement would

\\ require that each jnge coded all theXcategories identically.

\
%

4

D. DATA ANALYSIS PLAN e

1. Introduction .

JThg nature of the data in the study prompted the investi- '

gators to, use two approaches for evaluation. The descriptive

approach attempts to describe the entire study sample through

frequencies and.percentageés, in regard to the various items.

Thus, an overview of the study. sample would indicate ages, exper-
ience, previous occupations, strategies.,of intervention used,

size of caseload, etc. The data is often widespread since the

P

investigators gttempted to elicit as much information as possi-

<

ble. The second approach is analytical. Bivariate analysis is

utilized.

’

o'

2. Index Development .
| The investigators attemptéd, where feasible, to develop an
'in&ex for eaéh of the’independent‘variables; the index would

then be used to express, succinctly, the measure of tﬁe variable

being discussed. In most cases, one index was used to represent

151‘) 4 ;"“

Even one response that was not identical among the judges con- -

-

4




the independent variable. Exceptions are professional oriénta-
.tion, where sépa;ate professidnal participation and professional
education indexes dre used, and social worker‘meghod orienta-
.tion, where psychodynamic-mindedness and social environment-
mindedness are utilized as separate indexe;i wyrk load and
school compatibility are not analyzed through indexes but .

rather through individual items.

‘a. (List of Ttems Composing the Indexes

The following paragraphs_liSt‘the independent ya;iables,
the various items that'were compiled as part of théir ip&éxes,
and the basis for dichotomization of each item. o~

Professional Participation (4 items):

® Have you attended two or Tmore professional conferences
in the past year? (yes or no)-
‘“ ® Are you a member of two or more professional organiza-

"tions? (yes or no)

-

. How many in-service training sessions did you attend

in the past year? (5 %x more) S .
° How many journal articles have you read in the past
‘

four months? (7 or more)

*

Education_ (4 items):

. What,was your undergraduate major? (social science

or non-social science)

) Do you have a Master's degree? (yes or no),

- 169
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- ° In what discigline is that‘degree? (MSW or non-MSK)
. Have you done any graduate work beyond the Master's
degree? (yes or no)

Career Commitment (4 items):

~

’

° Some jobs are more interesting than others. If you
had a chance to do some othet kind of work for the same pay, ~
somewhere eISe, would you stay with this job? (yes or no)

e Are you.a social worker by training? (yes or no) |

e Do you plan to continue work as a (your present pdsi-'

tion)? (yes or no) .

- - ‘
]

" - o What discipline 1is the Master's degree?  (MSW or noniMSWj

Psychodynamic;mindedness.(6 itemé)E ) s QJ

° The highest goal of social casework is to free the:
client from inner conflict. ~ (varying degrees of agreement)i
° Effective help to any client depends. on understand%ng of

s 7 |

unconscious motivations. (varying degrees of agreement)

1
’

o The reason that delinquency and family breakdown aﬁe

getting worsefis that ,the known treatment methods hawve never

really been given agthance on a large scale. (varying degrees

L4

of agreement)

T e
!.-N ————

e The prime goal of social work service "to, the unwed

I

mother is the discovery of, and resolution to, those persona?- /

— ity dynamics which led her to become pregnant. (varying deg%eeg

~. s

of agrecement) A

i
|
¢ The large social problems of today can best be unde%— J
q L

161 [/f
P
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stood when they are analyzed in terms of individual behavior
dymamics. (varying degrees of agreement)

e Social workers can change society only thrcegh the .
medium of the feelings of the individuals and groupé.who are-
social work clients, _(Varying'degrees of agreement)

Social Environment-mindedness (5 items):
. - L3

[y

° Social wory has more interest and goals in-common with
the public health field than with psychiatry.‘ (varyingidegreeg
of agreement) o

' .Case-by-case treatment can ﬁever.make inroade on seci-A
‘ety's ba?ﬁcfproblems: (varying degrees,of agreement) ’

° Some workers should 'spend more time helping communities .
accept the mentally 111 rather than worklno with patients to
help them to adJust (varying degrees of agreement)

e Social workers should be more concerned with the impact
of the enVironment on cligits and less concerneﬂ with personali-

3

ty dynamics. (varying degrees of agreement) - )

. e “The opportunity structure in.which people find them-
selves is the central condition determining their behavior.
(varying degrees of agreement)

Perceived Autonomy (4,item§);

[

[ To what extent have you been able to carve your area of
respon51b111ty in’ this job? - (Varylng degrees of agreement)
.0 To what extent have you.been able to make major_ changes

in your work activities? (féryihg degrees of agreement)
.- . . ) . .

% %y
.




ing your job,

degrees of agreement)

-
-

When you and your calleagues make suggestions regard-

how often are they generally accepnted? .(varying

-
- . N . . -
2 . . '

Id

In general, how often are you and your colleagues

°
encouraged to make syggestlons about your Jop7 (varying
‘ degree’s - of agreement) . s -, .

st

Organizational Socialization (10 items)

¥

you first came into this job?

Nl

How well did you know what was expected of ycu when .

(varying degrees of agreement)

Have there been any important changes in the policies

7

.

N

: and activitie$ of your job since.you first started working in

\

L

(yes or no)f

L]

your present job?

(yes or no)_
‘ In general, how much }ﬁflueﬁce do you think  the tollow-

-~ * L]

- Were job changes (if they occurred) for the better9

-

v

ing groups or persons actually have in determining the policies

and actions of your job?

(varying degrees of influeﬁce3

RS TN ot

school board

- ‘ »
. . k]
. » ot «
e . school superintendent ' -
(] director of pupil personnel services. ° g
° your immediate supervisor : B
. - i v
o S, -
° principal ¢ , ’
° assistant principal . ’
’
e - you and your colleagues ST .

The variables "Work Load'". and '"'School ‘Compatibility" did
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.
» . .
T

“have compiled indexes and were examined through separate items

.only.

«
s x M ’

b. Guttman and Additive Scaling , s

The investigators had difficulty in getting a high enough. ;
Coefficient of Scalability to enable the use of the‘Uutfman. g

i
Scaiing Techniques, as was originally intended. Addltlonally, S

the Coeff1c1enL of Reproduc1b111ty, which Green 1nd1cates ) ‘.

£

shouldibe at least 0.90, was also nét suff1c1ent to warrant
et ‘ -1en]

s

»

“use of the'Guttmgn Techniques (Green; 1954).
The investigators utilired statistical consultant services

in order to develop an appropriate index for the Variaeles,

_ since Guttman Scaling was not feasible. It was adrised and'

later determined.that an additive index would be utilized,

N
¥

* which essentially sought to dichotomize the various items, as-

sran oifes’ and zeroes“to the dlchotomles, simply add them for

<

each 1nd1v1dua1 and compute summary scores for the group.

&

Thé number one was assigned to the presence of a particular

133

quality and the number zero to the abecerice of a partlcular

quality. ¢

-~

‘c.' Rationale fer Dichotomiee

Rationale for developing the dichtom?es consisted of two
parts: (1) natural dichotomies and (2) artificiél dichotomies.

The flrst instance was that of a natural dlchotomy In .

thlS case the presence or absence of a specrfled trait or

s

accomplishment was "examined. «Respondents having an .MSW, too

164" | L




: . large a caseload, an office ard shating it, all of whi¢h could

be answered by a yes or no, were considered a natural dichotomy.

’

The second instance was that of an artificial dichotomy.

-~
. o

* In'these cases, the investigators had to make-the decision as

‘. .

to.where the dividing* pOint should be. Theoretical considera-

tions were paramount ("Have you attended two or more profess10n- -
al ‘conferences in the past year?" "Are you a member of two or
? ~ . » R . ’
more professional organizations?" 'How many journal articles
e B .

.

have you read in the past four months?")

»
-

. ‘Accordingly, items subsumed under, the indepehdent variables

: ? S . © 3 . .
. wvere considered in, light-of theoretical and scaling considera-

. - , A =) .
\J. tions. Did each item contribute to the development of a reason-

S S .
able measure of the larger vaxiable? -Was each item capable of

=
- -

) ) beino dichotomized and‘ultimately added? .The investigators e

&

‘ Found that not all items were additive and canable of- being ' »

"scaled. Validation was accomplished through face and contént

% . P3 £ :

validity by the investigators. In various ins;ances, “‘where

L
B . P

. varranted an item was used“to compose more .than one index. .

v

‘ -
- .

Since certain of the indenendent variables were very much re- T

o b * .

lated, such a move was efficacious. Each of the. index items

-

were aSSigned numbers and ‘added, forming an index Wlth a number

o

used to represent the variable, with the important qualification

~

~ that- not al} items used ip the instrument were included. The

S statistical consultant recommended treating the ultimate index

*

. * as an-interval-level measure. The investigators, however,

~

3 ’ . .
.
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s "

thought that since the original items were dichgtomized the

-

ultimate index could be considered no more than a nominal

level of ﬁeasqrement. ]
. kol S

As‘an examplg to illustrate index formation, consider
career commitment and two items subsumed by it. One item
attempted to determine whether the réspondent would stay in
his present position if he were givén equal’ pay and occasion to
move into any other position. ﬁRespahﬁents replied eitherlhyes”
or "mo". Theoretically, such an item was responsive to the:
amount of commitment a person had to his current bo;ition/area
of interest. Tbe use of a yes-no responsé'proéided an excellent
entry into dichot?mizing and adding the score as part of an .
additive index. A ée;ond question agked oﬁ respondents was what
influenced the respondent to enter his pfesent positon. The

responses available included eight different choices plus an

option to denote an other category. (See questionnaire in

Appendix C, Item #33). Although the question was,interg;}ing
andrinformative, the investigators had a difficult time placing
the item within the index. There appeared to be little in the
way of scaling to place the responses into additive form.
Thecretically, the investigators were unable to placé the item
. P :

within the framework of a decCision or perception that indicated
a commitment to a career, a}though the question had "heuristic
qualities insofar as discussion and evalugting,career develop-

»

ment were concerned.

166

K




157

d. Index Re¥iability >~
7/

The coefficient alpha was utilized to determine the homo-

oeneltv and reliability of each of the indices developed for

the independent variables. Traditionally, the Spearman-Brown
formula has been used to determine internal consistency or
split-half reliability. According to Cronbach (1951), "the
conventional sglit-half approach has been repeatedly criticized.
One line of criticism has been that split-half coefficients do
not give the same information as the correlation between two
alterndte forms given at difgd%ent times [Cronbach, 1951, p.
298]." Cronbach (1951) stated that . .this difference, however,

is purely semantic. He also implied that the criticism indi-

cating that the split-half approa ives ‘different coefficients’

depending upon which items ére gfouppd when the test is split

» ’ .
into parts was valid. Coefficient alphia serves to determine -

the mean of all potential split-half coefficients within a test.

There is a considerable reduction in bias. The Kuder-Richardson
(20) formula frequently used in determining inter-item homogene-
ity is simply one aspect of coefficient alpha.

J >
The following results were determined insofar as reliabil-

‘ity of the independent variable indices with coefficient alpha:

-

1. 1. Profe551ona; Orientation
.

a. Profe551onal Pa1t1c1pat10n 0.273 R

- &

b, Educafion 0.661

2, Career Commitment 0.592:

167 ' P
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3. éocial Worker Method Orientation (SWMO) 02553
a. Psychédynamié-mindedpess (not computed) o
b.- Social Environment-mindedness (not comphted)

4. Perceived Autonomy 0.418 '

5. Organizational Socialization 0.375

. The items iﬂiour study were answered through open-ended,
closed-ended, and scaled questions. Different levelg of mea-

.

sureménts resulted, with the predominance being of the non-

13 . .
parametric type. Dichotomization frequently required breaking

down interval‘level data to nominal level data. ’

12 * [

[

3. Levels of Measurement .and Indexes of the
Independent and Dependent Variables

Following, is a list of the independent variables from
which an iﬁdex was develépé& and.the level of measurement to
be used for statistical analyéis with that index; also to be
included are the number of items wifhi@ the index. .
1. Professional Orieﬂtation . ‘
i Tra., Qrofessional Partiéipation, 4 items,
nominal- level. ) K

b. Professional education, 4 items, nominal

=a§3 level.
ar ' 2. Career Commitment, 4 items, nominél_level. .
' * 3. Social Worker Client Orieqca§ion. )
a. Psychsdynamic-mindedness, 6 items, 4

A}

nominal lcvel.




b. Social Environment-mindedness, 5 items,.
"nominal level.

. 4. Perceived Autonomy, 4 items, nominal level.

Ut
.

Organizational Socialization - 10 items,

nominal level.
M -3

Dependent variables include strategies and techniques
(Questions 25, 25a, 26, 26a, 29, 31iii) and tasks (Question 24).
Strategies and techniques will be treated as separate items and

as nominal level of .measurement. Social work -tasks will form
1
nominal level.
T vy - i
4. * Dichotomization of Indexes

' ‘ : i .

 a., Independent-Variables

For the purpose-of analyzing the independent variables,
both separately.and with the depéndent variables, the investi-

gators reduced the in#xes further by dichotomization.

The following table provided a description of the criteria
used to develop indexes for the.independent variables as well
., . ?

as for" the specific items for which no index was developed.

£

Range '
of Items Low/No High/Yes
Professiomal Participétion 0-4 ' .0-2 3-4 .
Education ' 0-4. 0-2 3-4 o
%erceived Autonomy ' 0-4 ' 0-2 3-4
Career Commitment 0-4, 0-2 . 34,
(cént}nued) ’ N . ,
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Organizational Socialization

Psychodynamic-mindedness -
Social Environnient-mindedness

.Work Load Items:

- Number of Schools \

Size of Caseload

Average Size of Schools
W,§chool Compatibilty Items:
Office at School

Sharing an Office

Whether Sharing an Office
Interferes

students

. b. Deperdent Variables (Tasks)

Range v

-of Items  Low/No High/Yes
0-10 0-5 6-10
0-6 0-3  4-6
0-5 0-2 3-5
0-200. 0-60  6C § above
0-201 0-60 61-201
0-5000 0-2000 Above 2000

/

No or Yes
No or Yes

No or Yes

Discussion of strategies and techniques insofar as catego-

rization and coding are concerned was presented earlier (see

Fe

Section 4). Use of certain tasks by school social workers was

the second major dependent variable investigated. The factor

analysis reduced the 57 items into 7 scales or factors, and

total scores by individuals for each of the factors were com-

piled. For example; a factor that contained 4 Ptems would

allow 4 maximum score of 24, since each item was scored along

a 6-point Likert scale. .A respondent could score from 0-24

179
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on that particulér scale. Each factor was then dichoutomized
at the midpoint to provide high and low categories for each
factor. For example, Factor II has a range of 0-84; 42 was
the midpoint and served as the cut-off point for high-low

scoring. The table below presents the factors and the cri-

teria used in dichotomization.

Items Range of Scores Low ﬁigh
Factor I -19 0-114 ’ 0-57 58-114
Factor II 14 0-84 0-42 43-84
Factor 111 _ _ 8 . " 0-48 " 0-24  25-48
Factor IV Ty 0-24 0-12  13-24
Factor V 2 - 0-12 0-6 7-12
Factor VI 3 0-18 " 0-9  10-18
Factor VII 3 0;18 0-9 110-18

"High" and '"low' or "yes" and "no'" on a particular independent
variable was then analyzed with the nominal levels}of’theage~

z

pendent variables, strategies, and tasks.

5. Statistical Approach

Percentages, means, and standard deviations were used in
analyzing independent variables,and dependgnt variables sepé—
rately. Chi-Square was used ;s a meagure of the significance
of the differeﬁce between independent and dependent Variables.

As the study was to be exploratory and one objective of the
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investigators was to formulate potential hypotheses, this

approach seemed appropriate. Using "career commitment" as an

example, the investigators attempted to establish: (1) what

{
degrees of ‘career commitment existed within the sample, and

1
¥

(2) whether degrees of career commitment were statistically

related to use of different strategies and tasks.

.

6. Factor Analysis ' _

Factor analysis was used on two occasions during thé'study.
The initial ﬁgé was to examine responses to the modified Taber-
Vattano (1970) instrument measuring sociai worker c&iéﬁf
orientation. A second ﬁse of factor analysis was in determin-

-

ing patterns in the clusters of items under school social work-

I3

er tasks.

7. Limitations

Certain limitations in regard to data'analysis were sa-
lient. Reliability coefficients (alpha) for the independent
variables were low, indicating weak reliability. The validity
of the independent variable indexes are unce}tain.‘ Their
formulations were based on a review of the litérature and face

validity found by the investigators. '>

.

k4
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APPENDIX B

DESCRIPTION OF FACTORS
- ASSOCIATED WITH SCHOOL SOCIAL WORK TASKS

»
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SCHOOL SOCIAL WORK TASKS
Factor 1
Casework Services to Child

Percent of Variance = 53,3

. S, ‘ ] Rotated
Task Description ' ; Factor . Scale
Loading

"Help the child identify the conflictys and behavior which .
- interferes with constructive interaction with others. .86 4,645

Help the child gain insight into his emotional problems. .84 4.402

14

\
Offer the ch11d opportunities to talk out conflicting
feelings and goals in order to establish priorities, .83 4.798

Communicate to the child the 1mprovement which can be

expected 1n'h1rscl£ and/of family. , .82 4,479
Help the child deve}op his personal, educaﬁ&onaligoals, )

or valuess e ¥ .82 4,788
Help the child understand his abilities, .82 4,701
Help the child develop new attitudes or modify old ones. .78 4.822
Help the child undcrstanu his relationships to important

adults in his life. - .76 4.530

’ v

Help the child control or express his feelings appro~
prlaLely. J Y 4,825

Interpret to the child reasons for his behavuor and hlS ‘
relationship to others., . .71 - 4,485

Interpret to the child the nature of his parents’
authority over him, .63 3.969

.

Work with an individual child in a casework relation- , .

ship, ’ .63 4,588
: ¢

Interpret to the child the nature of the school's

authority over him. . .60 4,018

Clarify the school s- social and academic expectations
and vegpulations with the zhild., ) « 57 4,390

*

3
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SCHOOL SOCIAL WORK TASKS
Factor 1 - o ,
(Continued) o x
) . - . Rotated
. Task Description Factor Scale
‘ - Loading ‘
— A S
Explain the ways in which a child's emotional or social ) | ¥
problems may affect his academic performance. .51 %.904
] . 3 .
Help the teacher discover the child's resources for f
. achieving success. ] .51 24.196
.49 [3.311

Work with groups of children, using the group process.

Distinguish between normal and problem behavior in a
child.

Discuss with the teacher the nature of her interactions

with the child.
i
c Utilize individual and/or group discussion to develop
individual understanding and the growth of a positive
self concept. )

Help the tcacher recognize possible differences in the
value of the child and teacher.

hsgesé'ﬁhe child's functioning in relation to his
neighborhood patterns and other cultural influences.

* Encourage children and families to ask for and make
« maximum use of community "supplementary” or 'enabling'

services.

llelp parents develop realistic perceptions of their
child's acadenmic potential and performance, his
limitations, and his future. .

Recognize specific social and “educational factors
which limit a pupil's progress. ’

”

d
. <

1

k4

48 0 | 4,940

47 4 ,4.315

44| 4.250-
. /
: N
431 44125
- §
i © .
36 | 4575
f

2%

-
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£ . © SCHOOL SOCIAL WORK TASKS . ¢

3 . ~

. . Factor 2
Information Gathering and Services to Parents

Percent of Variance = 15.5

. . - . “ Rotated
a Task Description Factor Scale A
Loading

- Obtain from parents information on the child's behavior
. at home and his,previous development and experiences. .71 4.682

Clarify w1th the parents the nature of the child's . .
problems. . .74 4.637

Obtain from parent<« information abou the family's - ook
functdoning. . W71 7 4,637

’

Help parents see how they contribute to their child's A :
problems (for example, through their own marital )

problems,,poor home conditions, or by their particular .67 4.369
~methods of 'child care). .

3 RO

. 3
L)
Help parent develop realistic perceptions ‘of their child's
academic potential and performance, his limitations, and
his future. ' . W95 4.262
Obtain information from other agencies that have had exper- )
ience with the child and/or his family. .50 &.347
, .
he L

Clarify with the parents the school's social and academic
expectations and regulations. > <49 4.397
Make sugécstions as to how the parents can imprve their .
relations with their child's teacher and with his school. | .48 4.606

Explain the ways in which a child's emotional or social
problems may affect his academic performance. . o45 4.904
f -

’ i
Distinguish between normal and problum behavior in a
child. ’ .43 4.940 -

Encourage children and familius to ask for and make
max1mUﬂ‘91e of community "supplementaxy'“or "enabling" 42 4,503
services. ) ’

) ; .
Tacilitate services and activitiaes that help to modify .
the parvents' attitudes, their undur‘randlng and acciptance | 42 4,183
of their children and rhc school, : o -

174 .
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SCHOOL SOCIAL WORK TASKS

-
Factor 2
. (Continued) .

167

. Rétated '’
Task Description ‘ Factor Scale
Loading
Recognize specific social and educational factors which ¢
) limit a pupil‘’s progress. s ‘ W41 5.136-
® Z . .
Assess the child's functioning in’relation to his neighbor-
hood patterns and other cultural influences. .40 4,575
s . .
Help the teachler recoghize possible differences in the ‘
value of the child and teacher. .40 4.125
Facilitate services and activities that help to develop . J
skills which will improve the family's influence with .38 3,910
the child. “ . : . :
Obtain psychiatric, psychologiecal, or social casework h
consultatiops when problems in diagnosis occur. ) .38 3.814
s .~ :
Consult with other special service personnél to develop
and coordimate an overall treatment approach for thé child. «37 3.970
Discuss with the teacher the nature of her interactions )
with the child. ' .36 4,315 ~
b 4 M . ¢
‘ i {
- ) e
‘ >
: ¥
. v
2
. '
r ’
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SCHOOL SOCIAL WORK TASKS

’ N Factor 3‘

Community Leadership and Participation .
. Percent of Variance = 8.1 = '
\ t
Vs . o - [
‘ "Rotated .
. Task Description ‘ Factor Scale
' . Loading Mean
> -
Work with groups of parents to organize and channel their o
concerns about the problems of their school system. P X 2.677
- . CT . ’ .
Help .to bring about new outside-of-school programs through
work with pdrt~time employees or other interested persons. s .59 2,470
. Plan or conduct educational meetings with groups of parents
to increase their ‘knowledfe about their chlldren s develop~ ,. .59 2.463
ment, their role as parents, and so on. . T
Lo . . . . s
Work with community agencies, individuals in idertificaticm* ’
ahd coordination of unmet needs of the comﬁun%ty. ‘ . .59 3.423.
. . ’
Encourage administrators to develop. cooaeratlve‘xorking
relatisnships with Lovﬂuulty agencies. -t R " J52 0 3,139
]
Identify and point out to appropriate individuals and .
.groups the relative qffectivcness of new dpproaches ‘chosen. 249, , -3.485
1 .
A ‘ ,., .
Facilitate sgrvkcec and activities that help to moedify the
parents' attitudes, .their' understanding and. acceptance of .48 4,183
their children and the school. | d a v
Work with school adnlnlstraLoLs, 1nd1v;dually or in groups )
to examine ~the symptoms and deterfiine the causes of prob~ © .36 % 3.302

ERI
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' SCHOOL SOCIAL WORK TASKS

Facta; 4

InQolvement %nd Policymaking with School ‘Personnel

. achieving success.

T Percent of Variance = 6.6
’ i Rotated
Task Description Factor Scale
) '  Loading Mean
Involve the principal in plans concerning a case and
suggest ways he may help deal with the problein. .59 4,430
Discuss with the teacher the nature of interactions
with the child. ) . 47 4./315
. , . .
A\
Consult with school administrator in the formaticn of - "
admlnlstratlve policy which directly affects .the b 3.301
welfare of pupils.. T . ’
> DR R LY N e
Assist in in~-service training of teachers or admin- , .
istrators. : .38 2.401
Participates on, school committees to improve effec-
tiveness of all the special services. .38 © 2,939
Help teacher discover the chili's resources for ) !
. . = .36 4,196

2
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. SCHOOL SOCIAL WORK TASKS
Factor 5

Home Visiting

. Percent of Variance = 4.6
. J .- . ‘ Rotated .
Task Description Factor Scale
/ Loading Mean
& T ' '
Check on attendance by making home visits in cases of
.72 3.705

prolonged or unexplained absences.

Maked;egular visits to parents to maintain a liaison
between home and school in order to reinforce parents' .61 4.060
interest and concern for thelr child's school llfe.

» , 4
,

»
=
-
e
-
Y
*
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hS

‘SCHOOL SOCIAL WORK TASKS

Factor 6 ?

Interpretation of Authority Relationships to Parents & Child

Percent of Variance= 3.8

Rotated
Task Description - Factor Scale =
! ' Loading Mean
) Interpret to parents who are ignoring school regulations the
nature of the school's authority and its expectations. b.66 3.876
Mt . -
, Interpret to the child the nature of the school's authority
over him. \ .61 4,018
Incerpret to the child the nature of his parents' -authority
' ' .42 3.969

over him.

=3
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.SCHOOL SOCIAL WORK TASKS .
%actor 7

Planning and Assessment of School Services

Percent of Variance = 3.1

’ . Rotated | _
Task Description Factor - Scalé « -
Loading - Mean
Work with school administrators, individually or in groups,
to examine the symptoms and detexrmine the causes of problems .54 3.302

in the.school system. -
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